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MODULE 4. THE EASTER RISING 
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OVERVIEW
7KLV�PRGXOH�ZLOO�H[SORUH�WKH�GLIIHUHQW�LGHDOV� 
WKDW�ZHUH�SUHVHQW�DPRQJVW�WKH�,ULVK�SRSXODWLRQ�
EHIRUH�WKH�5LVLQJ�DQG�KRZ�WKH�PLOLWDQW�LGHDOV�OHG�
WKHP�WR�ODXQFK�DQ�DPELWLRXV�UHEHOOLRQ�RQ�(DVWHU�
ZHHN�������
7KH�PRGXOH�LGHQWLƂHV�DQG�DQDO\VHV�WKH�GLIIHUHQW�LGHDOV�WKDW�HYHQWXDOO\�OHG�D�
VPDOO�EDQG�RI�UHEHOV�WR�ULVH�XS�DQG�ƂJKW�DJDLQVW�%ULWLVK�5XOH�LQ�,UHODQG��.H\�
SHUVRQDOLWLHV�ŏ�PDOH�DQG�IHPDOH���ZLOO�EH�KLJKOLJKWHG�DQG�WKHLU�VLJQLƂFDQFH�
to the Rising will be discussed. The module will document the events of 
(DVWHU�:HHN�DQG�WKH�VLJQLƂFDQFH�RI�WKH�VXSSUHVVLRQ�RI�WKH�UHEHOOLRQ�KDG�RQ�
WKH�SRSXODWLRQ��)RU�WKH�ƂQDO�OHVVRQ�LQ�WKH�PRGXOH��VWXGHQWV�ZLOO�OHDUQ�KRZ�
the Rising has been commemorated throughout the years and consider how 
these events can be respectfully remembered. 

Each lesson provides students with opportunities to learn through 
questioning and investigation based active learning methodologies and links 
to a series of archive images, audio and video. The digital tasks provided will 
enable students to form creative expressions of the learning that they have 
GHYHORSHG�DURXQG�WKH�FRQƃLFW�LQ�1RUWKHUQ�,UHODQG���
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MODULE 4. PATHWAYS TO PEACE   
+,6725<�67$78725<�5(48,5(0(176

MODULE 4: HISTORY STATUTORY REQUIREMENTS

'HYHORSLQJ�SXSLOVʹ�
.QRZOHGJH��
8QGHUVWDQGLQJ�DQG�6NLOOV

2%-(&7,9(���
'HYHORSLQJ�SXSLOV�DV�
,QGLYLGXDOV

2%-(&7,9(���
'HYHORSLQJ�SXSLOV�
DV�&RQWULEXWRUV�WR�
Society

2%-(&7,9(��
'HYHORSLQJ�SXSLOV�DV�
&RQWULEXWRUV�WR�WKH�
(FRQRP\�DQG�WKH�
(QYLURQPHQW

Pupils should have 
opportunities to:
Investigate the past and its 
impact on our world today 
through an understanding of:

• Different perspectives and 
interpretations

• Cause and effect

• Continuity and change

• Progression and 
regression

and by developing:
• The enquiry skills to 

undertake historical 
investigations

• Critical thinking skills 
to evaluate a range of 
evidence and appreciate 
different interpretations

• Creative thinking skills in 
their approach to solving 
problems and making 
decisions

• Chronological awareness 
and the ability to make 
connections between 
historical periods, events 
and turning points

• An ability to challenge 
stereotypical, biased or 
distorted viewpoints with 
appropriately sensitive, 
informed and balanced 
responses

through a broad and 
balanced range of:
• Historical periods

• Irish, British, European 
and global contexts

• 6LJQLƂFDQW�SROLWLFDO��VRFLDO��
economic, cultural and 
religious development 

Pupils should have 
opportunities to:
Explore how history has 
affected their personal 
identity, culture and 
lifestyle

(Personal Understanding)

     
Investigate how history 
has been selectively 
interpreted to create 
stereotypical perceptions 
and to justify views and 
actions

(Mutual Understanding)

Investigate individuals 
who are considered to 
KDYH�WDNHQ�D�VLJQLƂFDQW�
moral stand and examine 
their motivation and 
legacy

(Moral Character)

  
Explore issues related to 
Personal Health

(Personal Health)

Explore issues related to 
Spiritual Awareness

(Spiritual Awareness)

Pupils should have 
opportunities to:
Investigate the long and 
short term causes and 
consequences of the 
partition of Ireland and 
KRZ�LW�KDV�LQƃXHQFHG�
Northern Ireland today 
including key events and 
turning points

(Citizenship)

  
Investigate the impact of 
VLJQLƂFDQW�HYHQWV�LGHDV�
of the 20th century on the 
world

(Cultural Understanding)

     
Critically investigate 
and evaluate the power 
of the media in their 
representation of a 
VLJQLƂFDQW�KLVWRULFDO�HYHQW�
or individual

(Media Awareness)

  
Investigate critical issues 
in history or historical 
ƂJXUHV�ZKR�KDYH�EHKDYHG�
ethically or unethically

(Ethical Awareness)

   

Pupils should have 
opportunities to:
Investigate how the 
skills developed through 
history will be useful in a 
range of careers

(Employability)

Explore issues related to 
Economic Awareness

(Economic Awareness)

Investigate the need 
to preserve history in 
the local and global 
environment

(Education for 

Sustainable 

Development)

42 31 5 6

21

5 6

42 31 5

5
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/($51,1*�287&20(6
7KH�OHDUQLQJ�RXWFRPHV�UHTXLUH�WKH�GHPRQVWUDWLRQ�RI�VNLOOV�DQG�DSSOLFDWLRQ�RI�NQRZOHGJH�DQG�
XQGHUVWDQGLQJ�RI�+LVWRU\�DQG�LWV�LPSDFW�RQ�WKH�SUHVHQW��

383,/6�6+28/'�%(�$%/(�72�
• research and manage information effectively to investigate historical issues, using Mathematics and ICT where 

appropriate;

• VKRZ�GHHSHU�KLVWRULFDO�XQGHUVWDQGLQJ�E\�WKLQNLQJ�FULWLFDOO\�DQG�ƃH[LEO\��VROYLQJ�SUREOHPV�DQG�PDNLQJ�LQIRUPHG�
decisions, using Mathematics and ICT where appropriate;

• demonstrate creativity and initiative when developing ideas and following them through;

• work effectively with others;

• demonstrate self management by working systematically, persisting with tasks, evaluating and improving own 
performance;

• communicate effectively in oral, visual, written, mathematical and ICT formats, showing clear awareness of  
audience and purpose. 

7+,1.,1*�6.,//6�$1'�3(5621$/�&$3$%,/,7,(6 86,1*�,&7

Through a selection of independent, group and digital 
tasks students are provided the opportunity to apply 
meaning, ideas and analysis to the information they have 
been provided and analyse patterns and relationships. 
Through using ICT students also have the opportunity 
to create, design and share knowledge and new ideas 
as well as evaluate and monitor their progress. Through 
learning and fostering ideas, students are encouraged to 
understand and manage not only the information available 
to them but also their emotions. Providing students with 
the means to research new information and ideas allows 
them to take the initiative and direct their own learning.

All 6 lessons of the module provide students the 
opportunity to develop skills in using ICT. The suggested 
additional resources available in each lesson encourage 
VWXGHQWV�WR�H[SORUH��FULWLFDOO\�WKLQN�DQG�UHƃHFW�RQ�WKH�
topic using a range of video, imagery and audio. The 
digital tasks available throughout the module give 
students the opportunity to learn both independently and 
collaboratively, as well as help develop their learning across 
the 5 Es (Explore, Express, Exchange, Evaluate, Exhibit) on 
a number of software packages.

Through using ICT, students are encouraged to be creative, 
think independently, collaborate with others and share 
what they have learned on a digital platform.  

MODULE 4: HISTORY STATUTORY REQUIREMENTS

Lesson 1 : Before the Revolution Lesson 4 : The Suppression and Impact of the  
Rising

Lesson 2 : Aims and Ideals of the Rebels Lesson 5 : Women and the Rising

Lesson 3 : Easter Week Lesson 6 : Commemoration

4

2

3

1

5

6
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CROSS CURRICULAR TASKS
/HVVRQ����%HIRUH�WKH�5HYROXWLRQ
/HDUQLQJ�IRU�/LIH�DQG�:RUN�
In pairs, students will create a timeline of events which led up to the Easter Rising. Starting with the Act of Union, 
students will carry out research into the period 1800-1916. In their timeline students will highlight the Act of Union, 
Catholic Emancipation, The Great Famine, the Land War and the Home Rule Movement. Students should highlight 
at least two other events in the timeline that they have researched themselves. 

Using Comic Creation Software (e.g. Comic Life), students will use images, speech bubbles/caption boxes to 
describe each event and how it impacted on Ireland socially, politically or economically. 

Area of Learning: Local and Global Citizenship – Equality and Social Justice
Explore how inequalities can arise in society including how and why some people may experience inequality or 
discrimination on the basis of their group identity.

/HVVRQ����$LPV�RI�WKH�5HEHOV

(QJOLVK�ZLWK�0HGLD�(GXFDWLRQ�

In pairs, students will research the words and poetry of Patrick Pearse and James Connolly. Pearse, Connolly 
and other rebels were well known for their beliefs through their writings and speeches. How would these 
SXEOLF�ƂJXUHV�KDYH�FRPPXQLFDWHG�WKHLU�EHOLHIV�WRGD\"�6WXGHQWV�ZLOO�FKRRVH���SLHFHV�RI�ZULWLQJ�TXRWHV�IURP�
Pearse or Connolly and turn them into a series of social media posts. Each post will be a maximum of 140 
characters, have a hashtag and an image attached.  

Students will use Image Editing Software (e.g. GIMP) to create a digital image to highlight the social media 
posts. Students will use the text tool to place the posts on top of an image of Pearse or Connolly. Students 
PD\�FKRRVH�WR�XVH�YDULRXV�IRQW�W\SHV�DQG�DGG�DGGLWLRQDO�HIIHFWV�DQG�ƂOWHUV�WR�WKHLU�LPDJH��6WXGHQWV�VKRXOG�
then consider which form of communication is more effective. 

(Objective 2) Developing students as Contributors to Society
Consider how meanings are changed when texts are adapted to different media

Key Element: Media Awareness

/HVVRQ����(DVWHU�:HHN

Music

In pairs, students will carry out research into the three songs: ‘A Row in the Town’, ‘James Connolly’ and ‘The Foggy 
Dew’. Through their research, students will listen to each song and document information about each song. 

Students will create a slideshow in which they link to each song and answer the following questions: Who wrote the 
VRQJ"�3URYLGH�D�EULHI�ELR�RI�WKLV�SHUVRQ�

:KDW�LV�WKH�VRQJ�DERXW"

+RZ�GR�\RX�WKLQN�WKH�VRQJ�LV�WU\LQJ�WR�PDNH�WKH�OLVWHQHU�IHHO"

Highlight your favourite lyric and explain why. 

After answering the questions, students will sum up the impact music can have when celebrating/commemorating 
an event/person.  

(Objective 2) Developing students as Contributors to Society
([SORUH�WKH�SRZHU�RI�PXVLF�WR�HYRNH�PRRG�DQG�DWPRVSKHUH�DQG�WR�LQƃXHQFH�EHKDYLRXU�

Listen to and discuss the expressive impact of music which celebrates human achievement. 

Key Element: Citizenship

www.nervecentre.org/teachingdividedhistories
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/HVVRQ����7KH�6XSSUHVVLRQ�DQG�,PSDFW�RI�WKH�5LVLQJ

/HDUQLQJ�IRU�/LIH�DQG�:RUN

,Q�SDLUV��VWXGHQWV�ZLOO�FDUU\�RXW�UHVHDUFK�LQWR�WKH�NLOOLQJ�RI�)UDQFLV�6KHHK\�6NHIƂQJWRQ�GXULQJ�(DVWHU�:HHN�DQG�
discuss what effect the killing of innocent civilians may have had on the public after the Rising. 

8VLQJ�9LGHR�(GLWLQJ�6RIWZDUH��H�J��0RYLH�0DNHU���VWXGHQWV�ZLOO�SURƂOH�)UDQFLV�6KHHK\�6NHIƂQJWRQ�DQG�WKH�
events which surrounded his death at the hands of the British Army during Easter Week. As part of the movie, 
students will also discuss the effect this – and other killings – may have had on the general public in the 
aftermath of the Rising. Students will use still images (and where available video and audio) and captions to 
complete task.  

Area of Learning: Local and Global Citizenship – Human Rights and Social Responsibility
Investigate local and global scenarios where human rights have been seriously infringed.

/HVVRQ����:RPHQ�DQG�WKH�5LVLQJ

(QJOLVK�ZLWK�0HGLD�(GXFDWLRQ

In pairs, students will research imagery such as posters, postcards and cartoons which promote women’s 
suffrage and women’s participation in the nationalist/republican movement (e.g. Inghinidhe na hÉireann, Na 
Fianna Éireann and Cumann na mBan). 

Students will use Video Editing Software (e.g. Movie Maker) to highlight these promotional materials, 
describe their intention and discuss their effectiveness. Students will use still images and captions to 
complete task.  

(Objective 2) Developing students as Contributors to Society
([SORUH�WKH�SRZHU�RI�D�UDQJH�RI�FRPPXQLFDWLRQ�WHFKQLTXHV�WR�LQIRUP��HQWHUWDLQ��LQƃXHQFH�DQG�SHUVXDGH��

Key Element: Media Awareness

/HVVRQ����&RPPHPRUDWLRQ

Art and Design

Students will research murals which commemorate the Easter Rising. Students will create a digital display 
comprising of the images they have found through their research. Students will then evaluate these 
murals and discuss what each mural is trying to communicate. Could any of these murals be described as 
FRQWHQWLRXV"�,V�LW�SRVVLEOH�WR�FRPPHPRUDWH�VXFK�DQ�HYHQW�ZLWKRXW�EHLQJ�FRQWHQWLRXV"�

Students will use Image Editing Software (e.g. GIMP) to create a photographic display that highlights a 
number of murals which commemorate the Easter Rising. Students will import multiple images as layers and 
use the Eraser and Move Tools to create a montage. 

(Objective 2) Developing students as Contributors to Society
Make an informed and critical response to a social/environmental issue.

Key Element: Citizenship

www.nervecentre.org/teachingdividedhistories


9MODULE 4: LESSON 1: LESSON PLANwww.nervecentre.org/teachingdividedhistories

MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

LESSON DESCRIPTION

7KH�ƂUVW�OHVVRQ�LQ�WKH�PRGXOH�ZLOO�H[SORUH�WKH�KLVWRULFDO�EDFNJURXQG�WR�WKH�
(DVWHU�5LVLQJ�E\�LQWURGXFLQJ�VWXGHQWV�WR�WKH�VRFLDO��SROLWLFDO�DQG�FXOWXUDO�IDFWRUV�
WKDW�VKDSHG�,UHODQG�EHIRUH�������7KH�OHVVRQ�RXWOLQHV�WKH�SROLWLFDO�WHQVLRQV�
VXUURXQGLQJ�WKH�LQWURGXFWLRQ�RI�+RPH�5XOH�LQ�������:H�VHH�KRZ�WKH�+RPH�5XOH�
FULVLV�ZDV�D�SLYRWDO�HYHQW�OHDGLQJ�WR�WKH�(DVWHU�5LVLQJ�

LESSON INTENTIONS LESSON OUTCOMES

��� �'LVFXVV�WKH�UDQJH�RI�YLHZV�DQG�
H[SHULHQFHV�WKDW�VKDSHG�SHRSOHŒV�
SROLWLFDO�YLHZV�DQG�DFWLYLWLHV�

��� �([SODLQ�WKH�RULJLQV�RI�WKH�+RPH�
5XOH�LQ������DQG�VXPPDULVH�WKH�
UHDFWLRQV�WR�LW�

��� �'HPRQVWUDWH�DQ�XQGHUVWDQGLQJ�RI�
WKH�SROLWLFDO�FKDQJHV�RI�WKH�WLPH�
WKURXJK�WKH�XVH�RI�GLJLWDO�PHGLD�

• �%H�DEOH�WR�GLVFXVV�KRZ�WKH�
+RPH�5XOH�FULVLV�FKDQJHG�
WKH�QDWXUH�RI�ERWK�WKH�
QDWLRQDOLVW�DQG�XQLRQLVW�SROLWLFDO�
PRYHPHQWV��DQG�OHG�WR�WKH�
HYHQWV�RI������

• (PSOR\�,&7�VNLOOV�WR�H[SUHVV�DQ�
XQGHUVWDQGLQJ�RI�WKH�WRSLF�

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• /HVVRQ���.H\�
,QIRUPDWLRQ

• 0�/�7DVNVKHHW

• &RPLF�&UHDWLRQ�
6WRU\ERDUG

• 'LJLWDO�,PDJLQJ�
'HVLJQ�6KHHW�

• 6XJJHVWHG�
$GGLWLRQDO�
5HVRXUFHV

• &RPLF�
&UHDWLRQ�
6RIWZDUH�
H�J��&RPLF�
/LIH�

• ,PDJH�
(GLWLQJ�
6RIWZDUH�
H�J��*,03

• :KLWHERDUG

• 3&V�ODSWRSV�

LESSON

1.

PR
ON

I

www.nervecentre.org/teachingdividedhistories


10 MODULE 4: LESSON 1: LESSON PLAN www.nervecentre.org/teachingdividedhistories

MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

ACTIVITY LEARNING OUTCOMES

Starter���3OD\�Suggested 

Additional Resource 4�IURP�WKH�
.H\�,QIRUPDWLRQ�7KH�DQLPDWLRQ�ZLOO�
SURYLGH�VWXGHQWV�ZLWK�DQ�H[SODQDWLRQ�
RI�WKH�8OVWHU�&RYHQDQW�

:DWFKLQJ�WKH�DQLPDWLRQ�ZLOO�JLYH�
VWXGHQWV�DQ�XQGHUVWDQGLQJ�RI�
XQLRQLVW�RSSRVLWLRQ�WR�+RPH�5XOH�
DQG�DFW�DV�DQ�LQWURGXFWLRQ�WR�VRPH�
RI�WKH�LQIRUPDWLRQ�GLVFXVVHG�LQ�WKH�
OHVVRQ��

Using the Key Information, 
teachers will have a choice of 
activities to engage students. 

7HDFKHUV�PD\�FKRRVH�WR�VSOLW�WKH�
FODVV�LQWR�JURXSV�DQG�DVN�VWXGHQWV�WR�
XVH�WKH�GLVFXVVLRQ�SRLQWV�WR�GLVFXVV�
VRPH�DVSHFWV�RI�WKH�.H\�,QIRUPDWLRQ��
6WXGHQWV�ZLOO�WKHQ�VKDUH�WKHLU�
GLVFXVVLRQV�ZLWK�WKH�UHVW�RI�WKH�FODVV��

$OWHUQDWLYHO\��WHDFKHUV�PD\�ZDQW�WR�
XVH�WKH�4XHVWLRQV�7DVNV�DV�JURXS�
GLVFXVVLRQ�TXHVWLRQV�RU�WR�WHVW�
LQGLYLGXDO�NQRZOHGJH��

7KH�$OWHUQDWH�7DVN�DOORZV�VWXGHQWV�
WR�ZRUN�LQ�JURXSV�WR�UHVHDUFK�DQG�
GLVFXVV�XQLRQLVW�RSSRVLWLRQ�WR�+RPH�
5XOH�DQG�SURƂOH�WKUHH�RI�WKH�PDLQ�
SROLWLFDO�ƂJXUHV�DW�WKH�WLPH�

* If possible, allow students to 

research the topic on the internet 

– suggested additional resources/ 

search engine.

7KH�.H\�,QIRUPDWLRQ�LV�GHVLJQHG�WR�
FRYHU�WKH�LQIRUPDWLRQ�ZLWKLQ�WKH�WRSLF�
DQG�PHHW�WKH�OHDUQLQJ�REMHFWLYHV��

7KH�GLVFXVVLRQ�TXHVWLRQV�RQ�WKH�.H\�
,QIRUPDWLRQ�DUH�GHVLJQHG�WR�PHHW�
WKH�OHDUQLQJ�REMHFWLYHV�WKURXJK�
LQWHUDFWLRQ�DQG�4	$�

7KH�TXHVWLRQV�RQ�WKH�IDFWVKHHW�
DUH�GHVLJQHG�WR�PHHW�WKH�OHDUQLQJ�
REMHFWLYHV�WKURXJK�WKH�SXSLOV�
XQGHUVWDQGLQJ�DQG�DSSOLFDWLRQ�RI�WKH�
LQIRUPDWLRQ��

7KH�YDULRXV�DFWLYLWLHV�VKRXOG�DOORZ�
WKH�VWXGHQWV�WR�OHDUQ�ZKLOH�WKH\�
LQWHUDFW��7KH�DFWLYLWLHV�ZLOO�DOVR�
VHUYH�WR�UHLQIRUFH�NQRZOHGJH�DQG�
HQFRXUDJH�GLVFXVVLRQ�

Plenary�ŏ�GLVFXVV�ZLWK�VWXGHQWV�WKH�
UHDVRQV�ZK\�XQLRQLVWV�ZHUH�RSSRVHG�
WR�+RPH�5XOH�DQG�ZKHWKHU�RU�QRW�
WKHLU�VWDQFH�ZDV�MXVWLƂHG�

7KH�SOHQDU\�GLVFXVVLRQ�ZLOO�IRFXV�
RQ�WKH�RSSRVLWLRQ�RI�XQLRQLVWV�WR�
+RPH�5XOH�DQG�FKDOOHQJH�VWXGHQWV�
WR�HYDOXDWH�WKH�UHDVRQV�IRU�WKLV�
RSSRVLWLRQ��

PRONI

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
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BEFORE THE 
REVOLUTION
THE DIVERSITY OF VIEWPOINTS
$W�WKH�EHJLQQLQJ�RI�WKH�WZHQWLHWK�FHQWXU\��D�QXPEHU�RI�GLIIHUHQW�SROLWLFDO�
PRYHPHQWV�ZHUH�DFWLYH�LQ�,UHODQG��HDFK�ZLWK�LWV�RZQ�JRDOV�DQG�LWV�RZQ�LGHDV�
DERXW�WKH�EHVW�IXWXUH�IRU�WKH�FRXQWU\�

,Q�WKH�GHFDGHV�WKDW�IROORZHG�WKH�Act of Union��SROLWLFDO�LGHDV�GHYHORSHG�DORQJ�
OLQHV�ZH�FDQ�VWLOO�UHFRJQLVH�WRGD\��0DQ\�3URWHVWDQWV�FDPH�WR�VHH�WKH�8QLRQ�DV�
WKH�EHVW�PHDQV�RI�SUHVHUYLQJ�WKH�OLQN�ZLWK�%ULWDLQ�DQG�GHIHQGLQJ�WKHLU�VRFLDO��
HFRQRPLF�DQG�UHOLJLRXV�SULYLOHJHV�ZLWKLQ�,UHODQG��$V�&DWKROLF�LQƃXHQFH�EHJDQ�
WR�GHYHORS�ZLWKLQ�,UHODQG��3URWHVWDQWV�FDPH�WR�IHDU�WKDW�WKH\�ZRXOG�EH�DW�D�
GLVDGYDQWDJH�LQ�D�&DWKROLF�GRPLQDWHG�,ULVK�3DUOLDPHQW��'XULQJ�WKH�VDPH�SHULRG��
&DWKROLFV�JUDGXDOO\�FDPH�WR�RSSRVH�WKH�8QLRQ�ZLWK�%ULWDLQ��EXW�GLVDJUHHG�DERXW�
WKH�ZD\�IRUZDUG��

%RWK�8QLRQLVP�DQG�1DWLRQDOLVP�GHYHORSHG�DIWHU�WKH�$FW�RI�8QLRQ�LQ�UHVSRQVH�
WR�WKH�LQFUHDVLQJ�DVVHUWLYHQHVV�RI�&DWKROLFV�DQG�WKHLU�JURZLQJ�GHPDQGV�IRU�VHOI�
JRYHUQPHQW�

0HDQZKLOH��VRPH�SROLWLFDO�PRYHPHQWV�ZHUH�IRUPHG�DURXQG�RWKHU�FRQFHUQV��

• trade-unionists demanded more rights and improved pay and conditions 
for workers; 

• women campaigned for the vote and greater equality with men; 
• socialists sought to improve living conditions for ordinary people 

through both democratic and revolutionary means.

.(<� 
,1)250$7,21  

1.

WHAT WAS THE ACT  
OF UNION?
 The Act of Union was 
passed in 1800 as a 
result of the United 
Irishmen’s rebellion of 
1798. It abolished the Irish 
Parliament and created the 
new “United Kingdom of 
Great Britain and Ireland”. 

??

1.))) DISCUSSION 
Compare the ideas and 
objectives of all these 
groups – Unionists, 
Nationalists, Trade 
Unionists, Women, 
Socialists – to those of the 
present day. Are there any 
similarities? Differences? 
How much has changed? 
Remained the same?

CONSTITUTIONAL 
NATIONALISTS

wanted to reform the Union. They sought 
self-government for Ireland, within the Union, 
through peaceful means.

REVOLUTIONARY 
NATIONALISTS

believed in an independent republic – achieved, 
if necessary, by force.

www.nervecentre.org/teachingdividedhistories


12

MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

MODULE 4: LESSON 1: KEY INFORMATION  www.nervecentre.org/teachingdividedhistories

THE HOME RULE CRISIS
7KH������(DVWHU�5LVLQJ�ZRXOG�KDYH�EHHQ�XQWKLQNDEOH�ZDV�LW�QRW�IRU�WZR�VXGGHQ�
DQG�XQSUHGLFWDEOH�HYHQWV��WKH�+RPH�5XOH�&ULVLV�DQG�WKH�*UHDW�:DU��

THREE GROUPS ABOUT TO CLASH: THE IPP, THE ULSTER 
UNIONISTS, AND THE BRITISH PARLIAMENT

WHO? HOME RULE?

7KH�,ULVK�3DUOLDPHQWDU\�3DUW\��,33��
ZDV�IRUPHG�LQ������,WV�0HPEHUV�RI�
3DUOLDPHQW��03V��VDW�DW�WKH�+RXVH�RI�
&RPPRQV�DW�:HVWPLQVWHU�DQG�LW�ZDV��
OHG�E\�-RKQ�5HGPRQG�IURP������

7KH�,33�KDG�RQH�PDMRU�JRDO��+RPH�
5XOH��7KLV�ZRXOG�JUDQW�,UHODQG�D�
OLPLWHG�IRUP�RI�VHOI�JRYHUQPHQW�
ZLWKLQ�WKH�8QLWHG�.LQJGRP�VWDWH�
�VLPLODU�WR�WKH�SRZHUV�H[HUFLVHG�
E\�WKH�SUHVHQW�GD\�1RUWKHUQ�,ULVK�
H[HFXWLYH��

7KH�SDUW\�ZDV�PDGH�XS�RI�,ULVK�
QDWLRQDOLVW�03V�

7KH�8OVWHU�8QLRQLVW�&RXQFLO�ZDV�
IRUPHG�LQ������DV�D�NLQG�RI�8OVWHU�
3DUOLDPHQW�IRU�8QLRQLVP�

8QLRQLVP�ZDV�RSSRVHG�WR�+RPH�
5XOH�DV�LW�PHDQW�D�'XEOLQ�SDUOLDPHQW�
ZKLFK�ZDV�D�WKUHDW�WR�WKHLU�FXOWXUDO�
LGHQWLW\�DQG�WR�WKH�8QLRQ��

8QGHU�WKH�$FW�RI�8QLRQ������WKH�
8QLWHG�.LQJGRP�RI�*UHDW�%ULWDLQ�
DQG�,UHODQG�ZDV�IRUPHG��7KH�%ULWLVK�
3DUOLDPHQW�ZDV�EDVHG�LQ�:HVWPLQVWHU��
/RQGRQ�DQG�PDGH�DOO�JRYHUQLQJ�
GHFLVLRQV�IRU�*UHDW�%ULWDLQ�DQG�
,UHODQG��

7KH�/LEHUDO�3DUW\��WKH�ODUJHVW�SDUW\�
LQ�:HVWPLQVWHU��ZDV�V\PSDWKHWLF�WR�
WKH�,ULVK�3DUW\ŒV�FDPSDLJQ�IRU�+RPH�
5XOH��,W�KDG�DOUHDG\�LQWURGXFHG�WZR�
+RPH�5XOH�%LOOV���LQ������DQG������
ŏ�EXW�ERWK�ZHUH�UHMHFWHG�DW�YDULRXV�
SRLQWV�LQ�WKH�SDUOLDPHQWDU\�SURFHVV�

,Q�������WKH�IRUPDWLRQ�RI�WKH�8OVWHU�8QLRQLVW�&RXQFLO�VKRZHG�KRZ�XQLRQLVP�ZDV�EHFRPLQJ�
PRUH�GHPRFUDWLF��PRUH�SRSXODU�DPRQJVW�RUGLQDU\�SHRSOH�DQG�PRUH�URRWHG�LQ�8OVWHU��
8QLRQLVP�DOVR�EHFDPH�PRUH�PLOLWDQW�DQG�VHFWDULDQ�DV�SRSXODU�RUJDQLVDWLRQV�OLNH�WKH�
2UDQJH�2UGHU�EHFDPH�D�PRUH�LPSRUWDQW�SDUW�RI�WKH�PRYHPHQW��7KHUH�ZHUH�LQVWDQFHV�RI�
GLVFULPLQDWLRQ�DJDLQVW�&DWKROLFV�LQ�8OVWHU��IRU�H[DPSOH��&DWKROLF�ZRUNHUV�ZHUH�H[SHOOHG�
IURP�WKH�%HOIDVW�VKLS\DUGV�GXULQJ�SHULRGV�RI�SROLWLFDO�FULVLV��2XWEUHDNV�RI�YLROHQFH�ZHUH�D�
IHDWXUH�RI�ERWK�WKH�FLW\�DQG�UXUDO�8OVWHU�GXH�WR�VHFWDULDQ�WHQVLRQV�DQG�FRPSHWLWLRQ�IRU�MREV�
DQG�UHVRXUFHV�

,Q������WKH�/LEHUDO�3DUW\�QHHGHG�WKH�VXSSRUW�RI�WKH�,33�WR�IRUP�D�QHZ�JRYHUQPHQW�LQ�
:HVWPLQVWHU��+RPH�5XOH�ZDV�VHHQ�DV�WKH�EHVW�ZD\�WR�ZLQ�WKDW�VXSSRUW��$V�D�UHVXOW��WKH�WKLUG�
+RPH�5XOH�%LOO�ZDV�LQWURGXFHG�LQ������

Top: John 
Redmond, leader 

of the IPP // Bottom: 
Sir Edward Carson, 
leader of the Ulster 

Unionist Party 
(1910-21)

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
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PRONI

PR
ON

I
2.))) DISCUSSION 
Why did the idea of 
Home Rule cause so much 
concern among Unionists 
in Ulster?

THE HOME RULE CRISIS: UNIONIST OPPOSITION
,W�QRZ�ORRNHG�DV�WKRXJK�WKH�,ULVK�3DUW\�ZRXOG�ƂQDOO\�DFKLHYH�LWV�JRDO�RI�+RPH�5XOH��,Q�
UHVSRQVH��WKH�8OVWHU�8QLRQLVW�&RXQFLO��88&��EHJDQ�D�VWURQJ�FDPSDLJQ�WR�RSSRVH�ZKDW�WKH\�
GHVFULEHG�DV�Ŕ5RPH�5XOHŕ��$OWKRXJK�+RPH�5XOH�ZDV�D�PRGHVW�SROLWLFDO�UHIRUP��XQLRQLVWV�
IHDUHG�ORVLQJ�WKHLU�HFRQRPLF�DQG�VRFLDO�SULYLOHJHV��WKHLU�VHQVH�RI�LGHQWLW\�DV�SDUW�RI�WKH�
%ULWLVK�(PSLUH�DQG�WKHLU�UHOLJLRXV�OLEHUW\��

7KH�88&�ZDV�OHG�E\�(GZDUG�&DUVRQ�DQG�-DPHV�&UDLJ��$OWKRXJK�ERUQ�LQ�'XEOLQ��&DUVRQ��D�
EDUULVWHU��EHFDPH�WKH�JUHDW�ƂJXUHKHDG�RI�8OVWHU�8QLRQLVW�UHVLVWDQFH�WR�+RPH�5XOH��&UDLJ��
D�%HOIDVW�VWRFNEURNHU�DQG�YHWHUDQ�RI�WKH�%RHU�:DU��SOD\HG�DQ�LPSRUWDQW�RUJDQLVDWLRQDO�
UROH��7KH�WZR�OHDGHUV�IRUPHG�D�WRXJK�SROLWLFDO�SDUWQHUVKLS�DQG�WRJHWKHU�WKH\�GHYHORSHG�
D�VWURQJ�XQLRQLVW�PRYHPHQW�ZKLFK�LQYROYHG�PDQ\�SHRSOH�IURP�DOO�ZDONV�RI�OLIH��7KHLU�JRDO�
ZDV�WR�IRUFH�WKH�%ULWLVK�JRYHUQPHQW�WR�GURS�WKH�+RPH�5XOH�ELOO�DOWRJHWKHU�RU��LI�WKDW�IDLOHG��
WR�IRUFH�LW�WR�H[FOXGH�8OVWHU�IURP�WKH�ELOO��7KH\�DOVR�ZRUNHG�ZLWK�WKH�&RQVHUYDWLYHV��ZKR�
IRUPHG�WKH�RSSRVLWLRQ�WR�WKH�/LEHUDOV��LQ�%ULWDLQ�WR�IRUFH�WKH�/LEHUDO�JRYHUQPHQW�IURP�
SRZHU��,I�WKHVH�VWUDWHJLHV�IDLOHG��WKH�8OVWHU�8QLRQLVWV�ZHUH�GHWHUPLQHG�WR�SUHYHQW�WKH�
LPSOHPHQWDWLRQ�RI�+RPH�5XOH�E\�YLROHQW�PHDQV�

UNIONIST RESISTANCE

7KH�KLJK�SRLQW�RI�WKH�88&�FDPSDLJQ�
DJDLQVW�+RPH�5XOH�ZDV�8OVWHU�'D\�
RQ����6HSWHPEHU�������7KH�88&�
RUJDQLVHG�D�PDVV�GHPRQVWUDWLRQ�LQ�
%HOIDVW��ZKHUH�&DUVRQ�EHFDPH�WKH�
ƂUVW�WR�VLJQ�WKH�ő8OVWHU�&RYHQDQWŒ�
�WKH�6ROHPQ�/HDJXH�DQG�&RYHQDQW���
7KH�&RYHQDQW�ZDV�DOVR�VLJQHG�E\�
PHPEHUV�RI�WKH�SXEOLF��DFURVV�8OVWHU��
��������PHQ�VLJQHG�WKH�&RYHQDQW��
ZKLOH���������ZRPHQ�VLJQHG�WKH�
SDUDOOHO�'HFODUDWLRQ��7KLV�ZDV�D�
VWULNLQJ�SURSDJDQGD�VSHFWDFOH��DV�ZHOO�
DV�D�GHWHUPLQHG�VWDWHPHQW�RI�LQWHQW��
E\�VLJQLQJ�WKH�&RYHQDQW��8OVWHUPHQ�
SURPLVHG�WR�UHVLVW�+RPH�5XOH�DQG�
GHFODUHG�WKHPVHOYHV�ŔMXVWLƂHG�LQ�
WDNLQJ�RU�VXSSRUWLQJ�DQ\�DFWLRQŕ�WR�
RSSRVH�LW�

7KH�88&�PRELOLVHG�DJDLQVW�+RPH�
5XOH�LQ�RWKHU�ZD\V��WRR��7KH\�VHW�
XS�D�SURYLVLRQDO�JRYHUQPHQW�ZKLFK�
PDGH�SUHSDUDWLRQV�WR�WDNH�RYHU�LQ�
8OVWHU�RQFH�+RPH�5XOH�ZDV�SDVVHG��
7KH\�DOVR�FUHDWHG�D�PLOLWDU\�FRXQFLO�
WR�UDLVH�DQ�DUPHG�UHVLVWDQFH�IRUFH��,Q�
-DQXDU\��������WKH�8OVWHU�9ROXQWHHU�
)RUFH��89)��ZDV�FUHDWHG�DV�D�FLWL]HQ�
PLOLWLD��$URXQG���������PHQ��D�
WKLUG�RI�WKH�DGXOW�PDOH�3URWHVWDQW�
SRSXODWLRQ�LQ�8OVWHU��MRLQHG�WKH�89)�

7KH�89)�DOVR�UHFHLYHG�VXSSRUW�
IURP�WKH�%ULWLVK�DUP\�DQG�RWKHU�
VHFWLRQV�RI�WKH�%ULWLVK�HVWDEOLVKPHQW�
ZKR�V\PSDWKLVHG�ZLWK�WKHLU�FDXVH��
$�SULPH�H[DPSOH�RI�WKLV�ZDV�WKH�
Curragh Mutiny�RI�0DUFK������LQ�
ZKLFK�PHPEHUV�RI�WKH�%ULWLVK�DUP\�
UHIXVHG�WR�WDNH�SDUW�LQ�DQ\�PLOLWDU\�
DFWLRQ�DJDLQVW�WKH�89)��

THE NATIONALIST RESPONSE
$OWKRXJK�PDQ\�,ULVK�QDWLRQDOLVWV�IHOW�WKDW�8OVWHU�8QLRQLVW�UHVLVWDQFH�ZDV�OLWWOH�PRUH�
WKDQ�D�EOXII��WKH�IRUPDWLRQ�RI�WKH�8OVWHU�9ROXQWHHU�)RUFH�JDYH�QDWLRQDOLVWV��SDUWLFXODUO\�
PLOLWDQW�UHSXEOLFDQV��WKH�RSSRUWXQLW\�WR�IRUP�WKHLU�RZQ�FLYLOLDQ�PLOLWLD��WKH�,ULVK�
9ROXQWHHUV���JODLJK�QD�K�LUHDQQ���7KH�,ULVK�9ROXQWHHUV�UHFUXLWHG�LWV�PHPEHUV�IURP�
H[LVWLQJ�RUJDQLVDWLRQV�OLNH�WKH�*DHOLF�/HDJXH��WKH�$QFLHQW�2UGHU�RI�+LEHUQLDQV��6LQQ�
)HLQ�DQG�WKH�,ULVK�5HSXEOLFDQ�%URWKHUKRRG��,5%��ZKR�VHFUHWO\�H[HUWHG�PXFK�LQƃXHQFH�
ZLWKLQ�WKH�IRUFH��)ROORZLQJ�WKH�VXFFHVVIXO�ODQGLQJ�RI�DUPV�E\�WKH�89)�DW�/DUQH��
'RQDJKDGHH�DQG�%DQJRU��WKH�9ROXQWHHUV�DOVR�HQJDJHG�LQ�JXQ�UXQQLQJ�WR�DUP�LWV�
PHPEHUV��ODQGLQJ�*HUPDQ�ULƃHV�DW�+RZWK�DQG�.LOFRROH�LQ�WKH�VXPPHU�RI�������7KH�
RSHUDWLRQ��D�SURSDJDQGD�FRXS��UHVXOWHG�LQ�WKH�NLOOLQJ�RI�WKUHH�FLYLOLDQV�E\�%ULWLVK�DUP\�
VROGLHUV�LQ�'XEOLQ�

7KH�,ULVK�9ROXQWHHUV�LQFOXGHG�PDQ\�PRGHUDWH�VXSSRUWHUV�RI�WKH�,ULVK�3DUW\��DV�ZHOO�DV�
D�PRUH�UDGLFDO�PLQRULW\�WKDW�ZRXOG��LQ�D�IHZ�\HDUVŒ�WLPH��WDNH�SDUW�LQ�WKH�(DVWHU�5LVLQJ�
DORQJVLGH�PHPEHUV�RI�WKH�,ULVK�&LWL]HQ�$UP\��&XPDQQ�QD�P%DQ�DQG�)LDQQD�(LUHDQQ��
(RLQ�0DF1HLOO��WKH�OHDGHU�RI�WKH�,ULVK�9ROXQWHHUV��ZRXOG�SOD\�DQ�LPSRUWDQW�UROH�LQ�WKH�
HYHQWV�OHDGLQJ�WR�(DVWHU�:HHN

Top: Sir 
Edward Carson 

signing the Ulster 
Covenant // Bot-
tom: The UVF on 

Ulster Day

www.nervecentre.org/teachingdividedhistories
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PERSPECTIVES

1. “ I am not for a mere game of bluff, and, 
unless Ulster men are prepared to 
PDNH�JUHDW�VDFUL̍FHV�ZKLFK�WKH\�FOHDUO\�
understand, the talk of resistance is no 
use.” 

Sir Edward Carson in a private letter to Sir 
James Craig, 29th July 1911 

�����,I�,�PD\�VD\�VR�UHYHUHQWO\��,�SHUVRQDOO\�
thank God that I have lived to see this 
GD\��,�EHOLHYH��WKLV�%LOO��ZLOO�UHVXOW�LQ�
WKH�JUHDWHU�XQLW\�DQG�VWUHQJWK�RI�WKH�
Empire." 

John Redmond addressing the House 
of Commons on the introduction of the 
Third Home Rule Bill on 11th April 1912

3. " Being convinced in our consciences that Home 
Rule would be disastrous to the material well-
being of Ulster as well as the whole of Ireland, 
subversive of our civil and religious freedom, 
destructive of our citizenship and perilous to 
WKH�XQLW\�RI�WKH�(PSLUH��ZH��ZKRVH�QDPHV�DUH�
XQGHUZULWWHQ�����GR�KHUHE\�SOHGJH�RXUVHOYHV�
in solemn Covenant throughout this time of 
WKUHDWHQHG�FDODPLW\�WR�VWDQG�E\�RQH�DQRWKHU�
in defending for ourselves and our children our 
cherished position of equal citizenship in the 
United Kingdom and in using all means which 
PD\�EH�IRXQG�QHFHVVDU\�WR�GHIHDW�WKH�SUHVHQW�
FRQVSLUDF\�WR�VHW�XS�D�+RPH�5XOH�3DUOLDPHQW�LQ�
Ireland ." 

The Ulster Covenant, 28th September 1912

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
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1.  Explain the 
difference 
between 
constitutional 
and 
revolutionary 
nationalism.

3  Describe the two 
forms of unionist 
resistance to 
Home Rule. How 
were these forms 
of resistance 
different?

4.   Discuss how 
the Home Rule 
crisis radicalised 
Nationalism and 
Unionism

2.  Explain the goals of 
the three political 
forces – the IPP, the 
Liberal government 
and the Ulster 
Unionists - that 
clashed to create the 
Home Rule crisis.

EXTENSION 
ACTIVITY 1:
When partition did eventually 
occur, why do you think the 
6 counties in Ulster became 
Northern Ireland?

EXTENSION ACTIVITY 2: 
Imagine you are a Catholic shipyard worker 
living in Belfast in 1912. How do you feel 
about the prospect of Home Rule? What 
do you think about the response of the 
unionists living in your city? (1 paragraph)

?

TASK 1
%HWZHHQ�WKH�$FW�RI�8QLRQ�LQ������DQG�WKH�(DVWHU�5LVLQJ�LQ������
,UHODQG�ZDV�SODJXHG�E\�VRFLDO�DQG�HFRQRPLF�SUREOHPV�ŏ�WZR�
H[DPSOHV�EHLQJ�WKH�*UHDW�)DPLQH�������������DQG�WKH�ő/DQG�
:DUŒ��������������7KHVH�SUREOHPV��FRPELQHG�ZLWK�VHYHUDO�RWKHU�
IDFWRUV��OHG�WR�ODUJH�SRUWLRQV�RI�,UHODQGŒV�SRSXODWLRQ�EHFRPLQJ�
őSROLWLFLVHGŒ��ő3ROLWLFLVDWLRQŒ�UHIHUV�WR�WKH�SURFHVV�E\�ZKLFK�
SHRSOH�EHFRPH�DZDUH�RI�WKH�LVVXHV�WKDW�DIIHFW�WKHLU�VRFLHW\��
$V�WKH\�EHFRPH�SROLWLFLVHG��LQGLYLGXDOV�IRUP�RSLQLRQV��GLVFXVV�
LVVXHV�DQG�WDNH�SDUW�LQ�SROLWLFDO�DFWLYLWLHV�

,Q�SDLUV��GLVFXVV�DQG�QRWH�GRZQ�ZKDW�IDFWRUV�ZRXOG�OHDG�WR�\RX�
EHFRPLQJ�PRUH�DZDUH�RI�WKH�VRFLHW\�\RX�OLYH�LQ�

What would make you become more interested in politics? 
What would make you become more aware of social issues 
such as crime, the economy and identity.

 TASK 2
$V�D�UHVXOW�RI�WKH�LQWURGXFWLRQ�
RI�+RPH�5XOH�LQ�������ERWK�
QDWLRQDOLVWV�DQG�XQLRQLVWV�IRUPHG�
FLWL]HQ�PLOLWLDV��WKH�89)�DQG�WKH�
,ULVK�9ROXQWHHUV���7KHVH�PLOLWLDV�
ZHUH�IRUPHG�ZLWK�WKH�LQWHQWLRQ�
RI�GHIHQGLQJ�WKHLU�SRVLWLRQ�ZLWKLQ�
WKH�8.�,UHODQG�E\�DUPHG�PHDQV��LI�
QHFHVVDU\��

In pairs, discuss and note down 
the reasons why you think 
people were prepared to turn 
to violence in 1912 in defence 
of their beliefs.  
Research the gun running 
activites of the UVF and the 
Irish Volunteers.

++
++

QUESTIONS

www.nervecentre.org/teachingdividedhistories
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  In groups, students will research unionist opposition to 
Home Rule.

  Students will answer the questions on the 
M4L1Tasksheet which address unionist opposition to 
+RPH�5XOH��DV�DQ�H[WHQVLRQ�DFWLYLW\��VWXGHQWV�PD\�SUR̍OH�
WKH�WKUHH�SROLWLFDO�̍JXUHV�DOVR���

  Once research has been completed and the questions on 
the tasksheet answered, one student from each group 
will communicate the reasons why unionists opposed 
Home Rule and make a case as to why their fears were 
MXVWL̍HG�

  As a source of wider discussion, ask students how 
they think unionist opposition laid the groundwork for 
partition.

ALTERNATE TASK

SUGGESTED ADDITIONAL RESOURCES
� ���  http://www.bureauofmilitaryhistory.ie/ - Accounts , 

documents, images and audio from 1913-21

� ����  http://www.proni.gov.uk/index/search_the_archives/ulster_
FRYHQDQW�KWP���3XEOLF�5HFRUGV�2I̍FH�RI�1RUWKHUQ�,UHODQG 

– information regarding the background, signing and aftermath 

of the Ulster Covenant

� ���� �http://www.bbc.co.uk/news/uk-northern-ireland-17342745 

- Home Rule and the Ulster Covenant

� ����  http://www.bbc.co.uk/news/uk-northern-ireland-19677742 

- Understanding the Ulster Covenant

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
http://www.bureauofmilitaryhistory.ie/
http://www.proni.gov.uk/index/search_the_archives/ulster_covenant.htm%20-%20Public%20Records%20Office%20of%20Northern%20Ireland
http://www.proni.gov.uk/index/search_the_archives/ulster_covenant.htm%20-%20Public%20Records%20Office%20of%20Northern%20Ireland
http://www.bbc.co.uk/news/uk-northern-ireland-17342745
http://www.bbc.co.uk/news/uk-northern-ireland-19677742
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MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

LIST THE REASONS FOR UNIONIST OPPOSITION TO HOME RULE IN 1912

HOW JUSTIFIED DO YOU THINK UNIONIST FEARS OF HOME RULE WERE IN 1912?

BRIEFLY PROFILE THE FOLLOWING THREE POLITICAL FIGURES AND WHAT ROLE THEY PLAYED IN 
THE ‘HOME RULE CRISIS’. 

-RKQ�5HGPRQG (GZDUG�&DUVRQ -DPHV�&UDLJ

MODULE 4: LESSON 1: M4L1Tasksheet

www.nervecentre.org/teachingdividedhistories


18 MODULE 4: LESSON 1: DIGITAL TASKS www.nervecentre.org/teachingdividedhistories

MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

COMIC LIFE

TASK DESCRIPTION
Students will create a comic book version of the Ulster Covenant or the 
Declaration. 6WXGHQWV�ZLOO�FUHDWH�D���SDJH�FRPLF�ZLWK�DW�OHDVW���LPDJHV�SDQHOV�
DQG�FDSWLRQ�ER[HV�VSHHFK�EXEEOHV��&DSWLRQV�DQG�VSHHFK�EXEEOHV�VKRXOG�
LQFOXGH�WKH�WH[W�RI�WKH�&RYHQDQW�LWVHOI��5HVHDUFK�LPDJHV�DQG�LQIRUPDWLRQ�
IURP�WKH�LQWHUQHW�ZKLFK�ZLOO�EH�XVHG�LQ�\RXU�FRPLF���$OWHUQDWLYHO\��LPDJHV�DQG�
LQIRUPDWLRQ�PD\�EH�VRXUFHG�E\�WKH�WHDFKHU�SULRU�WR�WKH�OHVVRQ�

PLAN
Images and information will be sourced from the internet and designed 
in the form of a storyboard.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV�DQG�WH[W�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�WKH�
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LPDJHV�WH[W�WR�XVH�DQG�VDYH�WKHP�DSSURSULDWHO\�
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

• 6WXGHQWV�ZLOO�XVH�WKH�LPDJHV�DQG�LQIRUPDWLRQ�WKH\�KDYH�VRXUFHG�DQG�GHVLJQ�
WKHLU�FRPLF�RQ�D�VWRU\ERDUG�

DO
Students will use images and speech bubbles/caption boxes to detail 

information from the Ulster Covenant/Declaration. Students will use at 

least 3 images that they have sourced. Students will complete their piece 

RI�ZRUN�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�̌OH�IRUPDW��H�J��-3(*��
• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�VL]H�DQG�

FURSSLQJ�RI�LPDJHV��WKH�FRORXUV�XVHG�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�
WKH�VRIWZDUH�SDFNDJH��

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�DSSURSULDWH�
ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done by 
displaying the best work on the whiteboard or students may circulate the room.

7DNLQJ�RWKHU�VWXGHQW
V�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�DQG�
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�FRPLF��7KLV�
PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

COMIC  
CREATION   
TASK

DIGITAL TASKS

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
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MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

GIMP

TASK DESCRIPTION
6WXGHQWV�ZLOO�FUHDWH�DQ�$��̍\HU�DSSHDOLQJ�WR�8OVWHU�8QLRQLVWV�WR�DWWHQG�
‘Ulster Day’ on Saturday, 28 September, 1912. 6WXGHQWV�ZLOO�UHVHDUFK�DQG�
VRXUFH�LPDJHV�IURP�WKH�LQWHUQHW�DQG�VKRXOG�LQFOXGH�D�PLQLPXP�RI���DUFKLYDO�
LPDJHV�DQG�VKRXOG�DOVR�LQFOXGH�DW�OHDVW�WZR�TXRWDWLRQV�IURP�WKH�DUFKLYDO�
GRFXPHQWV�DQG�RU�&DUVRQŒV�VSHHFKHV��

PLAN
Images and information will be sourced from the internet and designed in 
the form of a sketch.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV�DQG�WH[W�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�
WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��$GYLVH�VWXGHQWV�
WKDW�LW�LV�EHVW�WR�WU\�DQG�VRXUFH�PHGLXP�ODUJH�LPDJHV�

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LPDJHV�WH[W�WR�XVH�DQG�VDYH�WKHP�
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

DO
Students will import their sourced image into the software and use the 

FRORXU�̌OWHU�WRROV�WR�DGG�DQ�HIIHFW�WR�WKH�LPDJH��6RPH�VWXGHQWV�PD\�XVH�
these tools in conjunction with the selection tools to highlight areas of 

the image. Students will then insert the quote/information they sourced 

by using the text tool. Students will complete their piece of work by 

H[SRUWLQJ�LW�LQ�D�VXLWDEOH�̌OH�IRUPDW��H�J��-3(*��
• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�FRORXU�ƂOWHU�

VW\OH�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�WKH�VRIWZDUH�SDFNDJH��
• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�

DSSURSULDWH�ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by displaying the best work on the whiteboard or students may circulate 
the room.

7DNLQJ�RWKHU�VWXGHQW
V�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�LPDJH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

DIGITAL TASKS
IMAGE  
EDITING   
TASK

www.nervecentre.org/teachingdividedhistories
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MODULE 4. THE EASTER RISING 
1: BEFORE THE REVOLUTION

COMIC LIFE

TASK DESCRIPTION
Students will use Tiki-Toki web-based digital timeline software to design 

a timeline showing the pivotal events leading to the Home Rule crisis. The 
WLPHOLQH�VKRXOG�LQFOXGH�DW�OHDVW���HQWULHV�DQG�D�EDFNJURXQG�LPDJH��(DFK�HQWU\�
ZLOO�FRQVLVW�RI�D�GDWH�DQG�D�VKRUW�VXPPDU\�RI�WKH�HYHQW�

PLAN
Students will sign up for a Tiki-Toki account from the Tiki-Toki website: 
http://www.tiki-toki.com/. Students will then source information from the 
internet to be used in their timeline. 

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LQIRUPDWLRQ�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�WKH�
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�WH[W�WR�XVH�DQG�VDYH�LW�DSSURSULDWHO\�LQ�D�
GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW�

DO
Students will log into their Tiki-Toki accounts and begin to create their timeline. 
Students will use the information they have sourced and insert at least 8 entries 
into their timeline. 

5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�WLPHOLQHV�DV�WKH�SURJUHVV�

REVIEW
Give students the opportunity to view each other’s work. This may be done by 
displaying the best work on the whiteboard or students may circulate the room.

7DNLQJ�RWKHU�VWXGHQWV�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�DQG�
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�FRPLF��7KLV�
PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

TIKI  
TOKI 
TASK

DIGITAL TASKS

http://news.bbc.co.uk/onthisday/hi/dates/stories/october/5/newsid_4286000/4286818.stm
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MODULE 4. THE EASTER RISING 
2: AIMS AND IDEALS OF THE REBELS

LESSON DESCRIPTION

The second lesson in the module will outline the aims and ideals of the rebels 
who took part in the Easter Rising. The lesson explores the views and ideology 
of revolutionary Nationalists on the eve of the Rising. We will see how the various 
participants did not all share the same motivations for, or expectations of, 
revolution.

LESSON INTENTIONS LESSON OUTCOMES

1. Understand the differing 
expectations and reservations of 
the three groups involved in the 
Rising.

2. Describe the key beliefs 
expressed by leaders Patrick 
Pearse and James Connolly.

3. Demonstrate an understanding of 
the aims and ideals of the rebels 
through the use of digital media.

•  Be able to discuss the variety of 
viewpoints and ideologies held by 
the organisers of the Rising.

• Employ ICT skills to express an 
understanding of the topic.

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• Lesson 2 Key 
Information

• Comic 
Creation 
Storyboard

• Video Editing 
Storyboard

• Digital Image 
Design Sheet

• Suggested 
Additional 
Resources

• Comic 
Creation 
Software 
e.g. Comic 
Life

• Video 
Editing 
Software 
e.g. Movie 
Maker

• Image 
Editing 
Software 
e.g. GIMP

• Whiteboard

• PCs / 
Laptops

LESSON

2.

www.nervecentre.org/teachingdividedhistories
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MODULE 4. THE EASTER RISING 
2: AIMS AND IDEALS OF THE REBELS

ACTIVITY LEARNING OUTCOMES

Starter – Start the lesson by 
engaging in a discussion with the 
students centered around the 
different attitudes in Ireland at this 
WLPH��$VN�SXSLOV�WR�GHƂQH�FXOWXUDO�
nationalism and socialism. Most of 
the students may not know or be able 
WR�GHƂQH�WKHVH�WHUPV��VR�WKH�HQG�
of the discussion should include a 
GHƂQLWLRQ�RI�HDFK��

The discussion will act as an 
introduction to the themes in the 
lesson. Students will have an idea 
of what cultural nationalism and 
socialism are at the end of the 
discussion, with the Key Information 
FRQWHQW�UHDG\�WR�SXW�WKHVH�GHƂQLWLRQV�
into context.  

Using the Key Information, 
teachers will have a choice of 
activities to engage students. 

Teachers may choose to split the 
class into groups and ask students to 
use the discussion points to discuss 
some aspects of the Key Information. 
Students will then share their 
discussions with the rest of the class. 

Alternatively, teachers may want to 
use the Questions/Tasks as group 
discussion questions or to test 
individual knowledge. 

The Alternate Task allows students to 
work in pairs to research and discuss 
the different ideologies at play during 
the Rising. Students will then collate 
the information they have found in the 
form of a digital mind map. 

 *If possible, allow students to 
research the topic on the internet 
– suggested additional resources / 
search engine.

The Key Information is designed to 
cover the information within the topic 
and meet the learning intentions. 

The discussion questions on the Key 
Information are designed to meet 
the learning objectives through 
interaction and Q&A.

The questions on the Key Information 
are designed to meet the learning 
objectives through the students 
understanding of the information. 

The various activities should allow the 
students to learn while they interact. 
The activities will also serve to 
reinforce knowledge and encourage 
discussion

Plenary – as a class, draw a diagram of 
the key organisations and the leaders

The plenary discussion will focus on 
the major players in the preparations 
for the Rising. The discussion will 
encourage students to think about the 
internal politics of the revolutionary 
nationalist movement. 
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Tom 
Clarke

AIMS AND  
IDEALS OF THE 
REBELS
By 1916, the stage was set for armed insurrection in Ireland. Not all 
revolutionary nationalists wanted or expected the same things. Some thought 
the Rising could be a military success; others expected the Rising to be 
FUXVKHG�EXW�EHOLHYHG�D�őEORRG�VDFULƂFHŒ�ZRXOG�FUHDWH�PDUW\UV�IRU�WKH�,ULVK�
nationalist cause, or felt committed to make a stand to assert their nationalist 
beliefs.Not all the rebels wanted the same kind of Irish republic, either. The 
individuals who participated in the Rising did so for many different reasons, 
both personal and ideological. 

KEY  

INFORMATION  

2.

A Republic is a form of government which is led not by a 
monarch but an elected head of state; leaders are chosen 
by the people and the people are seen as the ‘owners’ of  
the nation.

What is a Republic?

??
A Political ideology is a set of beliefs about how society 
should work, and what methods should be used to achieve 
that society. For example, James Connolly wanted a 
socialist society and believed that an armed insurrection 
could achieve it.

What is a Political Ideology?

??

www.nervecentre.org/teachingdividedhistories
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An Irish 
Citizen Army 

group, Liberty 
Hall, Dublin, 

1914

Lin
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THE IRISH REPUBLICAN BROTHERHOOD

7KH�PRVW�LQƃXHQWLDO�ƂJXUH�ZLWKLQ�WKH�,5%��DOVR�FDOOHG�WKH�)HQLDQV��
was Tom Clarke. Although the IRB had a long tradition of 
resistance to British rule in Ireland, the organisation was divided 
about the idea of armed rebellion. Clarke, along with the IRB 
Secretary Sean MacDermott, saw the Rising as the opportunity 
to make a dramatic gesture that would encourage the republican  
cause in Ireland. They also wanted to destroy popular support for 
Home Rule which would have meant that Ireland remained within 
the UK. More moderate IRB members were opposed to a Rising 
unless it was supported by a majority of the Irish people and had a 
realistic chance of success. As this was not the case in 1916, many 
within the IRB were reluctant to rise.
Clarke and MacDermott came up with a plan to bypass their 
opponents within the IRB. They appointed a Military Council to 
secretly plan and organise the Easter Rising.

THE IRISH VOLUNTEERS

7KH�,ULVK�9ROXQWHHUV�KDG�VSOLW�LQ������RYHU�-RKQ�5HGPRQGŒV�VXSSRUW�
for the British war effort. Those who remained with the Irish 
9ROXQWHHUV��UDWKHU�WKDQ�MRLQLQJ�5HGPRQGŒV�1DWLRQDO�9ROXQWHHUV��
formed a radical minority. Even though the Irish Volunteers remained 
ƂHUFHO\�RSSRVHG�WR�%ULWLVK�UXOH��WKH\�ZHUH�DOVR�GLYLGHG�RQ�WKH�PHULWV�
of the Rising. Eoin MacNeill and Bulmer Hobson, two important Irish 
Volunteer leaders, believed that because the Rising had little chance 
of success it would be both immoral and impractical. They wanted to 
wait until there was more public support for violence; for example, if 
the British authorities imposed conscription. 

THE CITIZEN ARMY

The Citizen Army was originally formed by James Larkin and Jack 
White in order to defend striking trade-union members from the 
police. In 1914, James Connolly took over the leadership of the 
Citizen Army, and reorganized it to be a revolutionary military 
organization. The Citizen Army, under Connolly, was a socialist 
republican organization that supported the idea of armed 
insurrection and disagreed with those who wanted to delay  
the Rising.

ORGANISING THE RISING
Three different groups participated in the 1916 Rising: the Irish Republican 
%URWKHUKRRG��,5%���WKH�,ULVK�9ROXQWHHUV��DQG�WKH�&LWL]HQ�$UP\�

Sean Mac-
Dermott



25MODULE 4: LESSON 2: KEY INFORMATION  

MODULE 4. THE EASTER RISING 
2: AIMS AND IDEALS OF THE REBELS

www.nervecentre.org/teachingdividedhistories

1.))) DISCUSSION 

What did the rebels have 
in common? What did 
they disagree about?

STRATEGY AND SACRIFICE
The ideology behind the Rising can be explored through the writings and 
VSHHFKHV�RI�WZR�RI�WKH�PRVW�LQƃXHQWLDO�SDUWLFLSDQWV��Patrick Pearse and 
James Connolly.

PATRICK PEARSE

3DWULFN�3HDUVH��DQ�HGXFDWRU�DQG�,ULVK�ODQJXDJH�DFWLYLVW��ZDV�GHHSO\�LQƃXHQFHG�E\�
both Catholicism and Irish mythology. He admired the compassion of Christ and 
the strength of Cúchulainn. Pearse, like some of the other rebels including Thomas 
0DF'RQDJK�DQG�-RVHSK�0DU\�3OXQNHWW��EHOLHYHG�LQ�WKH�LGHD�RI�őEORRG�VDFULƂFHŒ�
and martyrdom. By dying for Ireland, he hoped to gain historical and spiritual 
immortality. Pearse has been often referred to as a cultural nationalist. 
3HDUVHŒV�JURZLQJ�PLOLWDQF\�ZDV�DOVR�D�UHVSRQVH�WR�WKH�HYHQWV�RI�WKH�WLPH��SDUWLFXODUO\�WKH�8OVWHU�8QLRQLVWV
�
threat to use violence to prevent Home Rule and secure partition. He also had a romantic view of the 
military and the idealised soldier. Pearse imagined a relatively progressive Irish Republic, with a greater 
emphasis on individual freedoms. He supported educational reform, universal suffrage [the right of every 
citizen to vote], and more rights for workers and trade union members. He saw Ireland as Gaelic and 
Catholic, a vision that did not appeal to unionists. 
2QH�RI�WKH�VLJQLƂFDQW�HYHQWV�OHDGLQJ�WR�WKH�5LVLQJ�ZDV�WKH�IXQHUDO�RI�2Œ'RQRYDQ�5RVVD�LQ�������5RVVD�
was a founding member of the IRB. He died in New York, and IRB leader Tom Clarke arranged to have 
his body sent home to Ireland for public burial. The funeral was intended to stir up public support for 
radical nationalism. Patrick Pearse gave a speech at the funeral, declaring passionately the need for armed 
rebellion to achieve an Irish Republic. 

JAMES CONNOLLY

By 1914, when he reorganised the Citizen Army, James Connolly was the leading 
ƂJXUH�LQ�WKH�,ULVK�WUDGH�XQLRQ�PRYHPHQW�DQG�ZLWKLQ�VRFLDOLVW�DQG�ODERXU�SROLWLFV�
�ODERXU�SROLWLFV�UHIHU�WR�ZRUNHUVŒ�ULJKWV�DQG�HPSOR\PHQW�FRQGLWLRQV���
As a socialist, Connolly imagined a different sort of Irish Republic in which the 
nation belonged to the working-class people of Ireland and in which the religious 
divide was overcome by class unity – regardless of religion, this new Irish Republic 
would belong to all citizens. 
Through his writings and speeches, Connolly tried to combine socialist thought 
with Irish republicanism - he believed that not only British rule, but capitalism itself, 
must be overthrown to achieve real independence. 

&RQQROO\�GLG�QRW�DW�ƂUVW�HPEUDFH�WKH�LGHD�RI�D�őEORRG�VDFULƂFHŒ��$IWHU�WKH�VWDUW�RI�WKH�*UHDW�:DU��KH�EHFDPH�
more radical and formed an alliance with the more militant members of the IRB like Clarke and MacDermott 
��LQ�������KH�MRLQHG�WKH�,5%ŒV�0LOLWDU\�&RXQFLO��$OWKRXJK�&RQQROO\ŒV�SULPDU\�JRDO�ZDV�WKH�RYHUWKURZ�RI�
capitalism in Ireland, he saw how an alliance with republicans – who wanted to overthrow British rule – could 
help to achieve his aims.

www.nervecentre.org/teachingdividedhistories
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ON THE EVE OF THE RISING
In the days leading up to Easter, 1916, there was still disagreement about 
whether armed rebellion was the right move. The IRB Military Council, Citizen 
Army and some members of the Irish Volunteers were committed to armed 
action. In the end, the rebels were united by the idea that action was better 
than inaction, and by the hope that even defeat would bring about some 
positive outcomes. But even among those who were poised to take up guns 
for an Irish Republic, there were different views about what that Republic 
would look like.

When the rebels took 
over the General Post 
2ǏFH�RQ�(DVWHU�0RQGD\��
Patrick Pearse read out the 
Easter Proclamation. This 
document, which is often 
seen as the blueprint of the 
PRGHUQ�,ULVK�QDWLRQ��EULH̍\�
spells out the goals of the 
rebels.
The Proclamation contains 
four key principles.  
These are: 
• Self-determination
• Equality
• A better standard of 

living
• Cultural nationalism

2.))) DISCUSSION 

Does the idea of ‘blood 
VDFUL̍FHʹ�SHUVLVW�LQ�
nationalist images we can 
see today?

3.))) DISCUSSION 

What is meant by self-
determination?

What would a new Republic look like?

The 
̍DJV�WKDW�
ZHUH�̍RZQ�

above the GPO 
on Easter 
Monday
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PERSPECTIVES

2. “ If you remove the English army tomorrow and hoist 
WKH�JUHHQ�̎DJ�RYHU�'XEOLQ�&DVWOH��XQOHVV�\RX�VHW�DERXW�
WKH�RUJDQL]DWLRQ�RI�WKH�6RFLDOLVW�5HSXEOLF�\RXU�HIIRUWV�
ZRXOG�EH�LQ�YDLQ��(QJODQG�ZRXOG�VWLOO�UXOH�\RX��6KH�
ZRXOG�UXOH�\RX�WKURXJK�KHU�FDSLWDOLVWV��WKURXJK�KHU�
ODQGORUGV��WKURXJK�KHU�̍QDQFLHUV��WKURXJK�WKH�ZKROH�
array of commercial and individualist institutions she 
has planted in this country and watered with the tears 
RI�RXU�PRWKHUV�DQG�WKH�EORRG�RI�RXU�PDUW\UV�ʼ�

James Connolly writing in Shan Van Vocht (radical 
nationalist newspaper) in January 1897

�����7KH\�WKLQN�WKDW�WKH\�KDYH�SDFL̍HG�,UHODQG��7KH\�
think that they have purchased half of us and 
intimidated the other half. They think that they 
KDYH�IRUHVHHQ�HYHU\WKLQJ��WKLQN�WKDW�WKH\�KDYH�
SURYLGHG�DJDLQVW�HYHU\WKLQJ��EXW��WKH�IRROV��WKH�
IRROV��WKH�IRROV��ʷ�7KH\�KDYH�OHIW�XV�RXU�)HQLDQ�
GHDG��DQG�ZKLOH�,UHODQG�KROGV�WKHVH�JUDYHV��
,UHODQG�XQIUHH�VKDOO�QHYHU�EH�DW�SHDFH�ʼ�

Pádraig Pearse at the funeral of O’Donovan 
Rossa, 1st August 1915

www.nervecentre.org/teachingdividedhistories
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1.  Who secretly 
formed a Military 
Council within the 
IRB to plan the 
Easter Rising?

3.  List the key 
organisations and 
individuals that 
supported and 
were involved 
in planning the 
Easter Rising.

4.    Explain why some 
revolutionary 
nationalists 
opposed the idea 
of the Rising.

2.  Why may 
Pearse’s beliefs 
have not 
appealed to 
unionists?

++EXTENSION ACTIVITY 1:
Give a brief explanation as to why the 
Irish Republican Brotherhood and Irish 
Citizens Army supported the Rising. 
Why were the Irish Volunteers divided 
on the Rising?

EXTENSION ACTIVITY 2: 
Discuss the key differences in the ideas of 
Pearse and Connolly.

?

?

QUESTIONS

++
TASK 1
Pearse and Connolly had very different views on what they 
wished to achieve through the staging of a revolution. 
Below are two quotes: one from Pearse and one from 
Connolly. 

“They have thought of nationality as a thing to be 
negotiated about as men negotiate about a tariff or about 
a trade route, rather than as an immediate jewel to be 
preserved at all peril, a thing so sacred that it may not be 
brought into the market places at all or spoken of where 
PHQ�WUDIƂF�ŕ

Ŕ
7KRVH�ZKR�OLYH�E\�WKH�VZRUG�VKDOO�SHULVK�E\�WKH�VZRUG
�
say the Scriptures, and it may well be that in the progress 
of events the working class of Ireland may be called upon 
WR�IDFH�WKH�VWHUQ�QHFHVVLW\�RI�WDNLQJ�WKH�VZRUG��RU�ULƃH��
against the capitalist class..."

Who do you think said each quote? Justify the reason 
for your choice by explaining how the quote matches 
the ideal of Pearse or Connolly.

TASK 2
Consider the following...
What if the Easter Rising was 
successful? 
Compare the different ideals of 
Pearse and Connolly (cultural 
nationalism vs. socialism). What 
do you think would have been 
the outcome of a successful 
Rising? 
Also consider the effect of a new 
Irish Republic on the unionist 
population in Ireland. How do 
you think this unionist population 
would have responded to no 
longer being part of the Union?
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� �,Q�SDLUV��VWXGHQWV�ZLOO�FUHDWH�WZR�GLJLWDO�PLQG�PDSV��(DFK�
PLQG�PDS�ZLOO�H[SORUH�ZKDW�LW�PHDQV�WR�EH�D�FXOWXUDO�
nationalist and what it means to be a socialist. 

  Students will carry out research into each ideal and their 
PLQG�PDS�ZLOO�EH�PDGH�XS�RI�NH\ZRUGV��TXRWHV��LPDJHV��
YLGHRV��DXGLR��K\SHUOLQNV��HWF���

� �7KLV�WDVN�FDQ�EH�SUHVHQWHG�LQ�WKH�IRUP�RI�D�ZRUG�
document, interactive PDF or interactive slide show. 

� �:KHQ�FRPSOHWHG��VWXGHQWV�ZLOO�VKDUH�GLVSOD\�WKHLU�PLQG�
PDS�ZLWK�WKH�UHVW�RI�WKH�FODVV�

ALTERNATE TASK

SUGGESTED ADDITIONAL RESOURCES
1)  http://historyhub.ie/why-was-there-an-easter-rising - Why 

was there an Easter Rising?
2)   http://www.1916rising.com/pic_timeline.html - Timeline of 

Events Leading up to The Easter Rising
3)   https://www.marxists.org/archive/connolly/1911/xx/

visitkng.htm - James Connolly on the visit of King George V, 
1910

4)   http://www.nationalarchives.ie/digital-resources/online-
exhibitions/jacobs-biscuit-factory-1916-2006/witness-
statements-and-commentaries/ - The National Archives of 
Ireland – Witness Statements and Commentaries

5)   http://www.bbc.co.uk/history/british/easterrising/prelude/
pr02.shtml - Cultural Nationalism

www.nervecentre.org/teachingdividedhistories
http://historyhub.ie/why-was-there-an-easter-rising
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http://www.nationalarchives.ie/digital-resources/online-exhibitions/jacobs-biscuit-factory-1916-2006/witness-statements-and-commentaries/
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COMIC LIFE

TASK DESCRIPTION
Students will create a comic book version of the Easter Proclamation. 
Students will create a 2 page comic with at least 8 images/panels and caption 
boxes/speech bubbles. Captions and speech bubbles should include the text 
of the Proclamation itself. Research images and information from the internet 
ZKLFK�ZLOO�EH�XVHG�LQ�\RXU�FRPLF���$OWHUQDWLYHO\��LPDJHV�DQG�LQIRUPDWLRQ�PD\�EH�
VRXUFHG�E\�WKH�WHDFKHU�SULRU�WR�WKH�OHVVRQ�

PLAN

Images and information will be sourced from the internet and designed in 
the form of a storyboard.
• Students will be supplied with search terms by the teacher and source 

appropriate images and text from the internet – ask students to consider the 
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select images/text to use and save them 
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document. 

• Students will use the images and information they have sourced and design 
their comic on a storyboard.

DO

Students will use images and speech bubbles/caption boxes to create the 
Proclamation. Students will complete their piece of work by exporting it in a 
VXLWDEOH�ƁOH�IRUPDW��H�J��-3(*�.

• Encourage students to consider the size and style of fonts, the size and 
cropping of images, the colours used and the tools available to them within 
the software package. 

• Remind students to save their work in a dedicated folder with an appropriate 
ƂOHQDPH�

REVIEW
*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�
by displaying the best work on the whiteboard or students may circulate the 
room.

7DNLQJ�RWKHU�VWXGHQW
V�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�
DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�
comic. This may be completed in the form of a saved document.

COMIC  
CREATION   
TASK

DIGITAL TASKS
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GIMP

TASK DESCRIPTION

Students will create an anti-imperial or separatist postcard.  Students will 
VRXUFH�LPDJHV�IURP�WKH�LQWHUQHW��RU�DOWHUQDWLYHO\��WKH�SRVWFDUG�PD\�EH�FUHDWHG�XVLQJ�
WKH�WH[W�WRRO�DQG�HIIHFWV�DQG�ƂOWHUV���6HDUFK�IRU�DUFKLYDO�H[DPSOHV�RQ�WKH�LQWHUQHW��
7KH�SRVWFDUG�VKRXOG�EH�FUHDWHG�LQ�D�VW\OH�VLPLODU�WR�DUFKLYDO�H[DPSOHV��6WXGHQWŒV�
postcards should have a clear theme i.e. does it represents the thoughts of a 
militant/cultural nationalist or a socialist?

PLAN

Images and information will be sourced from the internet and designed in the 
form of a sketch.

• Students will be supplied with search terms by the teacher and source 
appropriate images and text from the internet – ask students to consider the 
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��$GYLVH�VWXGHQWV�WKDW�LW�LV�
best to try and source medium/large images. 

• Students will identify and select images/text to use and save them 
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document. 

DO

Students will import their sourced image into the software and use the colour/
ƁOWHU�WRROV�WR�DGG�DQ�HIIHFW�WR�WKH�LPDJH��6RPH�VWXGHQWV�PD\�XVH�WKHVH�WRROV�LQ�
conjunction with the selection tools to highlight areas of the image. Students 
will then insert the quote/information they sourced by using the text tool. 
6WXGHQWV�ZLOO�FRPSOHWH�WKHLU�SLHFH�RI�ZRUN�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�ƁOH�
IRUPDW��H�J��-3(*��

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�FRORXU�ƂOWHU�VW\OH�
and the tools available to them within the software package. 

• Remind students to save their work in a dedicated folder with an appropriate 
ƂOHQDPH�

REVIEW

*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�
by displaying the best work on the whiteboard or students may circulate the 
room.

Taking other students feedback into account, ask students to justify their choices 
DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�
image. This may be completed in the form of a saved document.

DIGITAL TASKS
IMAGE  
EDITING   
TASK

www.nervecentre.org/teachingdividedhistories
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MODULE 4. THE EASTER RISING 
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COMIC LIFE

TASK DESCRIPTION

6WXGHQWV�ZLOO�FUHDWH�D�YLVXDO�UHSUHVHQWDWLRQ�RI�3HDUVHŒV�IXQHUDO�RUDWLRQ�IRU�
2Œ'RQRYDQ�5RVVD��7KH�PRYLH�ZLOO�EH�DW�OHDVW����VHFRQGV�DQG�XVH�WLWOHV�WR�
convey excerpts from the speech. 6WXGHQWV�ZLOO�UHVHDUFK�LPDJHV��DQG�LI�SRVVLEOH�
YLGHR��DQG�LQIRUPDWLRQ�IURP�WKH�LQWHUQHW�ZKLFK�ZLOO�EH�XVHG�LQ�WKHLU�PRYLHV���

PLAN

Information will be sourced from the internet and designed in the form  
of a storyboard.

• Students will be supplied with search terms by the teacher and source 
appropriate images, videos, audio and information from the internet – ask 
VWXGHQWV�WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select information to use and save it appropriately in a 
GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�TXRWHV�WKDW�
KHOSHG�WKHP�WR�ZULWH�WKHLU�VFULSW���

• Students will keep an account of the sites they have visited in a saved 
document. 

• Students will use the information and media they have sourced and construct a 
storyboard for the making of their movie.

DO

Students will import the various media items they sourced from the internet. 
Using their storyboards as a guide, students will construct their movie using 
YDULRXV�HGLWLQJ�WRROV��6SOLWWLQJ��7ULPPLQJ��7UDQVLWLRQV��(IIHFWV�DQG�&DSWLRQV�
7LWOHV���6WXGHQWV�ZLOO�FRPSOHWH�WKHLU�SLHFH�RI�ZRUN�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�
ƁOH�IRUPDW��H�J��:09�03���

• Encourage students to consider the size and style of fonts, the size of images, 
the effects/transitions used and the tools available to them within the software 
package. 

• Remind students to save their work in a dedicated folder with an  
DSSURSULDWH�ƂOHQDPH�

REVIEW

*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�E\�
viewing selected pieces of work or students may circulate the room.

Taking other students feedback into account, ask students to justify their choices and 
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�DXGLR�
ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

FILM  
MAKING 
TASK

DIGITAL TASKS
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MODULE 4. THE EASTER RISING 
3: EASTER WEEK

LESSON DESCRIPTION

The third lesson in the module will detail the events of Easter Week. The lesson 
traces the chronology of the events in Dublin. It outlines the major confrontations 
of the insurrection, and looks at the British military response. The lesson also looks 
at the casualties incurred and the experience of civilians.

LESSON INTENTIONS LESSON OUTCOMES

1.  Review the chronology of the 
events leading up to, and 
throughout, Easter Week.

2..  Describe the response to the 
rebellion by the British authorities 
and by the Irish public.

3.  Demonstrate an understanding of 
the events of Easter Week through 
the use of digital media.

• Be able to discuss how the events 
of Easter Week unfolded for the 
rebels and for Dublin civilians.

• Employ ICT skills to express an 
understanding of the topic.

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• Lesson 3 Key 
Information

• Lesson 3 
Geography of 
the Rising

• Comic 
Creation 
Storyboard

• Audio Editing 
Storyboard

• Digital 
Imaging 
Design Sheet

• Suggested 
Additional 
Resources

• Comic 
Creation 
Software e.g. 
Comic Life 

• Audio 
Editing 
Software e.g. 
Audacity

• Image 
Editing 
Software e.g. 
GIMP

• Whiteboard

• PCs/laptops

LESSON

3.

www.nervecentre.org/teachingdividedhistories
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MODULE 4. THE EASTER RISING 
3: EASTER WEEK

ACTIVITY LEARNING OUTCOMES

Starter – Open Suggested 
Additional Resources 7 and look 
at the reactions of the Belfast and 
Dublin media to the Rising. Did they 
agree/disagree? Did their opinions 
change over time?

Looking at the selected newspaper 
reactions, students will have an 
opportunity to see some of the 
media reactions to the Rising at the 
time and in the years after.  

Using the Key Information, teachers 
will have a choice of activities to 
engage students. 

Teachers may choose to split the 
class into groups and ask students to 
use the discussion points to discuss 
some aspects of the Key Information. 
Students will then share their 
discussions with the rest of the class. 

Alternatively, teachers may want to 
use the Questions/Tasks as group 
discussion questions or to test 
individual knowledge. 

The Alternate Task allows students 
to work in pairs to research and 
document events during Easter 
Week and to collaborate to create a 
timeline.

*If possible, allow students to 
research the topic on the internet 
– suggested additional resources / 
search engine.

The Key Information is designed to 
cover the information within the topic 
and meet the learning objectives. 

The discussion questions on the Key 
Information are designed to meet 
the learning objectives through 
interaction and Q&A.

The questions on the Key Information 
are designed to meet the learning 
objectives through the students 
understanding of the information. 

The various activities should allow the 
students to learn while they interact. 
The activities will also serve to 
reinforce knowledge and encourage 
discussion.

Plenary – review a digital (Tiki-
Toki) timeline showing the events 
immediately preceding the Rising and 
during Easter Week (See Suggested 
Additional Resources 8 & 9).

The plenary discussion will focus on 
the timeline of the events of Easter 
Week. The discussion will encourage 
students to think about the response 
to these events by the British 
government and within Ireland.  

Linen Hall Library

www.nervecentre.org/teachingdividedhistories
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EASTER  

WEEK 
The Easter Rising changed the course of Irish history – but in the days before 
the Rising, no one could have predicted how it would turn out, or even if it 
was to go ahead. By Easter Sunday, it was clear that the Rising had virtually 
no chance of being a successful military operation. Most importantly, it lacked 
public support. Within the ranks of the revolutionary nationalists, there was 
intense disagreement about whether the Rising should take place at all. 

PREPARING FOR THE RISING 
The Military Council of the Irish Republican Brotherhood (IRB) was made up of 
seven members: Thomas Clarke, Sean MacDermott, Patrick Pearse, Eamonn 
Ceannt, Joseph Plunkett, James Connolly, and Thomas MacDonagh.  They 
secretly planned the insurrection, scheduling it for Easter Sunday (April 23). 
3HDUVH�KDG�RUGHUHG�WKH�9ROXQWHHUV�WR�UHSRUW�IRU�ŔƂHOG�PDQRHXYUHVŕ�WKDW�
day, a clever way of mobilising his men without alerting the authorities about 
the planned rebellion. The leaders of the IRB, Bulmer Hobson and Denis 
McCullough, and the leader of the Irish Volunteers, Eoin MacNeill, were not 
told about the real plans. When MacNeill did learn what the Military Council 
was planning, he refused to go along with their plans.

MacNeill was persuaded to set aside his opposition to the Rising when he 
learned of Roger Casement’s attempt to smuggle German 
arms into Ireland aboard the ship, the Aud. MacNeill 
KDG�DOVR�EHHQ�LQƃXHQFHG�E\�WKH�ő&DVWOH�
Document’ – a letter supposedly smuggled 
out of Dublin Castle which indicated 
that the British were planning to arrest 
MacNeill and other nationalists.

Things changed again when the 
Aud was intercepted by the British 
navy, and Casement was arrested. 
MacNeill had also discovered that 
WKH�ő&DVWOH�'RFXPHQWŒ�KDG�EHHQ�
forged by the rebel leaders to trick 
him into supporting the planned 
Rising. On Saturday 22 April, the 
day before Easter, MacNeill issued 
a countermanding order, declaring 
that “no parades, marches or other 
movements of the Irish Volunteers will 
WDNH�SODFHŕ�

KEY  

INFORMATION  

3.

??WHO WAS ROGER 
CASEMENT?
Roger Casement was born 
in Dublin on 1st September 
1864. Casement’s father, 
a Protestant, was a 
Captain in the British 
Army. Through his work 
as a British consul, he 
became famous for 
his activities against 
human rights abuses in 
the Congo and Peru. 
Having witnessed these 
atrocities at the hands of 
imperialist forces (Belgium 
and Britain), Casement 
became anti-imperialist 
in his views and turned 
to Irish Republicanism. In 
November 1913, he helped 
to form the Irish Volunteers 
with Eoin MacNeill.  He was 
tried for treason due to his 
role in the rebellion and 
executed on 3rd August 
1916. 

"Eoin MacNeill" by photographer not identi ̌ed - From
 "The Tim

es H
istory of the W

ar" Volume VIII, page 417, published 1916

1.))) DISCUSSION 
Why did MacNeill change 
his orders?

Eoin  
MacNeill

www.nervecentre.org/teachingdividedhistories


36

MODULE 4. THE EASTER RISING 
3: EASTER WEEK

MODULE 4: LESSON 3: KEY INFORMATION  www.nervecentre.org/teachingdividedhistories

MacNeill’s orders, which directly contradicted 
the Military Council’s plans for Easter Sunday, 
were published in the press, and delivered 
by messenger to units outside Dublin. The 
Volunteers who had been prepared to act 
were now confused and uncertain about what 
to do next. The Military Council, although 
disappointed by MacNeill’s orders, was not 
prepared to abandon its plans for an insurrection. 
They decided to delay the Rising by just one 
day, and Pearse, Connolly and the rest of the 
Volunteer leadership spent Easter Sunday trying 
to get the word out to Volunteers in Dublin and 
across Ireland. They printed copies of the Easter 
Proclamation, and prepared for the next day.

Easter Sunday, 23rd April: Confusion

Around 1200 Volunteers, Irish Citizen Army 
members and Cumann na mBan (a republican 
women’s organization created to support the 
Irish Volunteers) women assembled in Dublin. 
The number was lower than had been hoped. 
The poor turnout was due partly to the confusion 
about the orders and the change of dates, and 
partly to the fact that the plans had been kept so 
secret that many did not even realise the Rising 
ZDV�SODQQHG�LQ�WKH�ƂUVW�SODFH��6RPH�9ROXQWHHUV��
who did know there was to be a Rising, were not 
prepared to risk their lives for what they saw as a  
futile gesture.

The rebels planned to seize and occupy a number 
of key buildings in Dublin, and wait for the rest of 
the country to rise up in support. After assembling 
at Liberty Hall, where they had stored guns and 
ammunition, the rebels split up and set off to 
the locations they had selected. The rebels' 
KHDGTXDUWHUV�ZDV�WKH�*HQHUDO�3RVW�2IƂFH��*32���
where the leaders of the Rising were stationed. 

Easter Monday, 24th April:  
Occupying the City

British Army reinforcements arrived in Dublin from 
Belfast, the Curragh, Athlone and Templemore. 
7KH�UHEHO�SRVLWLRQV�FDPH�XQGHU�ƂUH��ZLWK�WKH�
British shelling the buildings heavily. The British 
retook Stephen’s Green, placing machine guns on 
WKH�XSSHU�ƃRRUV�RI�WKH�WDOO�EXLOGLQJV�DURXQG�WKH�
park. Five Volunteers were killed.  
City Hall was retaken.

Meanwhile, looting spread across Dublin. Lord 
Wimbourne, the Lord Lieutenant of Ireland, 
declared martial law. Most civilians in Dublin 
were not supportive of the Rising or the rebels, 
DQG�WKHUH�ZHUH�FRQƃLFWV�RQ�WKH�VWUHHWV�EHWZHHQ�
civilians and both armies.

The British were moving in on the rebels with 
force. By the end of the week, there would be 
over 16,000 British soldiers in Dublin.

Tuesday, 25th April: The British 
Response

:HGQHVGD\�ZDV�D�GD\�RI�KHDY\�ƂJKWLQJ�EHWZHHQ�
the rebels and the British Army, which received 
more reinforcements. General Maxwell arrived in 
Ireland to take over British operations. A cordon 
was set up to isolate the rebel garrisons and 
weaken their resistance.

A British gunboat, the Helga, had been sent 
up the Liffey to help retake the city. Wrongly 
believing that Liberty Hall was a rebel 
headquarters, the Helga destroyed the building 
which was actually empty.

In south Dublin, the 3rd Battalion was involved 
in a prolonged street battle with the British 
Army’s Sherwood Foresters on Mount Street. 
6RPH�����%ULWLVK�VROGLHUV�DQG�RIƂFHUV�ZHUH�NLOOHG�
or wounded before the Foresters succeeded in 
retaking the buildings.

Wednesday, 25th April: Destruction 
of Dublin

THE RISING: DAY BY DAY

2.))) DISCUSSION 
How did the British military 
respond to the Rising 
throughout the week?

Linen Hall Library
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By Thursday, the British had control of most 
of the city. The shelling of the rebel positions 
continued, and General Maxwell demanded the 
unconditional surrender of the rebels. Fighting 
LQWHQVLƂHG�DW�WKH�ORFDWLRQV�VWLOO�KHOG�E\�WKH�UHEHOV��
At the GPO, James Connolly had been badly 
wounded.

Thursday, 26th April: British Control

On Friday morning, Pearse ordered the women of 
Cumann na mBan to leave the GPO; a few refused 
to go. By Friday evening, it was clear that the 
GPO could no longer be held, and Pearse gave 
orders that it be abandoned. The rebels left the 
burning GPO and attempted to reach the Four 
Courts, which was still in rebel hands. 

Much of the centre of Dublin had been destroyed 
E\�ƂUHV��DQG�WKHUH�ZHUH�IRRG�VKRUWDJHV�DFURVV�WKH�
city. Many civilians had been killed, most of them 
coming from the poorest slums in the city centre. 
Although most Dubliners remained hostile to the 
rebellion, opinion was beginning to shift because 
the rebels were believed to have fought a fair and 
FRXUDJHRXV�ƂJKW�

Friday, 27th April: The End in Sight

On Saturday, Pearse issued an unconditional 
surrender. Connolly also surrendered on behalf 
of the Irish Citizen Army. Cumann na mBan nurse 
Elizabeth O’Farrell carried the orders for surrender 
to the other rebel locations.

Saturday 28th April: Surrender

Sunday 29th April: Suppression 
and Arrests

News of the surrender spread to areas outside 
Dublin. Meanwhile, General Maxwell moved to 
ƂUPO\�VXSSUHVV�WKH�5LVLQJ�DQG�WR�SXQLVK�WKRVH�
who had taken part. In fact, many more were 
arrested than had participated in the Rising: 
over 3,500 nationalists. The hardline response to 
the Rising would have a great effect on public 
opinion.

%\�WKH�WLPH�WKH�ƂJKWLQJ�HQGHG��ODUJH�SDUWV�RI�'XEOLQŒV�
centre had been destroyed. 450 people had been 
killed; over 2,600 were wounded, mostly civilians. 
Among the dead were 250 civilians; 116 soldiers and 16 
police; and 64 rebels. 16 more were later executed. The 
reaction of most Irish people to the Rising was negative. 
Public opinion, however, was about to be transformed 
by the British government’s actions towards the 
insurgents. 

Linen H
all Library
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The Volunteers were divided into four Battalions. Although many Volunteers did not show up on Easter Monday, more 
ZRXOG�UHSRUW�DQG�MRLQ�WKH�ƂJKWLQJ�WKURXJKRXW�WKH�ZHHN��DV�QHZV�RI�WKH�5LVLQJ�VSUHDG�

The British were unprepared for the Rising, and their initial response was disorganized. By evening, however, the British were 
attempting to retake the locations seized by the rebels, and the military was ready to react decisively to the Rising.

THE RISING THROUGHOUT IRELAND
$OWKRXJK�WKH�PRVW�LQWHQVH�ƂJKWLQJ�WRRN�SODFH�LQ�'XEOLQ��9ROXQWHHUV�DOVR�
mobilised outside the capital. In Ashbourne, County Meath, Enniscorthy, County 
Wexford, and Galway, rebels attacked police barracks and seized weapons. The 
mobilisation in Ulster, as in many other parts of the country collapsed, while in 
Cork, and many other places, Volunteers mobilised but did not have any clear 
instructions to implement.

1)   7KH�*HQHUDO�3RVW�2ǏFH, on Sackville Street, was the 

FHQWUDO�KHDGTXDUWHUV�IRU�WKH�UHEHOV��̍YH�PHPEHUV�RI�
WKH�3URYLVLRQDO�*RYHUQPHQW��&RQQROO\��3HDUVH��&ODUNH��
3OXQNHWW�DQG�0DF'LDUPDGD���RFFXSLHG�WKH�*32��DORQJ�
ZLWK�����RWKHU�UHEHO�PHQ�DQG�ZRPHQ��2Q�0RQGD\�
DIWHUQRRQ��3HDUVH�UHDG�RXW�WKH�3URFODPDWLRQ�DQG�UDLVHG�
WKH�WULFRORXU�̎DJ�RYHU�WKH�GPO��RI̍FLDOO\�HVWDEOLVKLQJ�WKH�
QHZ�,ULVK�5HSXEOLF��&RQQROO\��WKH�PLOLWDU\�OHDGHU�RI�WKH�
5LVLQJ��LVVXHG�FRPPDQGV�WR�WKH�9ROXQWHHUV�DQG�&LWL]HQ�
$UP\�ʶ�QRZ�PHUJHG�DV�WKH�$UP\�RI�WKH�,ULVK�5HSXEOLF���
IURP�WKH�GPO.

2)  0HDQZKLOH��6HDQ�&RQQROO\�DQG�KLV�VPDOOHU�GHWDFKPHQW�RI�
&LWL]HQ�$UP\�PHPEHUV�WRRN�RYHU�City Hall and several 

EXLOGLQJV�QHDUE\��LQFOXGLQJ�D�QHZVSDSHU�RI̍FH���'XEOLQ�
&DVWOH��MXVW�QH[W�WR�City Hall��ZDV�QRW�WDNHQ�E\�WKH�UHEHOV��
WKH�̍UVW�FDVXDOW\�RI�WKH�5LVLQJ�RFFXUUHG�KHUH��ZKHQ�DQ�
XQDUPHG�SROLFH�VHQWU\�ZDV�VKRW�DQG�NLOOHG��&RQQROO\�
KLPVHOI�ZDV�NLOOHG�ODWHU�WKDW�GD\��

3)  0LFKDHO�0DOOLQ��DORQJ�ZLWK�KLV�VHFRQG�LQ�FRPPDQG�
&RXQWHVV�&RQVWDQFH�0DUNLHYLF]��OHG�PHPEHUV�RI�WKH�
&LWL]HQ�$UP\�WR�RFFXS\�St. Stephen’s Green. 

4)  6WUDWHJLFDOO\��SHUKDSV�WKH�PRVW�LPSRUWDQW�VLWH�RFFXSLHG�
E\�WKH�UHEHOV�ZDV�the Four Courts�DUHD��(GZDUG�'DO\�
OHG�WKH��VW�%DWWDOLRQ�WR�RFFXS\�WKLV�VLWH��ZKLFK�ZLWQHVVHG�
VRPH�RI�WKH�̍HUFHVW�̍JKWLQJ�RI�(DVWHU�:HHN�

5) �7KRPDV�0DF'RQDJK�DQG�KLV��QG�%DWWDOLRQ�WRRN�RYHU�
Jacob’s Biscuit Factory. 

6) �(DPRQ�GH�9DOHUD�ZDV�WKH�OHDGHU�RI�WKH��UG�%DWWDOLRQ��
ZKLFK�RFFXSLHG�Boland’s Mill. 

7) �(DPRQQ�&HDQQW�OHG�WKH��WK�%DWWDOLRQ�WR�WKH�South 
Dublin Union��D�FRPSOH[�RI�EXLOGLQJV�WKDW�LQFOXGHG�DQ�
LQ̍UPDU\�DQG�KRVSLWDO�

3.))) DISCUSSION 
What sort of locations did 
the rebels occupy on Easter 
Monday, and why might 
they have chosen these 
places?

GEOGRAPHY OF THE RISING
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��ʻ�,�ZLVK�WR�HPSKDVL]H�WKDW�WKH�UHVSRQVLELOLW\�
for the loss of life, however it occurred, the 

GHVWUXFWLRQ�RI�SURSHUW\�DQG�RWKHU�ORVVHV��UHVWV�
HQWLUHO\�ZLWK�WKRVH�ZKR�HQJLQHHUHG�WKLV�UHYROW��
DQG�ZKR��DW�D�WLPH�ZKHQ�WKH�HPSLUH�LV�HQJDJHG�
in a gigantic struggle, invited the assistance and 

FRRSHUDWLRQ�RI�WKH�*HUPDQV�ʼ
2ǏFLDO�5HSRUW�E\�*HQHUDO�6LU�-RKQ�0D[ZHOO�RQ�
the Easter Rising, April 1916

PERSPECTIVES

����̒ 6HOI�JRYHUQPHQW�LV�RXU�ULJKW��D�WKLQJ�ERUQ�LQ�
XV�DW�ELUWK��D�WKLQJ�QR�PRUH�WR�EH�GROHG�RXW�
WR�XV�RU�ZLWKKHOG�IURP�XV�E\�DQRWKHU�SHRSOH�
WKDQ�WKH�ULJKW�WR�OLIH�LWVHOI�ʼ

 Roger Casement, speaking from the dock 
after his conviction on 29th June, 1916.

����:KHQ�ZH�DUH�DOO�ZLSHG�RXW��
SHRSOH�ZLOO�EODPH�XV��ˁ,Q�D�IHZ�
\HDUV�WKH\�ZLOO�VHH�WKH�PHDQLQJ�
of what we tried to do." 

Patrick Pearse, Easter Monday, 
1916.
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QUESTIONS

1.  Describe how 
Eoin MacNeill 
was persuaded 
to set aside his 
opposition to 
the Rising.

3.  Explain the 
circumstances that 
created a state of 
confusion on  
Easter weekend. 

4.  Describe the 
public reaction 
to the rebels and 
the Rising during 
Easter Week.

2.   Summarise the 
reasons for the 
poor turnout 
of Volunteers 
for the Rising.

? ?

EXTENSION ACTIVITY 2: 
Imagine that you are a civilian in Dublin on 
Easter Monday. Describe an incident you 
have witnessed. (1 paragraph)

EXTENSION ACTIVITY 1 : 
Explain why you think most Irish people 
had a negative response to the Rising.

++
TASK 1
On Tuesday 25th April, the British military Captain J.C. 
Bowen-Colthurst arrested three Irish civilians: Thomas 
'LFNVRQ��3DWULFN�0F,QW\UH��DQG�)UDQFLV�6KHHK\�6NHIƂQJWRQ��
D�ZHOO�NQRZQ�SDFLƂVW��'HVSLWH�WKH�IDFW�WKDW�WKH\�KDG�QRW�
taken part in the Rising, all three were executed the next 
morning.

It was well documented that the Rising did not have 
popular support before it commenced in April 1916 but 
WKH�WLGH�EHJDQ�WR�WXUQ�ERWK�GXULQJ�WKH�ƂJKWLQJ�DQG�DIWHU�LW�
was crushed. 

1)  Using the above incident as an example, write 
D�̌UVWKDQG�DFFRXQW�IURP�WKH�SRLQW�RI�YLHZ�RI�D�
moderate nationalist in Dublin during the Rising. 
Before hearing of the above incident, you did not 
agree with the Rising but you did have support for 
Home Rule. How has this incident affected you?

2)  In 1916, there was no radio news broadcasts, 
television or social media. How differently do you 
think the Rising would have turned out if it had 
occurred today, rather than 1916?

Your answer should reference the planning of any 
potential Rising and the response to the Rising (i.e. think 
about your answer to part 1 of this task – how many more 
people would have heard of this incident?).

TASK 2
From day one, the rebels’ chose to 
occupy buildings with symbolic rather 
than strategic importance, and engaged 
LQ�ZKDW�WKH\�VDZ�DV�FRQYHQWLRQDO�ƂJKWLQJ�
(head on), rather than guerrilla warfare 
(ambushes, sabotage, raids, hit and run 
attacks, etc...). 

This reinforces the idea that the rebels 
believed the Rising would be more 
successful as a symbolic gesture than as a 
ruthless military action.

Do you agree with this statement? 
Explain the reasons why you agree or 
disagree. 
Before answering the question, carry out 
some research on the Rising e.g. numbers 
of soldiers on each side, number of 
FDVXDOWLHV��ORFDWLRQV�RI�ƂJKWLQJ�ŏ�ZK\�ZHUH�
these locations strategic/symbolic?

Create a word document/slide slow to 
answer your question and include any 
ƂJXUHV�RU�LPDJHV�WKDW�\RX�KDYH�IRXQG��

www.nervecentre.org/teachingdividedhistories


41

MODULE 4. THE EASTER RISING 
3: EASTER WEEK

MODULE 4: LESSON 3: KEY INFORMATION  www.nervecentre.org/teachingdividedhistories

  As a class, students will work together to create an 
interactive timeline of events. Students will carry out 
research and compile information relating to each day’s 
events e.g. major battles, important incidences, loss of 
life, etc...

  The class will be separated into pairs, with each pair 
designated a day of the Rising. 

  Starting on Easter Sunday and ending Saturday 28th 
April, students will create an interactive timeline using 
presentation software (or tiki-toki.com if registered) 
ZKLFK�FRPSULVHV�RI�SUR̍OHV��ORFDWLRQV��TXRWHV��̍JXUHV��
images, audio and video.

  Upon completion, students work should be shared and 
if possible (presentation software only), combined. What 
do the students believe were the major incidents or 
turning points in the Rising? 

ALTERNATE TASK

SUGGESTED ADDITIONAL RESOURCES
1)  http://www.nli.ie/1916/1916_main.html - Online exhibition 

- National Library of Ireland – The 1916 Rising: Personalities & 

Perspectives

2)  http://www.bbc.co.uk/history/british/easterrising/gallery/
index.shtml - Easter Rising Gallery

3)   http://www.easter1916.ie/index.php/gallery/photos/ - 
Images of 1916

4)   http://www.bbc.co.uk/history/british/easterrising/witnesses/
index.shtml - Witnesses to History – First hand accounts of the 

events of the Rising

5)   http://www.nli.ie/1916/map.html - A map showing locations in 

Dublin where action took place on Easter Week, 1916

6)   http://www.easter1916.ie/index.php/people/a-z/francis-
VKHHK\�VNHI̍QJWRQ���3URƂOH�RI�)UDQFLV�6KHHK\�6NHIƂQJWRQ

7)   http://www.bbc.co.uk/history/british/easterrising/
newspapers/ - Newspaper reactions from Belfast and Dublin in 

1916, 1941, 1966, 1991 and 1996. 

8)   http://www.tiki-toki.com/timeline/entry/78861/Easter-Rising-
1916#vars!date=1916-04-25_07:13:28! – Timeline of the 

events of the Easter Rising

9)   http://www.tiki-toki.com/timeline/entry/248367/Easter-
Rising-1916/#vars!date=1916-04-26_07:02:49! – Timeline of 

the events of the Easter Rising

www.nervecentre.org/teachingdividedhistories
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MODULE 4. THE EASTER RISING 
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COMIC LIFE

TASK DESCRIPTION
Students will create a comic book depicting the events that occurred 
on Easter Monday, focusing on the start of the Rising at midday and 
throughout that day. Students will create a 2 page comic with at least 8 
images/panels and caption boxes/speech bubbles. Research images and 
information from the internet which will be used in your comic. (Alternatively, 
images and information may be sourced by the teacher prior to the lesson)

PLAN
Images and information will be sourced from the internet and designed 
in the form of a storyboard.

• Students will be supplied with search terms by the teacher and source 
appropriate images and text from the internet – ask students to consider the 
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select images/text to use and save them appropriately 
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document. 

• Students will use the images and information they have sourced and design 
their comic on a storyboard.

DO
Students will use images and speech bubbles/caption boxes to depict the events 
of Easter Monday. Students will complete their piece of work by exporting it in a 
VXLWDEOH�ƁOH�IRUPDW��H�J��-3(*��

• Encourage students to consider the size and style of fonts, the size and 
cropping of images, the colours used and the tools available to them within 
the software package. 

• Remind students to save their work in a dedicated folder with an appropriate 
ƂOHQDPH�

REVIEW
*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�E\�
displaying the best work on the whiteboard or students may circulate the room.

Taking other students' feedback into account, ask students to justify their choices and 
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�FRPLF��7KLV�
may be completed in the form of a saved document.

DIGITAL TASKS

COMIC  
CREATION  
TASK
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MODULE 4. THE EASTER RISING 
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GIMP

TASK DESCRIPTION
6WXGHQWV�ZLOO�FUHDWH�D�PRFN�őIURQW�SDJHŒ�RI�D�QHZVSDSHU��UHSRUWLQJ�RQ�WKH�
Rising in Dublin. Students will research front pages from that time, source 1 
image from the internet and use the text tool to populate the page with writing. 
The front page should be created in a style similar to the archival examples. Text 
may be taken from the sources provided or created by the student. [sources 
provided in the lesson Key Information] . 

PLAN
Images and information will be sourced from the internet and designed in 
the form of a sketch.

• Students will be supplied with search terms by the teacher and source 
appropriate images and text from the internet – ask students to consider 
WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��$GYLVH�VWXGHQWV�
that it is best to try and source medium/large images. 

• Students will identify and select images/text to use and save them 
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document. 

DO
Students will import their sourced image into the software and use the 
FRORXU�ƁOWHU�WRROV�WR�DGG�DQ�HIIHFW�WR�WKH�LPDJH��6RPH�VWXGHQWV�PD\�XVH�
these tools in conjunction with the selection tools to highlight areas of the 
image. Students will then insert the quote/information they sourced by 
using the text tool. Students will complete their piece of work by exporting 
LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��H�J��-3(*��

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�FRORXU�ƂOWHU�
style and the tools available to them within the software package. 

• Remind students to save their work in a dedicated folder with an 
DSSURSULDWH�ƂOHQDPH�

REVIEW
*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�
by displaying the best work on the whiteboard or students may circulate 
the room.

Taking other students' feedback into account, ask students to justify their 
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
of their image. This may be completed in the form of a saved document.

DIGITAL TASKS

IMAGE 
EDITING   
TASK
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3: EASTER WEEK

AUDACITY

TASK DESCRIPTION
Students will work in pairs to script, record and edit a radio broadcast, in 
ZKLFK�D�SDUWLFLSDQW�LQ��RU�ZLWQHVV�WR��WKH�(DVWHU�5LVLQJ�GLVFXVVHV�DQ�HYHQW�RU�
events experienced during Easter Week. Research the topic by listening to the 
Bureau of Military History’s archive of witness statements. Based on these, the 
VWXGHQWV�ZLOO�ZULWH�DQG�UHFRUG�D�ƂUVW�SHUVRQ�VWDWHPHQW�DERXW�(DVWHU�:HHN��7KH�
recording will be at least 1 minute long.  

PLAN
Information will be sourced from the internet and used to help write a script.

• Students will be supplied with search terms by the teacher and source 
appropriate images, videos, and news articles from the internet – ask students 
WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select information to use and save it appropriately 
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�
quotes that helped them to write their script). 

• Students will keep an account of the sites they have visited in a saved 
document.

DO
Students will use the record function to record their script and use the various 
HGLWLQJ�WRROV�WR�HGLW�WKHLU�UHFRUGLQJ��H�J��VHOHFWLRQ�WRRO��WLPH�VKLIW�WRRO��WULP��
VLOHQFH��HWF�����:KHQ�WKH�UHFRUGLQJ�KDV�EHHQ�HGLWHG��WKH�SDLU�ZLOO�FRPSOHWH�WKH�
DXGLR�ƁOH�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��:$9���03����

• Encourage students to consider the feelings of the broadcaster involved 
and the validity of the information communicated in the broadcast. Students 
may experiment with the effects of Audacity but students must consider 
whether these effects are necessary and appropriate.

• Remind students to save their work in a dedicated folder with an 
DSSURSULDWH�ƂOHQDPH�

REVIEW
*LYH�VWXGHQWV�WKH�RSSRUWXQLW\�WR�YLHZ�HDFK�RWKHUŒV�ZRUN��7KLV�PD\�EH�GRQH�
by playing back the best work or students may circulate the room.

Taking other students' feedback into account, ask students to justify their 
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�DXGLR�ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

AUDIO 
EDITING  
TASK

DIGITAL TASKS
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MODULE 4. THE EASTER RISING 
4: THE SUPPRESSION AND IMPACT OF THE RISING

LESSON DESCRIPTION

The forth lesson in the module looks at the aftermath of Easter Week. The lesson 
examines the British suppression of the Rising and the arrests and executions 
that followed Easter Week. The lesson also outlines the immediate impact of 
the Rising on Irish nationalism by considering how the British response changed 
public opinion in Ireland.

LESSON INTENTIONS LESSON OUTCOMES

1.  Describe the response of the 
British to the Easter Rising.

2.  Describe the shift in Irish public 
opinion that occurred during this 
period.

3.  Demonstrate an understanding of 
the events following Easter Week 
through the use of digital media.

• Be able to discuss the short-term 
and long-term effects of the Rising 
on the Irish nationalist movement.

• Employ ICT skills to express an 
understanding of the topic.

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• Lesson 4 Key 
Information

• M4L4Tasksheet

• Comic 
Creation 
Storyboard

• Audio Editing 
Storyboard

• Suggested 
Additional 
Resources

• Comic 
Creation 
Software e.g. 
Comic Life

• Audio 
Editing 
Software e.g. 
Audacity

• Whiteboard

• PCs / Laptops

• Headphones / 
Microphones

LESSON

4.
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MODULE 4. THE EASTER RISING 
4: THE SUPPRESSION AND IMPACT OF THE RISING

ACTIVITY LEARNING OUTCOMES

Starter – Play Suggested Additional 
Resources 2 for the class. Discuss the 
soldiers' mixed feelings towards the 
rebels of the Easter Rising.

The selected video clip will give 
students an insight into the feelings 
of a serving WW1 Irish soldier at 
the time of the Rising. Students will 
be encouraged to think about the 
FRQƃLFWLQJ�WKRXJKWV�WKDW�WKH�VROGLHU�
had.

Using the Key Information, 
teachers will have a choice of 
activities to engage students. 

Teachers may choose to split the 
class into groups and ask students to 
use the discussion points to discuss 
some aspects of the Key Information. 
Students will then share their 
discussions with the rest of the class. 

Alternatively, teachers may want to 
use the Questions/Tasks as group 
discussion questions or to test 
individual knowledge. 

The Alternate Task allows students to 
work in groups to study a selection 
of views to the Rising (it should be 
noted that these views have been 
fabricated for the purpose of the 
task). Students will discuss what 
person may have had those thoughts 
and then work together to explain 
what each person may have been 
thinking. 

*If possible, allow students to 
research the topic on the internet 
– suggested additional resources / 
search engine.

The Key Information is designed to 
cover the information within the topic 
and meet the learning objectives. 

The discussion questions on the Key 
Information are designed to meet 
the learning objectives through 
interaction and Q&A.

The questions on the Key Information 
are designed to meet the learning 
objectives through the students 
understanding of the information. 

The various activities should allow the 
students to learn while they interact. 
The activities will also serve to 
reinforce knowledge and encourage 
discussion.

Plenary – Ask students to consider 
how the rebels were viewed during 
the Rising by civilians and to also 
consider the thoughts of Redmond 
and Asquith. Play Suggested 
Additional Resources 3 for the class. 
After watching the video, discuss 
whether Redmond’s and Asquith’s 
IHDUV�ZHUH�MXVWLƂHG���

The plenary discussion will focus on 
the impact of the British response 
to the Rising. After considering the 
attitudes of civilians during the Rising 
and the thoughts of Redmond and 
Asquith in the aftermath, the video 
will give the students an opportunity 
to think about and discuss the impact 
of the British response to the Rising.    

Linen Hall
 Li
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ar

y
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THE SUPPRESSION 
AND IMPACT OF 
THE RISING
The Rising ended on 28th April 1916 with the unconditional surrender of the 
UHEHOV��'XEOLQ�ZDV�EDGO\�GDPDJHG�LQ�WKH�ƂJKWLQJ�ZKLFK�SDUWLDOO\�GHVWUR\HG�
the centre of the city. Over 450 people had been killed and over 2,600 were 
wounded, mostly civilians. 

General Maxwell, in command of the British military in Ireland, was 
determined to punish those who had taken part, quickly and severely. 
Martial law was declared throughout Ireland. More than 3,500 people were 
arrested – not only those who participated in the Rising, but many others 
merely suspected of being republican supporters. Maxwell claimed that a 
hard-line response was needed, both to punish the rebels for the loss of life 
and property, and to discourage future disorder. Maxwell was concerned 
about the republicans’ connection to Germany: some of the weapons used 
in the Rising had been smuggled from Germany, and the rebels had referred 
in their Proclamation to their ‘gallant allies in Europe’ (see Perspectives 
1). Despite concerns from British Prime Minister Herbert Asquith and Irish 
3DUOLDPHQWDU\�3DUW\�OHDGHU�-RKQ�5HGPRQG��0D[ZHOO�EHOLHYHG�WKDW�D�ƂUP�DQG�
uncompromising response was required: this would prove to be an error of 
judgement.

Maxwell ordered the execution of the leading rebels, despite growing 
political concern from London. 
• On 2nd May, Patrick Pearse, Thomas Clarke, and Thomas MacDonagh 

were court-martialled and sentenced to death. They were shot in the yard 
at Kilmainham Gaol the next morning. 

• 7ZHOYH�PRUH�PHQ�ZHUH�H[HFXWHG�E\�ƂULQJ�VTXDG�RYHU�WKH�QH[W�WHQ�GD\V��
This included the other four men who had signed the Easter Proclamation 
- Seán MacDiarmada, Eamonn Ceannt, James Connolly and Joseph Mary 
Plunkett – as well as other prominent republicans. The bodies of the 
H[HFXWHG�PHQ�ZHUH�SXW�LQWR�D�PDVV�JUDYH�ZLWKRXW�FRIƂQV�DW�$UERU�+LOO�
cemetery. 

Not all rebels involved in the Rising were executed.
• 97 others were sentenced to death, but had their sentences changed to 

imprisonment. Among these was Countess Markievicz (one of 70 women 
arrested after the Rising). Despite her active role in the Rising, the court-
martial granted her leniency on the grounds that she was a woman. 

• About 2000 of those arrested were deported and held in Great Britain, 
many of them at the Frongoch internment camp in Wales.

KEY  

INFORMATION  

4.

In a letter to Asquith following 
the Rising, Redmond wrote:
 “ ...if any more executions 

take place, Ireland will 
become impossible for any 
Constitutional Party or 
leader.” In turn, Asquith 
communicated to Maxwell 
that “anything like a large 
number of executions would 
sow the seeds of lasting 
trouble in Ireland.”
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Irish public opinion, which was already shifting, was strongly affected by 
the executions. In particular, the executions of the badly-injured Connolly 
ŏ�ZKR�ZDV�VKRW�ZKLOH�WLHG�WR�D�FKDLU�DV�KH�FRXOG�QRW�VWDQG�IRU�WKH�ƂULQJ�
squad – and John MacBride – who was a Boer War veteran – were seen as 
cruel. The publication of speeches from the docks and personal letters by 
the condemned rebels had a powerful propaganda impact, as did public 
revelations of British army involvement in the killing of Francis Sheehy-
6NHIƂQJWRQ�DQG�RWKHU�LQQRFHQW�FLYLOLDQV�GXULQJ�(DVWHU�ZHHN�

THE IRISH RESPONSE: FROM ANGER TO 
ADORATION
• Over the following months, the rebel leaders became folk heroes. The 

same men and women, who were jeered in the streets as they were 
arrested, were greeted with cheers on their release from imprisonment. 
Not only did the public see the Rising more favourably, public support for 
their republican cause began to grow. 

• The Catholic Church had condemned the Rising and its leaders, but in the 
wake of the executions they showed more sympathy for the rebels. 

• Many Irish newspapers which had taken a strong stance against the rebels 
now became more critical of the British response.

• The biggest loser of the Rising was the Irish Parliamentary Party. Moved by 
the events of Easter Week, many of their supporters – who had favoured 
Home Rule over armed rebellion – changed their view of the rebels. 

• Those who had participated in the Rising were seen, increasingly, as brave 
and principled men and women who had been excessively punished 
IRU�WDNLQJ�SDUW�LQ�D�IDLU�ƂJKW��7KH�%ULWLVK�UHVSRQVH�SHUVXDGHG�PDQ\�WKDW�
violence was more effective than constitutional politics in bringing about 
political change.

Within months, nationalist opinion in Ireland was transformed, largely in 
response to what was seen as British cruelty in executing the rebel leaders, 
arresting over three thousand prisoners, and imposing martial law. In the end, 
those imprisoned served short sentences (the last prisoners were released 
in June 1917). Upon their release and return to Ireland, many would become 
prominent within the republican movement. 

1.))) DISCUSSION 
Why did Maxwell take such 
strong action against the 
nationalists and what were 
the fears of Redmond and 
Asquith?”

2.))) DISCUSSION 
How were moderate 
QDWLRQDOLVWV�LQ̍XHQFHG�
by the events of Easter 
Week?

??WHO WAS FRANCIS 
SHEEHY-SKEFFINGTON?
6KHHK\�6NHǏQJWRQ�ZDV�
D�ZHOO�NQRZQ�SDFĽVW�LQ�
Dublin who supported 
Home Rule, but not armed 
revolution. During the 
Rising, he was arrested for 
no reason and executed 
without trial the next day.

Linen H
all Library

The 
courtyard 

of Kilmainham 
Gaol where the 
leaders of the 
Rising were 
executed
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Éamon de 
Valera, Sinn 

Féin leader and 
future President 

of the Irish 
Republic

THE IMPACT ON IRISH NATIONALISM
As a military action, the Rising was a failure – but as a symbolic gesture, it was 
D�VXFFHVV��7KH�5LVLQJ�FDPH�WR�EH�VHHQ�DV�WKH�UHEHOVŒ�EUDYH�őEORRG�VDFULƂFHŒ��D�
propaganda triumph. 

The Rising changed Irish nationalism. It provided a continuity with the past, 
linking the rebels with the earlier deeds of the United Irishmen, Young Ireland 
and the Fenians, the memory of which formed an important part of nationalist 
political culture. It revived the tradition of violence for political purposes. 
Most of all, the Rising established republicanism – the aim of an Irish Republic 
with no political links to the UK or British Empire – as the primary goal of 
mainstream nationalism. By replacing the more moderate aim of Home Rule 
supported by constitutional nationalists, the Rising brought the revolutionary 
tradition from the margins to the centre of Irish politics.

OTHER FACTORS
The Rising was the central event which changed the nature of Irish nationalism 
– but there were other crucial factors as well. 

• The rise of Ulster Unionism: an increasingly radical and militarised form 
of unionism that had successfully confronted British authority during the 
Home Rule crisis. 

• John Redmond’s failure to achieve Home Rule in 1914, and his decision 
that the Irish Volunteers should support the British war effort, which 
disillusioned some moderate nationalists.

• The impact of the First World War which destablised European society, 
MXVWLƂHG�%ULWDLQŒV�KDUVK�UHSUHVVLRQ�RI�WKH�5LVLQJ��DQG�OHG�WR�ZLGHVSUHDG�
political turmoil in the aftermath of the war.

The Irish Parliamentary Party continued its efforts to attain Home Rule, but 
the party was in decline. In the general election of 1918, Sinn Féin - headed 
by Éamon de Valera and closely aligned with the Volunteers – were the 
overwhelming victors. They declared an independent Irish Republic, and set 
up a provisional government in Dublin. This would lead to the Anglo-Irish War 
(1919-1921).

3.))) DISCUSSION 
How did the rise of 
Ulster Unionism change 
the direction of Irish 
nationalism?

>>> RESEARCH 
How did the earlier deeds of 
the United Irishmen, Young 
Ireland and the Fenians 
compare to the Easter Rising 
rebels?
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PERSPECTIVES

1.  "I wish to emphasize that the 
responsibility for the loss of life, however 
it occurred, the destruction of property 
and other losses, rests entirely with those 
who engineered this revolt, and who, at 
a time when the empire is engaged in a 
gigantic struggle, invited the assistance 
and cooperation of the Germans.” 

2ǏFLDO�5HSRUW�E\�*HQHUDO�6LU�-RKQ�
Maxwell on the Easter Rising, April 1916

2. “ I and my fellow signatories believe we 
KDYH�VWUXFN�WKH�ƂUVW�VXFFHVVIXO�EORZ�IRU�
Irish freedom. The next blow, which we 
have no doubt Ireland will strike, will win 
through. In this belief, we die happy.” 

7KRPDV�-��&ODUNH��WKH�VHFRQG�RI�WKH�UHEHO�
leaders to be executed, instructed his wife 
to deliver these words to the next wave of 
revolutionaries,  3rd May 1916

3. " I have looked down the muzzles 
of too many guns in the South 
African war to fear death and 
now please carry out your 
sentence." 

-RKQ�0DF%ULGH�VSHDNLQJ�WR�KLV�
executioners after refusing to be 
blindfolded, 5th May 1916

4. “ ...the cause is lost if some of 
us are not shot.” 

Seán MacDiarmada speaking 
to a fellow Volunteers on 28th 
April, 1916 after surrendering

5. “ I feel happiness the like 
of which I have never 
experienced. I die that the 
Irish nation might live!”

Seán MacDiarmada, writing 
before his execution on 12th 
May 1916
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2.  Finish the 
sentence: “After 
the Rising, many 
supporters of the 
Irish Parliamentary 
Party..."

QUESTIONS

1.  State one 
example of why 
you think Irish 
opinion was 
beginning to 
shift after the 
Rising.

3.  As a military 
action the 
Rising was a 
failure, but 
why did some 
consider it a 
success? 4.  List three factors 

that led to the 
rapid change 
in Irish public 
opinion about 
the Rising. 

5.  Describe the 
long-term 
effect of the 
Rising on Irish 
nationalism. 

?

?

EXTENSION ACTIVITY 1: 
Summarise the reasons why people who were opposed to the Rising beforehand, 
may have started to become more radical in their thinking afterwards.

EXTENSION ACTIVITY 2
Imagine you are an Irish soldier in the Great War, reading about the Rising at 
home. What are your concerns or feelings? (1-2 paragraphs).  ++

TASK 1
Frongoch Internment Camp, situated in Frongoch, north Wales 
housed German prisoners of war during World War One. In the 
wake of the 1916 Easter Rising, these German prisoners were 
moved to make way for approximately 1800 Irish prisoners. 
Frongoch prison camp has sometimes been referred to as the 
“University of Revolution” and “Sinn Féin University”.

Carry out online research into “Frongoch Internment Camp”. 
Detail the following...

What were the conditions like?
What activities did the inmates take part in?
Name some of the famous inhabitants and what roles they 
went on to play after their release.
Why do you think the camp has been referred to as the 
“University of Revolution”?

TASK 2
Read Perspectives 4 and 5. 
Explain what you think Seán 
MacDiarmada meant by these quotes. 
&DQ�\RX�ƂQG�DQ\�RWKHU�TXRWHV�IURP�
Rising rebels that portrayed the same 
sentiments as MacDiarmada?

Consider the difference of opinion 
towards the rebels during and after the 
Rising. Discuss how successful the rebels’ 
LGHD�RI�D�Ŕ%ORRG�6DFULƂFHŕ�ZDV��

Think about the idea of a “Blood 
6DFULƂFHŕ��:KDW�LV�\RXU�RSLQLRQ�RI�WKRVH�
who would die for an ideal? Why are 
these people hailed as ‘heroes’?
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  The class will be split up into groups and each group 
will be given statements that have been cut out from 
M4L4Tasksheet. 

  In their groups, students will discuss who they think said 
each statement and match the statement to the person.

  Students will then summarise and explain how each 
person may have felt at this time and share their 
answers with the rest of the class.

ALTERNATE TASK

SUGGESTED ADDITIONAL RESOURCES
1)  http://www.rte.ie/archives/exhibitions/1011-ireland-and-the-

great-war/1016-easter-rising/315364-and-in-the-morning/ - 
Veterans of the First World War discuss how they felt when they 
heard there was an armed rising in Ireland in 1916

2)  http://www.rte.ie/archives/exhibitions/1011-ireland-and-
the-great-war/1016-easter-rising/315378-emmet-dalton-
remembers/?page=1 – Reaction of Irish Soldier to the outbreak 
of rebellion in 1916

3)   https://www.youtube.com/watch?v=j1Y0TXYGl9E – Easter 
Rising Prisoners Released (1917)

4)   http://www.bbc.co.uk/history/british/easterrising/aftermath/
af01.shtml - Aftermath of the Rising – The Executions

5)   http://www.bbc.co.uk/history/british/easterrising/aftermath/
af02.shtml - Aftermath of the Rising – The Forgotten Soldiers

6)   KWWS���ZZZ�KLVWRU\WRGD\�FRP�DQWKRQ\�̎HWFKHU�\RXQJ�
nationalist-easter-rising - A Young Nationalist in the Easter 
Rising 

7)   http://www.easter1916.ie/index.php/rising/aftermath/ - 
Aftermath of the Rising
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THE RISING
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DURING THE 

RISING

IRISH SOLDIER 
RETURNING 
FROM WW1

‘Why are these rebels 
destroying our city? I’m a 
supporter of Home Rule but 
this is too far! Civilians are 
being killed and buildings are 
being damaged!’

‘I was a Home Rule supporter before the  
Rising and I didn’t agree with the way the rebels 
tried to seize control of the city but they fought 
bravely, fairly and gallantly against an Army that 
outnumbered them and who was much better 
equipped. The British response to the Rising is 
a disgrace. They have arrested innocent people 
and brutally executed those who were involved 
in the Rising. Maybe gaining Home Rule by 
peaceful means isn’t an option?’ 

‘I want to see an Ireland free of British 
tyranny, oppression and rule. Like 
Pearse said ‘Ireland unfree shall never 
be at peace.’ Our uprising may not be 
successful, but I am prepared to die 
to inspire others to join the revolution 
against the British.’

‘Some people thought that we 
were wasting our time and that the 
Rising would be a failure...yes, our 
leaders have been executed but 
WKDW�LV�WKH�VDFULƂFH�WKH\�PDGH�WR�
inspire others. And inspired others 
they have. Our cause has never had 
so much sympathy or support.’ 

‘Who are these rebels? What 
do they think they are trying to 
achieve? We have a bigger army 
and more weapons. They have no 
chance of succeeding. And why 
DUH�WKH\�ƂJKWLQJ�XV"�:HUHQŒW�WKH\�
granted Home Rule?’ 

‘When I left for the war, people 
were congratulating me and 
wishing me the best; now I’m 
being called a traitor? I fought 
for countries that couldn’t 
defend themselves, I fought to 
protect Ireland! While I was away 
endangering my life, these rebels 
tried to take control of the country 
– and I’m the traitor?’

MODULE 4: LESSON 4: M4L4Tasksheet
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COMIC LIFE

TASK DESCRIPTION
Students will create a comic book depicting the experience and sentiments 
of an arrested rebel leader. Students will create a 2 page comic with at least 
8 images/panels and caption boxes/speech bubbles. Research images and 
information from the internet which will be used in your comic. Captions should 
include text drawn from the actual statements, speeches, or letters of the 
arrested rebel leaders.  (Alternatively, images and information may be sourced by 
the teacher prior to the lesson)

PLAN
Images and information will be sourced from the internet and designed 
in the form of a storyboard.

• Students will be supplied with search terms by the teacher and source 
appropriate images and text from the internet – ask students to consider the 
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select images/text to use and save them appropriately 
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document. 

• Students will use the images and information they have sourced and design 
their comic on a storyboard.

DO
Students will use images and speech bubbles/caption boxes describe each protest 
and why it happened. Students will use at least 3 images that they have sourced. 
6WXGHQWV�ZLOO�FRPSOHWH�WKHLU�SLHFH�RI�ZRUN�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW�
(e.g. JPEG).

• Encourage students to consider the size and style of fonts, the size and 
cropping of images, the colours used and the tools available to them within 
the software package. 

• Remind students to save their work in a dedicated folder with an appropriate 
ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done by 
displaying the best work on the whiteboard or students may circulate the room.

Taking other students' feedback into account, ask students to justify their choices and 
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�FRPLF��7KLV�
may be completed in the form of a saved document.

COMIC  
CREATION   
TASK

DIGITAL TASKS
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AUDACITY

TASK DESCRIPTION
Students will work in pairs to script, record and edit an audio message to 
Prime Minister Asquith, arguing for or against the arrest and execution of 
those who participated in the Rising. Research the topic by listening to the 
Bureau of Military History’s archive of witness statements. Each pupil will take an 
opposing side and will record a brief (30 seconds - 2 minutes) statement outlining 
their position. Arguments should draw on the text of statements and newspaper 
editorials. The recording will be at least 1 minute long.   

PLAN
Information will be sourced from the internet and used to help write a script.

• Students will be supplied with search terms by the teacher and source 
appropriate images, videos, and news articles from the internet – ask students 
WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select information to use and save it appropriately 
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�
quotes that helped them to write their script). 

• Students will keep an account of the sites they have visited in a saved 
document.

DO
Students will use the record function to record their script and use the various 
editing tools to edit their recording (e.g. selection tool, time shift tool, trim, 
silence, etc...).When the recording has been edited, the pair will complete the 
DXGLR�ƁOH�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��:$9���03����

• Encourage students to consider the feelings of the broadcaster involved 
and the validity of the information communicated in the broadcast. Students 
may experiment with the effects of Audacity but students must consider 
whether these effects are necessary and appropriate.

• Remind students to save their work in a dedicated folder with an 
DSSURSULDWH�ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by playing back the best work or students may circulate the room.

Taking other students' feedback into account, ask students to justify their 
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�DXGLR�ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

AUDIO 
EDITING  
TASK

DIGITAL TASKS
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COMIC LIFE

TASK DESCRIPTION
Students will use Tiki-Toki web-based digital timeline software to design a 
timeline to show the evolving public and political response to the Rising. 
The timeline should include at least 8 entries (with at least 3 of those entries 
being media content) and a background image. Each entry will consist of a date 
and a short summary of the event.

PLAN
Students will sign up for a Tiki-Toki account from the Tiki-Toki website: 
http://www.tiki-toki.com/. Students will then source information from the 
internet to be used in their timeline. 

• Students will be supplied with search terms by the teacher and source 
appropriate information from the internet – ask students to consider the 
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• Students will identify and select text to use and save it appropriately in a 
GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• Students will keep an account of the sites they have visited in a saved 
document.

DO
Students will log into their Tiki-Toki accounts and begin to create their timeline. 
Students will use the information they have sourced and insert at least 8 entries 
into their timeline. 

Remind students to save their timelines as the progress.

REVIEW
Give students the opportunity to view each other’s work. This may be done by 
displaying the best work on the whiteboard or students may circulate the room.

Taking other students' feedback into account, ask students to justify their choices and 
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�FRPLF��7KLV�
may be completed in the form of a saved document.

TIKI  
TOKI 
TASK

DIGITAL TASKS
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LESSON DESCRIPTION

7KH�ƂIWK�OHVVRQ�LQ�WKH�PRGXOH�ZLOO�H[SORUH�WKH�H[SHULHQFHV�RI�ZRPHQ�LPPHGLDWHO\�
EHIRUH�DQG�GXULQJ�WKH�(DVWHU�5LVLQJ��7KH�OHVVRQ�RXWOLQHV�ZRPHQŒV�LQYROYHPHQW�LQ�
ERWK�VHSDUDWLVW�DQG�VXIIUDJH�LVVXHV�LQ�WKH�SHULRG�SULRU�WR�WKH�5LVLQJ��7KH�OHVVRQ�
WKHQ�H[DPLQHV�WKH�UROH�RI�ZRPHQ�ZLWKLQ�WKH�QDWLRQDOLVW�RUJDQLVDWLRQV�DQG�ORRNV�DW�
WKHLU�SDUWLFLSDWLRQ�LQ�WKH�ƂJKWLQJ�RI�(DVWHU�:HHN��)LQDOO\��WKH�OHVVRQ�ORRNV�DW�WKH�
UROH�RI�FLYLOLDQ�ZRPHQ�GXULQJ�(DVWHU�:HHN�

LESSON INTENTIONS LESSON OUTCOMES

��� �8QGHUVWDQG�WKH�FRQFHUQV�DQG�
LQWHQWLRQV�RI�ZRPHQ�LQYROYHG�LQ�
WKH�QDWLRQDOLVW�PRYHPHQW�RI�WKH�
HDUO\�WZHQWLHWK�FHQWXU\�

��� �'HVFULEH�WKH�LQYROYHPHQW�RI�
ZRPHQ�LQ�WKH�HYHQWV�RI������

��� �'HPRQVWUDWH�DQ�XQGHUVWDQGLQJ�RI�
WKH�UROHV�RI�ZRPHQ�LQ�WKH�(DVWHU�
5LVLQJ�WKURXJK�WKH�XVH�RI�GLJLWDO�
PHGLD�

• �%H�DEOH�WR�GLVFXVV�WKH�UROHV�ZRPHQ�
SOD\HG�LQ�WKH�GHYHORSPHQW�RI�
UHYROXWLRQDU\�QDWLRQDOLVP�LQ�,UHODQG�

• (PSOR\�,&7�VNLOOV�WR�H[SUHVV�DQ�
XQGHUVWDQGLQJ�RI�WKH�WRSLF�

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• /HVVRQ���.H\�
,QIRUPDWLRQ

• $XGLR�(GLWLQJ�
6WRU\ERDUG

• 9LGHR�(GLWLQJ�
6WRU\ERDUG

• 'LJLWDO�
,PDJLQJ�
'HVLJQ�6KHHW

• 6XJJHVWHG�
$GGLWLRQDO�
5HVRXUFHV

• $XGLR�
(GLWLQJ�
6RIWZDUH�H�J��
$XGDFLW\

• 9LGHR�
(GLWLQJ�
6RIWZDUH�H�J��
0RYLH�0DNHU

• ,PDJH�
(GLWLQJ�
6RIWZDUH�H�J��
*,03

• :KLWHERDUG

• 3&V���
/DSWRSV

/(6621

5.

www.nervecentre.org/teachingdividedhistories


58 MODULE 4: LESSON 5: LESSON PLAN www.nervecentre.org/teachingdividedhistories

MODULE 4. THE EASTER RISING 
5: WOMEN AND THE RISING

ACTIVITY LEARNING OUTCOMES

Starter ŏ�3OD\�Suggested Additional 
Resources 6 IRU�WKH�VWXGHQWV��7KH�
YLGHR�LV�DQ�RYHUYLHZ�RI�:RPHQ�LQ�WKH�
�����5LVLQJ��

7KH�VHOHFWHG�YLGHR�FOLS�ZLOO�DFW�DV�
DQ�LQWURGXFWLRQ�WR�WKH�OHVVRQ�E\�
GHVFULELQJ�WR�VWXGHQWV�WKH�UROH�
SOD\HG�E\�ZRPHQ�LQ�WKH�5LVLQJ�
DQG�LGHQWLI\LQJ�VRPH�NH\�IHPDOH�
SHUVRQDOLWLHV�LQYROYHG��

Using the Key Information, 
teachers will have a choice of 
activities to engage students.

7HDFKHUV�PD\�FKRRVH�WR�VSOLW�WKH�
FODVV�LQWR�JURXSV�DQG�DVN�VWXGHQWV�WR�
XVH�WKH�GLVFXVVLRQ�SRLQWV�WR�GLVFXVV�
VRPH�DVSHFWV�RI�WKH�.H\�,QIRUPDWLRQ��
6WXGHQWV�ZLOO�WKHQ�VKDUH�WKHLU�
GLVFXVVLRQV�ZLWK�WKH�UHVW�RI�WKH�FODVV��

$OWHUQDWLYHO\��WHDFKHUV�PD\�ZDQW�WR�
XVH�WKH�4XHVWLRQV�7DVNV�DV�JURXS�
GLVFXVVLRQ�TXHVWLRQV�RU�WR�WHVW�
LQGLYLGXDO�NQRZOHGJH�

�7KH�$OWHUQDWH�7DVN�FKDOOHQJHV�
VWXGHQWV�WR�FRPH�WR�DQ�DJUHHPHQW�RQ�
D�WRSLF�RQ�ZKLFK�WKH\�KDYH�GLIIHULQJ�
RSLQLRQV���

*If possible, allow students to 
research the topic on the internet 
– suggested additional resources / 
search engine.

7KH�.H\�,QIRUPDWLRQ�LV�GHVLJQHG�WR�
FRYHU�WKH�LQIRUPDWLRQ�ZLWKLQ�WKH�WRSLF�
DQG�PHHW�WKH�OHDUQLQJ�LQWHQWLRQV��

7KH�GLVFXVVLRQ�TXHVWLRQV�RQ�WKH�.H\�
,QIRUPDWLRQ�DUH�GHVLJQHG�WR�PHHW�
WKH�OHDUQLQJ�LQWHQWLRQV�WKURXJK�
LQWHUDFWLRQ�DQG�4	$�

7KH�TXHVWLRQV�RQ�WKH�.H\�,QIRUPDWLRQ�
DUH�GHVLJQHG�WR�PHHW�WKH�OHDUQLQJ�
LQWHQWLRQV�WKURXJK�WKH�VWXGHQWV�
XQGHUVWDQGLQJ�RI�WKH�LQIRUPDWLRQ��

7KH�YDULRXV�DFWLYLWLHV�VKRXOG�DOORZ�WKH�
VWXGHQWV�WR�OHDUQ�ZKLOH�WKH\�LQWHUDFW��
7KH�DFWLYLWLHV�ZLOO�DOVR�VHUYH�WR�
UHLQIRUFH�NQRZOHGJH�DQG�HQFRXUDJH�
GLVFXVVLRQ�

Plenary�ŏ�'LVSOD\�WKH�SLFWXUH�IURP�
Suggested Additional Resources 5. 
7KH�VHTXHQFH�RI�SLFWXUHV�VKRZV�KRZ�
(OL]DEHWK�2Œ)DUUHOO�KDV�EHHQ�UHPRYHG�
IURP�WKH�LPDJH�RYHU�WKH�\HDUV��
'HVSLWH�WKH�UROH�SOD\HG�E\�ZRPHQ�
LQ�WKH�5LVLQJ�DQG�WKHLU�VXFFHVV�LQ�
JDLQLQJ�XQLYHUVDO�VXIIUDJH�LQ�WKH�\HDUV�
DIWHU��ZK\�GR�VWXGHQWV�WKLQN�ZRPHQ�
ZHUH�őIRUJRWWHQŒ�ZKHQ�LW�FRPHV�WR�
UHPHPEHULQJ�WKH�5LVLQJ"

7KH�SOHQDU\�GLVFXVVLRQ�ZLOO�IRFXV�RQ�
KRZ�WKH�UROH�RI�ZRPHQ�LQ�WKH�5LVLQJ�
VRPHWLPHV�JHWV�RYHUORRNHG��7KH�
LPDJHV�DQG�VXEVHTXHQW�GLVFXVVLRQ�
ZLOO�HQFRXUDJH�VWXGHQWV�WR�WKLQN�
DERXW�WKH�VRFLDO�IDFWRUV�WKDW�PD\�
KDYH�FDXVHG�WKH�UROH�RI�ZRPHQ�
WR�EH�RYHUORRNHG�RU�GHOLEHUDWHO\�
GRZQSOD\HG�LQ�WKH�GHFDGHV�DIWHU�WKH�
UHEHOOLRQ��
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.(<� 
,1)250$7,21  

5. WOMEN 
AND  
THE RISING
:RPHQ�ZHUH�LQYROYHG�LQ�WKH�(DVWHU�5LVLQJ�DW�HYHU\�VWDJH�RI�LWV�SODQQLQJ�DQG�
RSHUDWLRQ��+RZHYHU��WKH\�RIWHQ�KDG�WR�VWUXJJOH�WR�ZLQ�WKH�ULJKW�WR�SOD\�D�UROH�
ZLWKLQ�WKH�UHYROXWLRQDU\�PRYHPHQW��:LWKLQ�QDWLRQDOLVP��DV�ZLWKLQ�,ULVK�VRFLHW\�
PRUH�JHQHUDOO\��WKHUH�ZHUH�GLIIHULQJ�YLHZV�DERXW�WKH�UROH�ZRPHQ�VKRXOG�SOD\�
LQ�SROLWLFV��$OWKRXJK�UHSXEOLFDQV�DQG�VRFLDOLVWV�RIWHQ�H[SUHVVHG�HJDOLWDULDQ�
�HTXDOLW\�IRU�DOO�SHRSOH��LGHDOV��PDQ\�,ULVK�QDWLRQDOLVWV�KDG�PRUH�WUDGLWLRQDO�
YLHZV�DERXW�WKH�UROH�RI�ZRPHQ�

SUFFRAGE AND SEPARATISM
$W�WKH�EHJLQQLQJ�RI�WKH�WZHQWLHWK�FHQWXU\��ZRPHQ�LQ�%ULWDLQ�DQG�WKH�%ULWLVK�
(PSLUH�GLG�QRW�KDYH�WKH�ULJKW�WR�YRWH�RU�WR�SDUWLFLSDWH�HTXDOO\�LQ�SROLWLFV��
6XIIUDJH�ZDV�D�PDMRU�LVVXH�RI�WKH�GD\��:RPHQŒV�VXIIUDJH�LV�WKH�ULJKW�IRU�ZRPHQ�
WR�YRWH�RQ�HTXDO�WHUPV�ZLWK�PHQ�

,ULVK�UHSXEOLFDQV�DQG�,ULVK�VXIIUDJLVWV�VKDUHG�DQ�LQWHUHVW�LQ�UDGLFDO�SROLWLFV��EXW�
WKH\�KDG�GLIIHUHQW�JRDOV��

• 5DGLFDO�,ULVK�ZRPHQ���D�VPDOO�PLQRULW\�RI�VRFLHW\���GLVDJUHHG�DPRQJ�
WKHPVHOYHV�DV�WR�ZKLFK�ZDV�PRUH�LPSRUWDQW��IHPLQLVP�RU�QDWLRQDOLVP��

• 0DQ\��EXW�QRW�DOO��RI�WKH�ZRPHQ�ZKR�ZHUH�LQYROYHG�LQ�WKH�UHSXEOLFDQ�
PRYHPHQW�ZHUH�DOVR�LQYROYHG�LQ�RU�VXSSRUWHG�WKH�VXIIUDJH�PRYHPHQW�

• 1DWLRQDOLVW�ZRPHQ�EHOLHYHG�WKDW�,ULVK�ZRPHQŒV�VXIIUDJH�XQGHU�%ULWLVK�
UXOH�ZDV�SRLQWOHVV��DV�LW�ZRXOG�JLYH�WKHP�D�YRWH�IRU�D�SDUOLDPHQW�WKDW�WKH\�
GLG�QRW�UHFRJQLVH��5HSXEOLFDQ�ZRPHQ�DSSHDOHG�WR�WKHVH�VXSSRUWHUV�RI�
ZRPHQŒV�VXIIUDJH�WR�MRLQ�WKH�ƂJKW�DJDLQVW�%ULWLVK�UXOH��

The republican movement 
DGYRFDWHG�DQ�,UHODQG�RI�HTXDOV��
+RZHYHU��WKH�UHSXEOLFDQV�VDZ�WKH�
HVWDEOLVKPHQW�RI�DQ�LQGHSHQGHQW�
,ULVK�5HSXEOLF�DV�PRUH�XUJHQW�
WKDQ�VXIIUDJH

0DQ\�VXIIUDJLVWV�IHOW�WKDW�WKH�
UHSXEOLFDQ�OHDGHUVKLS�ZDV�
LJQRULQJ�WKH�VWUXJJOH�IRU�ZRPHQŒV�
ULJKWV�LQ�,UHODQG��6RPH�OHDGLQJ�
VXIIUDJLVWV�ZHUH�3URWHVWDQW��
XQLRQLVWV�IRU�ZKRP�VHSDUDWLVP�
KHOG�OLWWOH�DSSHDO

1.))) DISCUSSION 
What ideals might have 
united the separatists and 
the suffragists?

A Women's 
Suffrage lapel pin 

from the early 
20th Century 
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Na Fianna Éireann 
scouts taking part 
LQ�̌HOG�PHGLFDO�

training

Maud 
Gonne led 

Inghinidhe Na 
hÉireann from 

1900-1914

WOMEN AND THE REPUBLICAN MOVEMENT
• Inghinidhe na hÉireann (Daughters of Ireland)�ZDV�D�ZRPHQŒV�

RUJDQLVDWLRQ�RULJLQDOO\�IRUPHG�WR�SURWHVW�DJDLQVW�WKH������UR\DO�YLVLW�WR�
,UHODQG��7KH�RUJDQLVDWLRQ�DLPHG�WR�HGXFDWH�DQG�UDGLFDOLVH�SDUWV�RI�,ULVK�
VRFLHW\�WKDW�ZHUH�OHVV�LQYROYHG�LQ�SROLWLFV��SDUWLFXODUO\�ZRPHQ��FKLOGUHQ��
DQG�WKH�ZRUNLQJ�FODVVHV���,QJKLQLGKH�QD�K�LUHDQQ�ZDV�SULPDULO\�D�FXOWXUDO�
RUJDQLVDWLRQ�WKDW�ZDQWHG�WR�SURPRWH�,ULVK�FXOWXUH�DQG�ODQJXDJH��DQG�ZDV�
PRUH�FRQFHUQHG�ZLWK�,ULVK�VHSDUDWLVP�WKDQ�ZLWK�IHPLQLVP�RU�VXIIUDJLVP��,Q�
������,QJKLQLGKH�QD�K�LUHDQQ�PHUJHG�ZLWK�Cumann na mBan��

• &RQVWDQFH�0DUNLHYLF]��D�OHDGLQJ�PHPEHU�RI�,QJKLQLGKH�QD�K�LUHDQQ��
ZHQW�RQ�WR�IRUP�Na Fianna Éireann �6ROGLHUV�RI�,UHODQG��LQ�������DORQJ�
ZLWK�,ULVK�5HSXEOLFDQ�%URWKHUKRRG�PHPEHU�%XOPHU�+REVRQ��7KLV�ZDV�
D�VFRXWLQJ�RUJDQLVDWLRQ�FRQVLVWLQJ�PDLQO\�RI�ER\V��DOWKRXJK�JLUOV�ZHUH�
VRPHWLPHV�SHUPLWWHG�WR�MRLQ��,WV�PHPEHUV�ZHUH�JLYHQ�PLOLWDU\�WUDLQLQJ��
XQLIRUPV��DQG�HTXLSPHQW��7KH�RUJDQLVDWLRQ�SURPRWHG�,ULVK�VHSDUDWLVP�
DQG�FXOWXUDO�QDWLRQDOLVP��0HPEHUV�RI�1D�)LDQQD��LUHDQQ�WRRN�SDUW�LQ�JXQ�
UXQQLQJ�RSHUDWLRQV��DQG�SOD\HG�D�SDUW�LQ�WKH�5LVLQJ��VRPH�ER\V�DFWHG�DV�
PHVVHQJHUV�GXULQJ�(DVWHU�:HHN�RU�HYHQ�IRXJKW�LQ�WKH�UHEHO�JDUULVRQV�

• Cumann na mBan ZDV�IRUPHG�LQ������DV�D�ZRPDQŒV�RUJDQLVDWLRQ�WKDW�
DLPHG�WR�VXSSRUW�WKH�PDOH�,ULVK�9ROXQWHHUV��([DFWO\�ZKDW�NLQG�RI�VXSSRUW�
WKH\�ZRXOG�RIIHU�ZDV�QHYHU�IXOO\�GHFLGHG�ŏ�VRPH�LQ�&XPDQQ�QD�P%DQ�
WKRXJKW�WKH\�VKRXOG�EH�DQ�LQGHSHQGHQW�RUJDQLVDWLRQ�ZLWK�WKHLU�RZQ�
OHDGHUVKLS�DFWLYHO\�LQYROYHG�LQ�PLOLWDU\�DQG�VWUDWHJLF�DFWLYLWLHV��2WKHUV�IHOW�
WKH�RUJDQLVDWLRQ�VKRXOG�PHUHO\�SURYLGH�VXSSRUW�IRU�WKH�,ULVK�9ROXQWHHUV�
E\�RUJDQLVLQJ�SURWHVWV��RIIHULQJ�QXUVLQJ�VHUYLFHV��RU�ZRUNLQJ�ŔEHKLQG�WKH�
VFHQHVŕ�WR�Ƃ[�XQLIRUPV�RU�VHZ�EDQQHUV��$OWKRXJK�IHZ�&XPDQQ�QD�P%DQ�
PHPEHUV�EHOLHYHG�ZRPHQ�VKRXOG�ƂJKW�DV�VROGLHUV��WKH�RUJDQLVDWLRQ�
SOD\HG�DQ�DFWLYH�UROH�LQ�WKH�SUHSDUDWLRQV�IRU�WKH�5LVLQJ�DV�ZHOO�DV�WKH�
DFWLYLWLHV�RI�(DVWHU�ZHHN��$�KDQGIXO�RI�IHPDOH�UHEHOV��LQFOXGLQJ�&RXQWHVV�
0DUNLHYLF]��WRRN�XS�DUPV�WKHPVHOYHV�EXW�PRVW�KHOSHG�E\�FRRNLQJ�RU�
UXQQLQJ�PHVVDJHV�

WOMEN IN THE EASTER RISING
7KH�ZRPHQ�ZKR�KDG�EHHQ�LQYROYHG�LQ�WKH�SUHSDUDWLRQV�IRU�UHEHOOLRQ�LQVLVWHG�
RQ�WKHLU�ULJKW�WR�WDNH�SDUW�LQ�WKH�5LVLQJ�LWVHOI��$ERXW�����ZRPHQ�SDUWLFLSDWHG�
LQ�WKH�ƂJKWLQJ�RI�(DVWHU�:HHN��PRVW�RI�WKHP�PHPEHUV�RI�&XPDQQ�QD�P%DQ�
RU�WKH�,ULVK�&LWL]HQ�$UP\��$OWKRXJK�H[FOXGHG�DW�ƂUVW��ZRPHQ�ZHUH�UHOXFWDQWO\�
DOORZHG�WR�MRLQ�WKH�ƂJKWLQJ�RQ�(DVWHU�0RQGD\��H[FHSW�DW�%RODQGŒV�0LOO��ZKHUH�
�DPRQ�GH�9DOHUD�UHMHFWHG�DQ\�IHPDOH�DVVLVWDQFH�LQ�WKH�ƂJKWLQJ���2QFH�WKH\�
MRLQHG�WKH�RWKHU�UHEHOV��WKH�ZRPHQ�ZHUH�ODUJHO\�JLYHQ�QRQ�FRPEDW�UROHV��
FRRNLQJ��QXUVLQJ��DQG�ZDVKLQJ�XS��0RVW�,ULVK�UHEHOV�ŏ�OLNH�WKHLU�%ULWLVK�DUP\�
RSSRQHQWV�ŏ�EHOLHYHG�WKDW�ZRPHQ�VKRXOG�EH�FRQƂQHG�WR�UROHV�WKRXJKW�
VXLWDEOH�WR�WKHLU�JHQGHU��The Irish Citizen Army�JDYH�LWV�IHPDOH�PHPEHUV�D�
JUHDWHU�PLOLWDU\�UROH��PRVW�,&$�ZRPHQ�ZHUH�DUPHG��DOWKRXJK�IHZ�WRRN�SDUW�LQ�
FRPEDW��7KH�PRVW�SURPLQHQW�UROH�RI�WKH�IHPDOH�UHEHOV�ZDV�WKDW�RI�PHVVHQJHU��
ZRPHQ�FDUULHG�RUGHUV��ZHDSRQV�DQG�DPPXQLWLRQ�WKURXJK�WKH�'XEOLQ�VWUHHWV�
GXULQJ�WKH�ƂJKWLQJ�ŏ�D�GDQJHURXV�WDVN�

$URXQG����ZRPHQ�ZHUH�DUUHVWHG�DW�WKH�HQG�RI�(DVWHU�:HHN��,W�KDG�EHHQ�
ZLGHO\�DVVXPHG��E\�WKH�SXEOLF�DQG�E\�WKH�UHEHOV�WKHPVHOYHV��WKDW�WKH\�ZRXOG�
QRW�EH�DUUHVWHG��0DQ\�RI�WKH�ZRPHQ�KDG�WR�LQVLVW�ŏ�WR�ERWK�9ROXQWHHUV�DQG�
%ULWLVK�VROGLHUV�ŏ�WKDW�WKH\�EH�WUHDWHG�DV�FRPEDWDQWV��GHPDQGLQJ�WKH�VDPH�
WUHDWPHQW�DV�WKHLU�PDOH�FRPSDWULRWV��$OWKRXJK�WKH\�ZHUH�LQLWLDOO\�KHOG�LQ�
XQK\JLHQLF�DQG�FURZGHG�IDFLOLWLHV��PRVW�ZHUH�UHOHDVHG�DIWHU�MXVW�RQH�RU�WZR�
ZHHNV�

2.))) DISCUSSION 
What sorts of activities 
were performed by the 
republican women’s 
organisations?
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3.))) DISCUSSION 
How big a role did women 
play throughout the 
Rising?

AFTER THE RISING
,PPHGLDWHO\�DIWHU�WKH�5LVLQJ��ZRPHQ�SOD\HG�DQ�LPSRUWDQW�SDUW�LQ�WKH�
WUDQVIRUPDWLRQ�RI�,ULVK�SXEOLF�RSLQLRQ�DQG�LQ�UHYLYLQJ�RUJDQLVHG�UHVLVWDQFH�WR�
%ULWLVK�UXOH��6RPH�RI�WKHVH�DFWLYLWLHV�LQFOXGHG�

• 5DLVHG�IXQGV�IRU�WKH�UHSXEOLFDQ�FDXVH

• 2UJDQLVHG�SURWHVWV�DJDLQVW�FRQVFULSWLRQ

• 2UJDQLVHG�SULVRQHU�UHOLHI�DJHQFLHV

• /HDG�FRPPHPRUDWLRQV�WR�WKH�PHPRU\�RI�WKH������OHDGHUV

7KH�(DVWHU�3URFODPDWLRQ�DGYRFDWHG�WKH�HTXDOLW\�RI�PHQ�DQG�ZRPHQ��
JXDUDQWHHLQJ�ŔHTXDO�ULJKWV�DQG�HTXDO�RSSRUWXQLWLHV�WR�DOO�LWV�FLWL]HQVŕ��DQG�
SURPLVLQJ�D�Ŕ1DWLRQDO�*RYHUQPHQW��UHSUHVHQWDWLYH�RI�WKH�ZKROH�SHRSOH�
RI�,UHODQG�DQG�HOHFWHG�E\�WKH�VXIIUDJHV�RI�DOO�KHU�PHQ�DQG�ZRPHQŕ��7KH�
FRPPLWPHQW�WR�XQLYHUVDO�VXIIUDJH��HQVKULQHG�LQ�WKH�3URFODPDWLRQ��ZDV�
KRQRXUHG��LQ�������SURSHUW\�RZQLQJ�ZRPHQ�RYHU�WKH�DJH�RI����ZHUH�JLYHQ�WKH�
ULJKW�WR�YRWH�WKURXJKRXW�WKH�8.��LQ�������DOO�ZRPHQ�RYHU����ZHUH�JLYHQ�WKH�
ULJKW�WR�YRWH�LQ�WKH�QHZ�,ULVK�)UHH�6WDWH�� 

SOME OF THE LEADING WOMEN OF IRISH 
REPUBLICANISM
• %RUQ�LQWR�D�ZHDOWK\�(QJOLVK�IDPLO\��Maud Gonne�ZDV�DQ�DFWUHVV��FXOWXUDO�

QDWLRQDOLVW�DQG�SROLWLFDO�DFWLYLVW��6KH�ZDV�WKH�IRXQGHU�RI�Inghinidhe na 
hÉireann.

• Helena Molony�ZDV�D�IHPLQLVW�DQG�VRFLDOLVW��DQ�DFWUHVV�LQ�WKH�$EEH\�
7KHDWUH��DQG�WKH�HGLWRU�Rf Bean na hÉireann��6KH�IRXJKW�LQ�WKH�5LVLQJ��
WDNLQJ�SDUW�LQ�WKH�DWWDFN�RQ�'XEOLQ�&DVWOH��

• Kathleen Lynn�DQG�KHU�SDUWQHU�Madeleine Ffrench-Mullen�ZHUH�GRFWRUV��
VXIIUDJHWWHV��DQG�UHYROXWLRQDULHV��7KH\�WRRN�SDUW�LQ�WKH�5LVLQJ�DQG�ZHUH�
EULHƃ\�LPSULVRQHG�LQ�.LOPDLQKDP�*DRO�

• Constance Markievicz��SHUKDSV�WKH�PRVW�ZHOO�NQRZQ�ZRPDQ�WR�ƂJKW�
LQ�WKH�(DVWHU�5LVLQJ��ZDV�D�UHYROXWLRQDU\�QDWLRQDOLVW�IURP�DQ�XSSHU�FODVV��
ODQGHG�EDFNJURXQG��6KH�ZDV�DOVR�D�VXIIUDJHWWH��0DUNLHYLF]�ZDV�D�OHDGHU�LQ�
QDWLRQDOLVW�RUJDQLVDWLRQV�VXFK�DV�Inghinidhe na hÉireann�DQG�Na Fianna 
Éireann��6KH�ZDV�PDGH�DQ�RIƂFHU�LQ�WKH�Irish Citizen Army��DQG�RQ�(DVWHU�
0RQGD\�VKH�VHUYHG�DV�VHFRQG�LQ�FRPPDQG�WR�0LFKDHO�0DOOLQ�DW�6WHSKHQŒV�
*UHHQ��$IWHU�WKH�VXUUHQGHU��0DUNLHYLF]�ZDV�DUUHVWHG�DQG�VHQWHQFHG�WR�
GHDWK��7KH�GHDWK�VHQWHQFH�ZDV�UHGXFHG�WR�LPSULVRQPHQW�EHFDXVH�RI�KHU�
JHQGHU��VKH�ZDV�LPSULVRQHG�XQWLO�WKH�JHQHUDO�DPQHVW\�RI�SULVRQHUV�LQ�
�������0DUNLHYLF]�ZDV�WKH�ƂUVW�ZRPDQ�WR�EH�HOHFWHG�WR�WKH�%ULWLVK�+RXVH�RI�
&RPPRQV�GXULQJ�WKH������JHQHUDO�HOHFWLRQ��EHLQJ�HOHFWHG�DV�D�6LQQ�)«LQ�
03��VKH�UHIXVHG�WR�WDNH�KHU�VHDW��XQGHU�WKHLU�DEVWHQWLRQLVW�SROLF\���6KH�
ZRXOG�DOVR�JR�RQ�WR�EHFRPH�D�PLQVWHU�LQ�WKH�UHSXEOLFDQ�'£LO�JRYHUQPHQW�

Constance  
Markievicz

Despite the advance 
of womens' rights, the 
conservative and Catholic 
nature of the Irish state that 
emerged from the revolution 
ensured that women did not 
win an equal role in society. 

!
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PERSPECTIVES

2. “ The men gave each of us their small 
arms to do as we liked with, thinking 
we were going to go home, but we 
were not going to leave the men we 
were with all the week to their fate; we 
decided to go along with them and 
be with them to the end, whatever our 
fate might be.” 

Rose McNamara, speaking a few days 
after the events of the rebels’ surrender 
on 28th April 1916 

3. “ ...without the participation of 
her women, Mother Ireland was 
going into battle with one arm 
tied behind her back." 

Maud Gonne, quoted in the 1976 
biography ‘Maud Gonne’ by 
Samuel Levenson

���œ�&RPPDQGDQW�0DOOLQ�>���@�ƂQDOO\�DJUHHG��WKRXJK�QRW�DW�
DOO�ZLOOLQJO\��IRU�KH�GLG�QRW�ZDQW�WR�OHW�D�ZRPDQ�UXQ�WKLV�
VRUW�RI�ULVN��0\�DQVZHU�WR�WKLV�DUJXPHQW�ZDV�WKDW�ZH�KDG�
the same right to risk our lives as the men; that in the 
constitution of the Irish Republic, women were on an 
HTXDOLW\�ZLWK�PHQ��)RU�WKH�ƂUVW�WLPH�LQ�KLVWRU\��LQGHHG��
a constitution had been written that incorporated the 
principle of equal suffrage.” 

Margaret Skinnider, on undertaking military action, from 
her autobiography ‘Doing My Bit For Ireland’ (1917)
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QUESTIONS

1.  What was 
meant by 
“Women’s 
suffrage”?

3.  Describe 
what roles 
were given to 
women during 
the Rising.

4.  List the three main 
organisations led by 
and for republican 
women in the years 
prior to the Rising. 
How did each 
contribute to the 
events of Easter 
Week?

2.   How did 
Inghinidhe na 
hÉireann differ 
from Cumann na 
mBan?

?
?

++
++

EXTENSION 
ACTIVITY 1: 
What was different about how 
the Irish Citizens Army treated 
women?

EXTENSION  
ACTIVITY 2: 
Imagine you are a member of Cumann 
na mBan, reporting for duty on Easter 
Monday.  Describe your experience when 
you arrive (1 paragraph).

TASK 1
&DUU\�RXW�VRPH�UHVHDUFK�DQG�ZULWH�D�
VKRUW�SURƂOH�RI�WKH�IROORZLQJ�ZRPHQ�
DQG�WKHLU�UROH�LQ�WKH�(DVWHU�5LVLQJ�

• Constance Markievicz
• Winifred Carney
• Elizabeth O’Farrell
• Margaret Skinnider
• Helena Molony

TASK 2:
Despite the role women played in the 
Rising and the granting of suffrage, 
claims suggest that the role of women 
has been airbrushed from history. Carry 
out some research and answer the 
following question: 
,Q�\RXU�RSLQLRQ��KRZ�ELJ�D�UROH�GLG�ZRPHQ�
SOD\�LQ�WKH�5LVLQJ"�8VH�HYLGHQFH�WR�VXSSRUW�
\RXU�DQVZHU��HYLGHQFH�FRXOG�FRPH�LQ�WKH�
IRUP�RI�DXGLR��YLGHR��LPDJHU\��TXRWHV��H\H�
ZLWQHVV�WHVWLPRQ\��HWF������
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  The class will be split up into groups. Depending on the 
number of groups, choose an equal number of questions 
(e.g. 6 groups = 6 questions)

  After the questions have been chosen, each group will 
be given a sheet of paper with a question written on top 
– each group will start with a different question

  Each group has a set amount of time to answer their 
question. When the time is up, the question sheet will 
be passed onto the next group to answer the question. 
This process will repeat until all groups have had a 
chance to answer each question

  When complete, discuss the answers to each question. 
+DYH�DOO�WKH�DQVZHUV�VXI̍FLHQWO\�DQVZHUHG�WKH�
questions?

ALTERNATE TASKALTERNATE  
TASK 
QUESTIONS

How was women’s 
VXIIUDJH�UH̎HFWHG�LQ�WKH�
republican movement at 
the time?

Explain why you think 
some women who were 
campaigning for universal 
suffrage were persuaded 
to get involved with the 
rebels?

What evidence is there to 
suggest that the leaders 
of the Rising respected 
women and their rights to 
universal suffrage?

Constance Markievicz is 
often referred to as the 
most prominent female 
̍JXUHKHDG�LQ�WKH�5LVLQJ��
Why do you think this  
was so?

How did Inghinidhe na 
hÉireann differ from 
Cumann na mBan?

What evidence is there to 
suggest that women were 
not treated as equals 
during and after the 
̍JKWLQJ"

:RPHQ�̍JKWLQJ�LQ�WKH�
Rising seen a free Ireland 
as the key to universal 
suffrage.” How much do 
you agree with this? Is 
there any evidence to 
support this statement?

Why do you think women 
wanted to be involved in 
WKH�IURQWOLQH�̍JKWLQJ"

SUGGESTED ADDITIONAL RESOURCES
1)  http://www.rte.ie/news/2014/0328/605079-cumann-na-

mban-centenary/���&XPDQQ�QD�P%DQ�Ŏ�)RUJRWWHQ�:RPHQ�RI�
Revolution

2)  http://www.rte.ie/tv/whodoyouthinkyouare/social_ryan2.
html - Information on Cumann na mBan

3)   http://1916rebellionmuseum.com/1916-easter-rising/
elizabeth-ofarrell?doing_wp_cron=1408552005.9371600151
062011718750�Ŏ�(OL]DEHWK�2ő)DUUHOOőV�VWRU\�RI�WKH�VXUUHQGHU

4)   http://www.easter1916.ie/index.php/people/women/ - 
:RPHQ�RI�WKH�5LVLQJ

5)   http://www.easter1916.ie/index.php/rising/saturday/ - 
6DWXUGD\�Ŏ�'D\�RI�6XUUHQGHU

6)  https://www.youtube.com/watch?v=FiZJ2C8EwSA�Ŏ�:RPHQ�
in the 1916 Rising
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DIGITAL TASKS
AUDACITY

TASK DESCRIPTION
Students will work in pairs to script, record and edit a mock news report on 
a woman who participated in the Rising. 5HVHDUFK�WKH�WRSLF�E\�OLVWHQLQJ�WR�
����H[FHUSWV�IURP�WKH�%XUHDX�RI�0LOLWDU\�+LVWRU\ŒV�DUFKLYH�RI�ZLWQHVV�VWDWHPHQWV��
VHOHFWLQJ�VWDWHPHQWV�ZKLFK�GLVFXVV�HLWKHU�DQ�LQGLYLGXDO�RU�WKH�UROH�SOD\HG�E\�
ZRPHQ�PRUH�JHQHUDOO\��6WXGHQWV�ZLOO�UHFRUG�D�EULHI�SLHFH�VSHDNLQJ�DERXW�WKH�
UROH�RI�WKH�LQGLYLGXDO�VHOHFWHG��7KH�UHFRUGLQJ�ZLOO�EH�DW�OHDVW���PLQXWH�ORQJ���� 

PLAN
Information will be sourced from the internet and used to help write a script.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV��YLGHRV��DQG�QHZV�DUWLFOHV�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�
WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LQIRUPDWLRQ�WR�XVH�DQG�VDYH�LW�DSSURSULDWHO\�
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�
TXRWHV�WKDW�KHOSHG�WKHP�WR�ZULWH�WKHLU�VFULSW���

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW�

DO
Students will use the record function to record their script and use the various 
editing tools to edit their recording (e.g. selection tool, time shift tool, trim, 
silence, etc...).When the recording has been edited, the pair will complete the 
DXGLR�ƁOH�E\�H[SRUWLQJ�LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��:$9���03����

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�IHHOLQJV�RI�WKH�EURDGFDVWHU�LQYROYHG�
DQG�WKH�YDOLGLW\�RI�WKH�LQIRUPDWLRQ�FRPPXQLFDWHG�LQ�WKH�EURDGFDVW��6WXGHQWV�
PD\�H[SHULPHQW�ZLWK�VRXQG�HIIHFWV�EXW�VWXGHQWV�PXVW�FRQVLGHU�ZKHWKHU�
WKHVH�HIIHFWV�DUH�QHFHVVDU\�DQG�DSSURSULDWH�

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�
DSSURSULDWH�ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by playing back the best work or students may circulate the room.

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�DXGLR�ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

AUDIO 
EDITING  
TASK
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COMIC LI

TASK DESCRIPTION
6WXGHQWV�ZLOO�FUHDWH�D�VKRUW��VLOHQW��GRFXPHQWDU\�ƁOP�DERXW�WKH�ZRPHQ�ZKR�
SDUWLFLSDWHG�LQ�WKH�(DVWHU�5LVLQJ��7KH�PRYLH�ZLOO�EH�DW�OHDVW����VHFRQGV�DQG�
use titles to convey information. Students will research images (and if possible 
video) and information from the internet which will be used in their movies .

PLAN
Information will be sourced from the internet and designed in the form of a 
storyboard.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV��YLGHRV��DXGLR�DQG�LQIRUPDWLRQ�IURP�WKH�LQWHUQHW�ŏ�DVN�
VWXGHQWV�WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LQIRUPDWLRQ�WR�XVH�DQG�VDYH�LW�DSSURSULDWHO\�
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�
TXRWHV�WKDW�KHOSHG�WKHP�WR�ZULWH�WKHLU�VFULSW���

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

• 6WXGHQWV�ZLOO�XVH�WKH�LQIRUPDWLRQ�DQG�PHGLD�WKH\�KDYH�VRXUFHG�DQG�
FRQVWUXFW�D�VWRU\ERDUG�IRU�WKH�PDNLQJ�RI�WKHLU�PRYLH�

DO
Students will import the various media items they sourced from the internet. 
Using their storyboards as a guide, students will construct their movie using 
various editing tools (Splitting, Trimming, Transitions, Effects and Captions/
7LWOHV���6WXGHQWV�ZLOO�FRPSOHWH�WKHLU�SLHFH�RI�ZRUN�E\�H[SRUWLQJ�LW�LQ�D�
VXLWDEOH�ƁOH�IRUPDW��H�J��:09�03���

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�VL]H�RI�
LPDJHV��WKH�HIIHFWV�WUDQVLWLRQV�XVHG�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�
WKH�VRIWZDUH�SDFNDJH��

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�DSSURSULDWH�
ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by viewing selected pieces of work or students may circulate the room.

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�
DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�
PRYLH�ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

FILM  
MAKING  
TASK

DIGITAL TASKS
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GIMP

TASK DESCRIPTION
6WXGHQWV�ZLOO�FUHDWH�DQ�$��SRVWHU�DLPHG�DW�HQFRXUDJLQJ�XQLYHUVDO�VXIIUDJH��
6WXGHQWV�ZLOO�UHVHDUFK�H[LVWLQJ�XQLYHUVDO�VXIIUDJH�SRVWHUV�IURP�WKH�WLPH��6RXUFH�
DW�OHDVW���LPDJH�IURP�WKH�LQWHUQHW�DQG�XVH�WKH�WH[W�WRRO�WR�FUHDWH�D�VORJDQ��7KH�
SRVWHU�VKRXOG�EH�FUHDWHG�LQ�D�VW\OH�VLPLODU�WR�WKH�DUFKLYDO�H[DPSOHV�

PLAN
Images and information will be sourced from the internet and designed in 
the form of a sketch.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV�DQG�WH[W�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�
WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��$GYLVH�VWXGHQWV�
WKDW�LW�LV�EHVW�WR�WU\�DQG�VRXUFH�PHGLXP�ODUJH�LPDJHV��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LPDJHV�WH[W�WR�XVH�DQG�VDYH�WKHP�
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

DO
Students will import their sourced image into the software and use the 
FRORXU�ƁOWHU�WRROV�WR�DGG�DQ�HIIHFW�WR�WKH�LPDJH��6RPH�VWXGHQWV�PD\�XVH�
these tools in conjunction with the selection tools to highlight areas of the 
image. Students will then insert the quote/information they sourced by 
XVLQJ�WKH�WH[W�WRRO��6WXGHQWV�ZLOO�FRPSOHWH�WKHLU�SLHFH�RI�ZRUN�E\�H[SRUWLQJ�
LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��H�J��-3(*��

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�FRORXU�ƂOWHU�
VW\OH�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�WKH�VRIWZDUH�SDFNDJH��

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�
DSSURSULDWH�ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by displaying the best work on the whiteboard or students may circulate 
the room.

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�LPDJH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

DIGITAL TASKS
IMAGE 
EDITING   
TASK
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LESSON DESCRIPTION

7KH�VL[WK�DQG�ƂQDO�OHVVRQ�LQ�WKH�PRGXOH�ZLOO�H[SORUH�WKH�ZD\V�WKDW�WKH�
(DVWHU�5LVLQJ�KDV�EHHQ�FRPPHPRUDWHG��7KH�OHVVRQ�RXWOLQHV�WKH�FKDOOHQJHV�
RI�FRPPHPRUDWLRQ��ZLWK�SDUWLFXODU�DWWHQWLRQ�WR�WKH�SUREOHPV�RI�SXEOLF�
UHPHPEUDQFH�LQ�D�GLYLGHG�FRPPXQLW\��7KH�OHVVRQ�GLVFXVVHV�WKH�IDFWRUV�
FRPSOLFDWLQJ�FRPPHPRUDWLRQ�RI�WKH�HYHQWV�RI�������)LQDOO\��WKH�OHVVRQ�ORRNV�DW�
KRZ�WKH�(DVWHU�5LVLQJ�PLJKW�EH�FRPPHPRUDWHG�QRZ��RQ�WKH�HYH�RI�WKH�FHQWHQDU\�

LESSON INTENTIONS LESSON OUTCOMES

��� �8QGHUVWDQG�WKH�FRQFHSW�RI�
őFRPPHPRUDWLRQŒ�

��� �'HVFULEH�KRZ�WKH�(DVWHU�5LVLQJ�
KDV�EHHQ�UHPHPEHUHG�LQ�SXEOLF�
VSDFHV�DQG�HYHQWV�

��� �'HPRQVWUDWH�DQ�XQGHUVWDQGLQJ�
RI�WKH�LVVXHV�DURXQG�WKH�
FRPPHPRUDWLRQ�RI�WKH�(DVWHU�
5LVLQJ�WKURXJK�WKH�XVH�RI�GLJLWDO�
PHGLD�

• %H�DEOH�WR�GLVFXVV�WKH�LVVXHV�DQG�
FKDOOHQJHV�RI�FRPPHPRUDWLQJ�WKH�
(DVWHU�5LVLQJ�

• ���(PSOR\�,&7�VNLOOV�WR�H[SUHVV�DQ�
XQGHUVWDQGLQJ�RI�WKH�WRSLF�

HANDOUTS 
AND GUIDES

DIGITAL SOFTWARE HARDWARE

• /HVVRQ���.H\�
,QIRUPDWLRQ

• 9LGHR�(GLWLQJ�
6WRU\ERDUG

• 'LJLWDO�
,PDJLQJ�
'HVLJQ�6KHHW

• 6XJJHVWHG� 
$GGLWLRQDO� 
5HVRXUFHV

• 2QOLQH�
LQWHUDFWLYH�
PDSSLQJ���
KWWS���ZZZ�
]HHPDSV�
FRP�

• 9,GHR�
(GLWLQJ�
6RIWZDUH�H�J��
0RYLH�0DNHU�

• ,PDJH�
(GLWLQJ�
6RIWZDUH�H�J��
*,03

• :KLWHERDUG

• 3&V���
/DSWRSV

LESSON

6.
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ACTIVITY LEARNING OUTCOMES

Starter�ŏ�3OD\�Suggested Additional 
Resources 1�ZKLFK�VKRZV�D�FOLS�RI�KRZ�
WKH���WK�DQQLYHUVDU\�RI�WKH�(DVWHU�5LVLQJ�
ZDV�FHOHEUDWHG�LQ�'XEOLQ��

7KH�VHOHFWHG�YLGHR�FOLS�SURYLGHV�
DQ�H[DPSOH�RI�DQ�RIƂFLDO�VWDWH�
FRPPHPRUDWLRQ�RI�WKH�5LVLQJ��
6WXGHQWV�ZLOO�EH�HQFRXUDJHG�WR�WKLQN�
DERXW�WKH�V\PEROV��WKH�SHRSOH�LQ�
DWWHQGDQFH��DQG�WKH�WRQH�RI�WKH�HYHQW��
7HDFKHUV�ZLOO�XVH�WKH�FOLS�WR�GLVFXVV�
WKH�QDWXUH�RI�VXFK�RIƂFLDO�SXEOLF�
UHPHPEUDQFH�

Using the Key Information, teachers 
will have a choice of activities to 
engage students. 
7HDFKHUV�PD\�FKRRVH�WR�VSOLW�WKH�
FODVV�LQWR�JURXSV�DQG�DVN�VWXGHQWV�WR�
XVH�WKH�GLVFXVVLRQ�SRLQWV�WR�GLVFXVV�
VRPH�DVSHFWV�RI�WKH�.H\�,QIRUPDWLRQ��
6WXGHQWV�ZLOO�WKHQ�VKDUH�WKHLU�
GLVFXVVLRQV�ZLWK�WKH�UHVW�RI�WKH�FODVV��

$OWHUQDWLYHO\��WHDFKHUV�PD\�ZDQW�WR�
XVH�WKH�4XHVWLRQV�7DVNV�DV�JURXS�
GLVFXVVLRQ�TXHVWLRQV�RU�WR�WHVW�
LQGLYLGXDO�NQRZOHGJH��

7KH�$OWHUQDWH�7DVN�HQFRXUDJHV�VWXGHQWV�
WR�ZRUN�LQ�SDLUV�WR�WKLQN�DERXW�GLIIHULQJ�
SRLQWV�RI�YLHZ�ZKHQ�UHPHPEHULQJ�DQ�
HYHQW��6WXGHQWV�ZLOO�VHDUFK�IRU�H[DPSOHV�
RI�FRPPHPRUDWLRQ�DQG�RSSRVLWLRQ�WR�
FRPPHPRUDWLRQ�DQG�WKHQ�FROOHFW�WKHLU�
WKRXJKWV�LQ�WKH�IRUP�RI�D�PLQG�PDS�
ZKLFK�WKH\�ZLOO�WKHQ�VZDS�ZLWK�DQRWKHU�
SDLU�RI�VWXGHQWV�ZLWK�WKH�SXUSRVH�RI�
HQJDJLQJ�LQ�D�GLVFXVVLRQ�DERXW�WKH�
WRSLF��

*If possible, allow students to 
research the topic on the internet 
– suggested additional resources / 
search engine. 

7KH�.H\�,QIRUPDWLRQ�LV�GHVLJQHG�WR�
FRYHU�WKH�LQIRUPDWLRQ�ZLWKLQ�WKH�WRSLF�
DQG�PHHW�WKH�OHDUQLQJ�REMHFWLYHV��

7KH�GLVFXVVLRQ�TXHVWLRQV�RQ�WKH�.H\�
,QIRUPDWLRQ�DUH�GHVLJQHG�WR�PHHW�WKH�
OHDUQLQJ�REMHFWLYHV�WKURXJK�LQWHUDFWLRQ�
DQG�4	$�

7KH�TXHVWLRQV�RQ�WKH�.H\�,QIRUPDWLRQ�
DUH�GHVLJQHG�WR�PHHW�WKH�OHDUQLQJ�
REMHFWLYHV�WKURXJK�WKH�VWXGHQWV�
XQGHUVWDQGLQJ�RI�WKH�LQIRUPDWLRQ��

7KH�YDULRXV�DFWLYLWLHV�VKRXOG�DOORZ�
WKH�VWXGHQWV�WR�OHDUQ�ZKLOH�WKH\�
LQWHUDFW��7KH�DFWLYLWLHV�ZLOO�DOVR�VHUYH�WR�
UHLQIRUFH�NQRZOHGJH�DQG�HQFRXUDJH�
GLVFXVVLRQ�

Plenary�ŏ�)LQLVK�WKH�OHVVRQ�ZLWK�D�
GLVFXVVLRQ�UHYROYLQJ�DURXQG�WKH�
LPSRUWDQFH�RI�FRPPHPRUDWLRQ��
(QFRXUDJH�VWXGHQWV�WR�LGHQWLI\�WKH�
SRVLWLYH�DQG�QHJDWLYH�DVSHFWV�RI�
UHPHPEHULQJ�WKH�SDVW�DQG�PHWKRGV�RI�
UHPHPEHULQJ�WKH�SDVW���

7KH�SOHQDU\�GLVFXVVLRQ�ZLOO�IRFXV�
RQ�KRZ�DQG�ZK\�ZH�FKRRVH�WR�
FRPPHPRUDWH�DQG�WKH�SRVVLEOH�VLGH�
HIIHFWV�RI�GRLQJ�VR��
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COMMEMORATION

Commemoration is the public recollection of 
the past. The term commemoration can be 
used to describe objects, performances or 
rituals. Commemorative objects include statues, 
memorials, paintings and other works of visual art. 
Commemorative performances and rituals include 
parades, plays, songs, speeches or re-enactment of 
historical events. Although commemoration is often 
about mourning or honouring the dead, it is different 
to history because it is concerned with the meaning 
the past has for people in the present rather than 
attempting to understand the past in its own terms. 
3HRSOH�KDYH�GLIIHUHQW�H[SHULHQFHV�RI�HYHQWV�DQG�XQGHUVWDQG�WKRVH�HYHQWV�
GLIIHUHQWO\��LW�LV�QRW�VXUSULVLQJ�WKDW�LQGLYLGXDOV�DQG�JURXSV�ZDQW�WR�UHPHPEHU�
GLIIHUHQW�WKLQJV��RU�WR�UHPHPEHU�WKHP�LQ�GLIIHUHQW�ZD\V��7KLV�PHDQV�WKDW�
WKHUH�DUH�ERWK�SUDFWLFDO�DQG�HWKLFDO�LVVXHV�DURXQG�FRPPHPRUDWLRQ��,W�LV�DOVR�
WKH�FDVH�WKDW�WKH�VDPH�HYHQWV�DUH�UHPHPEHUHG�GLIIHUHQWO\�DW�GLIIHUHQW�WLPHV��
UHƃHFWLQJ�WKH�FKDQJLQJ�YDOXHV�RI�SUHVHQW�GD\�VRFLHW\�

&RPPHPRUDWLRQ�LV�QRW�MXVW�DERXW�UHPHPEHULQJ�WKH�SDVW�LQ�D�SXEOLF�DQG�
FROOHFWLYH�ZD\��,W�LV�DOVR�D�ZD\�RI�FKDQJLQJ�WKH�SUHVHQW�DQG�WKH�IXWXUH��
E\�FKDQJLQJ�SHRSOHŒV�DWWLWXGHV�WR�WKH�SDVW��,Q�WKH�SURFHVV�RI�SXEOLFO\�
UHPHPEHULQJ�HYHQWV��ZH�FDQ�PDNH�QHZ�VWRULHV�DQG�VXJJHVW�QHZ�LGHQWLWLHV�

.(<� 
,1)250$7,21  

6.

A mural in  
Belfast  

dedicated to the 
Easter Rising

1.))) DISCUSSION 
What is the difference 
between private 
memory and public 
commemoration?
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CHANGING THE WAY WE THINK ABOUT  
THE RISING
7KH�(DVWHU�5LVLQJ��DV�D�UHDO�KLVWRULFDO�HYHQW��ZDV�IDU�PRUH�FRPSOH[�WKDQ�WKH�
P\WK�RI�WKH�(DVWHU�5LVLQJ�ZKLFK�KDV�WDNHQ�URRW�RYHU�WKH�ODVW�FHQWXU\��,Q�IDFW��LW�
ZRXOG�KDYH�EHHQ�GLIƂFXOW��EHIRUHKDQG��WR�SUHGLFW�KRZ�WKH�5LVLQJ�WXUQHG�RXW��

$QRWKHU�WKLQJ�WR�FRQVLGHU��ZKHQ�FRPPHPRUDWLQJ�WKH�5LVLQJ��LV�WKDW�QHLWKHU�
WKH�,ULVK�SHRSOH�QRU�WKH�UHEHOV�WKHPVHOYHV�VKDUHG�D�VLQJOH�YLVLRQ�RI�WKH�
IXWXUH��

7KH�HJDOLWDULDQ��HTXDOLW\��DQG�SURJUHVVLYH�ZRUGV�RI�WKH�UHEHOV��DV�VHHQ�LQ�WKH�
(DVWHU�3URFODPDWLRQ��FRQƃLFWHG�ZLWK�WKH�VRFLDO�FRQVHUYDWLVP��D�WUDGLWLRQDO�
YLHZ�RI�VRFLHW\��RI�PDQ\�&DWKROLF�QDWLRQDOLVWV�ZKR�VXSSRUWHG�DUPHG�VWUXJJOH��

7KH�,ULVK�5HSXEOLF�WKDW�HPHUJHG�IURP�WKH�HYHQWV�RI������ZDV�PDOH�
GRPLQDWHG��KHDYLO\�LQƃXHQFHG�E\�WKH�&DWKROLF�FKXUFK�DQG�HFRQRPLFDOO\�DQG�
VRFLDOO\�FRQVHUYDWLYH��7KHVH�FRQWUDGLFWLRQV�FDQ�EH�VHHQ�LQ�FRPPHPRUDWLRQ��
)RU�H[DPSOH��DOWKRXJK�-DPHV�&RQQROO\�ZDV�FRPPHPRUDWHG�DV�D�KHUR�E\�WKH�
,ULVK�VWDWH�DIWHU�������KLV�UDGLFDO�LGHDV�ZHUH�QRW�LPSOHPHQWHG�

)LQDOO\��WKH�(DVWHU�5LVLQJ�QHHGV�WR�EH�UHPHPEHUHG�ZLWKLQ�WKH�FRQWH[W�RI�
RWKHU�HYHQWV��ERWK�LQ�,UHODQG�DQG�LQWHUQDWLRQDOO\��0RVW�SDUWLFXODUO\��WKH�*UHDW�
:DU�VLJQLƂFDQWO\�DIIHFWHG�ZKDW�KDSSHQHG�LQ�,UHODQG��7KH�*UHDW�:DU�DOVR�
DIIHFWHG�HYHQWV�LQ�8OVWHU��ZKHUH�WKH�VDFULƂFH�RI�WKRVH�NLOOHG�LQ�EDWWOHV�OLNH�WKH�
6RPPH�UHLQIRUFHG�D�VHQVH�RI�%ULWLVK�LGHQWLW\�DQG�DGGHG�WR�WKH�PLOLWDQF\�RI�
8OVWHU�8QLRQLVP�

7KH�5LVLQJ�DOVR�LQƃXHQFHG�KRZ�WKH�*UHDW�:DU�ZDV�UHPHPEHUHG��0DQ\�
,ULVK�QDWLRQDOLVWV�ZKR�IRXJKW�LQ�WKH�*UHDW�:DU�UHWXUQHG�WR�D�WUDQVIRUPHG�
UHSXEOLFDQ�,UHODQG�ZKHUH�WKHLU�SDUWLFLSDWLRQ�LQ�WKH�ZDU�ZDV�QRW�KRQRXUHG��DQG�
WKHLU�GHDG�FRPUDGHV�ZHUH�QRW�FRPPHPRUDWHG�

MANY NATIONALISTS WHO TOOK PART IN THE RISING WERE 
FIGHTING FOR IRISH FREEDOM - NOT FOR AN IRISH REPUBLIC
THERE WAS A LACK OF PUBLIC SUPPORT FOR REPUBLICANISM 
BEFORE THE RISING
IN THE AFTERMATH OF EASTER WEEK, PUBLIC OPINION TOWARDS 
THE REBELS CHANGES TO ONE OF SYMPATHY AND SUPPORT
IN THE YEARS PRIOR TO THE RISING, MOST PEOPLE IN IRELAND DID 
NOT IDENTIFY THEMSELVES AS REPUBLICANS
THE BIGGEST INFLUENCES ON MANY REBELS WERE CULTURAL 
NATIONALISM, CATHOLICISM AND MILITARISM - NOT REPUBLICANISM
THE BIGGEST CHANGE THE RISING PRODUCED IN IRELAND WAS THE 
RISE OF ARMED REPUBLICANISM

>>> RESEARCH 
How did the Great War 
create the conditions for the 
Rising in Ireland?
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HOW THE RISING WAS REMEMBERED 
&RPPHPRUDWLRQ�FDQ�EH�ERWK�RIƂFLDO�ŏ�WKH�PHPRULDOV�DQG�HYHQWV�RUJDQLVHG�
E\�WKH�VWDWH�ŏ�DQG�XQRIƂFLDO�ŏ�WKRVH�RUJDQLVHG�E\�RWKHU�JURXSV��,Q�,UHODQG��WKH�
RIƂFLDO�FRPPHPRUDWLRQ�RI�WKH�5LVLQJ�KDV�FKDQJHG�RYHU�WKH�ODVW�FHQWXU\��7KLV�
UHƃHFWV�WKH�FKDQJLQJ�YLHZ��LQ�WKH�SUHVHQW��RI�SDVW�HYHQWV�

%\�WKH�ƂUVW�DQQLYHUVDU\�RI�WKH�5LVLQJ��SXEOLF�RSLQLRQ�KDG�VKLIWHG�WR�IDYRXU�
PLOLWDQW�UHSXEOLFDQLVP��6LQQ�)HLQ�EHQHƂWWHG�IURP�WKH�VKLIW�DZD\�IURP�WKH�,ULVK�
3DUOLDPHQWDU\�3DUW\��DQG�ZDV�DEOH�WR�ZLQ�����RI�WKH�DYDLODEOH�,ULVK�VHDWV�DW�
:HVWPLQVWHU�LQ�WKH������*HQHUDO�(OHFWLRQ��6LQQ�)«LQŒV�HOHFWHG�03V�UHIXVHG�WR�
WDNH�WKHLU�VHDWV��LQVWHDG�HVWDEOLVKLQJ�DQ�,ULVK�$VVHPEO\�ŏ�'£LO��LUHDQQ�ŏ�DQG�
SURFODLPLQJ�WKH�HVWDEOLVKPHQW�RI�DQ�,ULVK�5HSXEOLF��)URP������WR�������,UHODQG�
ZDV�DW�ZDU��ƂUVW��WKH�:DU�RI�,QGHSHQGHQFH�������������DQG�WKHQ�WKH�&LYLO�:DU�
������������

7KH�KLJK�SRLQW�RI�(DVWHU�5LVLQJ�FRPPHPRUDWLRQV�FDPH�LQ������RQ�WKH���WK�
DQQLYHUVDU\��EXW�DIWHU�WKLV��WKH�QDWXUH�RI�(DVWHU�5LVLQJ�FRPPHPRUDWLRQV�
FKDQJHG�GUDVWLFDOO\��,Q�WKH�ODWH�����V��WKH�7URXEOHV�EHJDQ�LQ�1RUWKHUQ�,UHODQG��
PDNLQJ�WKH�FHOHEUDWLRQ�RI�DUPHG�UHSXEOLFDQLVP�LQFUHDVLQJO\�FRQWURYHUVLDO��
$V�ZHOO�DV�WKLV��KLVWRULDQV�ZHUH�EHJLQQLQJ�WR�UHFRQVLGHU�WKH�P\WKV�RI������
DQG�WKH\�SRLQWHG�RXW�WKDW�OHJDF\�RI�WKH�(DVWHU�5LVLQJ�ZDV�PRUH�FRPSOLFDWHG�
WKDQ�PRVW�QDWLRQDOLVWV�EHOLHYHG��)RU�H[DPSOH��KRZ�FRXOG�WKH�6WDWH�FHOHEUDWH�
WKH�DFWLRQV�RI�WKH�(DVWHU�5HEHOV�ZKR�KDG�XVHG�YLROHQFH�WR�IUHH�,UHODQG��ZKLOH�
FRQGHPQLQJ�WKH�3URYLVLRQDO�,5$�IRU�GRLQJ�WKH�VDPH�WKLQJ"

'XULQJ�WKH�SHULRG�IURP������������WKH�PHDQLQJ�DQG�V\PEROV�RI�WKH�
5LVLQJ�ZHUH�YHU\�PXFK�FRQWHVWHG��DV�SHRSOH�LQ�WKH�5HSXEOLF�DQG�WKH�
1RUWK�TXHVWLRQHG�WKH�őULJKW�ZD\Œ�WR�UHPHPEHU�HYHQWV�WKDW�VHHPHG�PRUH�
FRQWURYHUVLDO�LQ�WKH�FXUUHQW�FOLPDWH�

2.))) DISCUSSION 
How did the 
'Troubles' affect 
the way the Rising 
ZDV�RI̍FLDOO\�
remembered in 
Ireland?

FORMS OF  
COMMEMORATION

Religious Services
Parades

Statues

Mass Cards and 
Post Cards

Memorials and 
Memorial Gardens

Speeches and 
Readings Films

Murals

Poems

Plays

Songs

The Garden 
of Remebrance 

was opened in Dub-
lin in 1966 to remem-

ber "all those who 
gave their lives in 
the cause of Irish 

Freedom" 

Memo-
rial plate in 

Kilmainham Gaol 
commemorating 
the Rising lead-
ers who were 

executed
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1ST OFFICIAL COMMEMORATION

7KLV�WRRN�SODFH�LQ������DQG�ZDV�D�VPDOO�VFDOH�FHUHPRQ\�DW�WKH�*DUULVRQ�&KXUFK�LQ�$UERXU�+LOO�LQ�'XEOLQ��%HFDXVH�RI�
WKH�WHQVLRQV�UHPDLQLQJ�DIWHU�WKH�UHFHQW�&LYLO�:DU��VRPH�RI�WKRVH�LQYROYHG�LQ�WKH�5LVLQJ�ZHUH�RPLWWHG�IURP�WKH�LQYLWHG�
JXHVW�OLVW��ZKLOH�RWKHUV�UHIXVHG�WR�DWWHQG���

19TH ANNIVERSARY

7KLV�DQQLYHUVDU\�ZDV�PDUNHG�LQ�'XEOLQ�ZLWK�D�ODUJH�PLOLWDU\�SDUDGH��D�SXEOLF�0DVV��DQG�WKH�XQYHLOLQJ�RI�D�EURQ]H�
VWDWXH�RI�&¼FKXODLQQ�LQ�WKH�*32��(DPRQ�GH�9DOHUD�ZDV�7DRLVHDFK��SULPH�PLQLVWHU���DQG�KLV�SDUW\��)LDQQD�)£LO��ZHUH�
LQ�JRYHUQPHQW��'H�9DOHUD��ZKR�WRRN�SDUW�LQ�WKH�5LVLQJ��XVHG�WKH�DQQLYHUVDU\�DV�DQ�RSSRUWXQLW\�WR�OLQN�)LDQQD�)£LO��LQ�
SHRSOHŒV�PLQGV��ZLWK�WKH�URPDQWLF�P\WK�RI�WKH�5LVLQJ�

20TH ANNIVERSARY

2IƂFLDOO\�FHOHEUDWHG�ZLWK�PLOLWDU\�SDUDGHV�QRW�MXVW�LQ�'XEOLQ��EXW�LQ�WRZQV�DFURVV�,UHODQG�LQFOXGLQJ�&RUN��*DOZD\��
/LPHULFN��/HWWHUNHQQ\��$WKORQH��&DUORZ�DQG�'XQGDON�

25TH ANNIVERSARY, ‘SILVER JUBILEE’

�,Q�WKH�1RUWK��LQFUHDVHG�WHQVLRQV�FRPSOLFDWHG�WKH�PHPRU\�RI�������7KH�RIƂFLDO�FRPPHPRUDWLRQ�LQ�,UHODQG�ZDV�
VPDOOHU�WKDQ�RULJLQDOO\�SODQQHG�EHFDXVH�RI�WKH�RXWEUHDN�RI�WKH�6HFRQG�:RUOG�:DU�DQG�WKH�,ULVK�SROLF\�RI�QHXWUDOLW\��
+RZHYHU��D�QXPEHU�RI�HYHQWV�GLG�WDNH�SODFH��LQFOXGLQJ�UHOLJLRXV�VHUYLFHV��D�JUDYHVLGH�PHPRULDO�VHUYLFH�IRU�WKH�
H[HFXWHG�OHDGHUV��WKH�SUHVHQWDWLRQ�RI�PHGDOV�LQ�DQ�DZDUGV�FHUHPRQ\��D�VWDWH�VSRQVRUHG�FHLOLGK�GDQFH��DQ�H[KLELWLRQ�
DW�WKH�1DWLRQDO�0XVHXP��DQG�WKH�UHOHDVH�RI�D�FRPPHPRUDWLYH�SRVWDJH�VWDPS�

50TH ANNIVERSARY, ‘GOLDEN JUBILEE’

�����VDZ�WKH�ODUJHVW�DQG�PRVW�GUDPDWLF�FRPPHPRUDWLRQ�RI�WKH�5LVLQJ��7KH�VWDWH�LQWHQGHG�WKH�*ROGHQ�
-XELOHH�WR�VHUYH�DV�D�V\PEROLF�EULGJH�EHWZHHQ�WKH�,ULVK�SDVW�DQG�WKH�LQFUHDVLQJO\�PRGHUQ�,ULVK�5HSXEOLF��DQG�
WKH\�IUDPHG�WKH�5LVLQJ�DV�D�WULXPSKDQW�DQG�SDWULRWLF�YLFWRU\�IRU�WKH�,ULVK�SHRSOH��7KH�HPSKDVLV�LQ�WKH�RIƂFLDO�
FRPPHPRUDWLRQ�ZDV�RQ�PRGHUQLVDWLRQ�DQG�RQ�WKH�\RXQJHU�JHQHUDWLRQ��(YHQWV�LQFOXGHG�D�KXJH�SDUDGH�
LQ�'XEOLQ��ZDWFKHG�E\�DOPRVW���������SHRSOH��IROORZHG�E\�D�ZUHDWK�OD\LQJ�FHUHPRQ\�DW�.LOPDLQKDP�*DRO�
�WKH�JDRO�LWVHOI�EHLQJ�UHVWRUHG�DV�D�PHPRULDO�WR�WKH�UHEHOV���7KH�*DUGHQ�RI�5HPHPEUDQFH�ZDV�RSHQHG�LQ�
'XEOLQ��7HOHYLVLRQ�SURJUDPPHV��VXFK�DV�57(ŒV�GUDPD�,QVXUUHFWLRQ��DQG�SOD\V�UH�HQDFWHG�WKH�HYHQWV�RI�������
,WHPV�RI�FRPPHPRUDWLYH�PHPRUDELOLD��VXFK�DV�VWDPSV��FRLQV�DQG�EDGJHV��ZHUH�FUHDWHG�DQG�VROG��7KHUH�ZDV�
DQ�H[KLELWLRQ�DW�WKH�1DWLRQDO�0XVHXP��DQG�D�KHULWDJH�SDJHDQW�DW�&URNH�3DUN��$LV«LU¯�*OµLU�5HLP�QD�&DVFD�
�5HVXUUHFWLRQ��WKH�(DVWHU�3DJHDQW���UHWROG�WKH�HYHQWV�LQ�VSHFWDFXODU�IDVKLRQ�

75TH ANNIVERSARY

'XH�WR�WKH�LPSDFW�RI�WKH�7URXEOHV�FRPPHPRUDWLRQ�RI�WKH�5LVLQJ�FRQVLVWHG�RI�D�VLPSOH�FHUHPRQ\�RXWVLGH�WKH�*32��
LQFOXGLQJ�WKH�UHDGLQJ�RI�WKH�(DVWHU�3URFODPDWLRQ�DQG�WKH�UDLVLQJ�RI�WKH�7ULFRORXU��2QO\�DERXW�����SHRSOH�ZHUH�LQ�
DWWHQGDQFH��:KLOH�WKH�RIƂFLDO�FRPPHPRUDWLYH�DFWLYLW\�ZDV�ORZ�NH\��WKH�5LVLQJ�ZDV�PRUH�YLVLEO\�UHPHPEHUHG�LQ�
XQRIƂFLDO�ZD\V�E\�DUWLVWV�DQG�ZULWHUV��DQG�LQ�WKH�1RUWK��ZDV�PDUNHG�E\�6LQQ�)HLQ�DQG�WKH�3URYLVLRQDO�,5$�LQ�D�QXPEHU�
RI�FHUHPRQLHV�DQG�SDUDGHV��

90TH ANNIVERSARY

%\�������SXEOLF�VHQWLPHQW�LQ�ERWK�WKH�5HSXEOLF�DQG�WKH�1RUWK�ZDV�PXFK�PRUH�SRVLWLYH��7KH�HFRQRP\�ZDV�ERRPLQJ��
DQG�WKHUH�ZDV�DQ�DWPRVSKHUH�RI�RSWLPLVP�DIWHU�WKH�,5$�GHFRPPLVVLRQLQJ�LQ�������7DRLVHDFK�%HUWLH�$KHUQ�VDZ�WKH�
DQQLYHUVDU\�RI�WKH�5LVLQJ�DV�D�FKDQFH�WR�RQFH�DJDLQ�UHIUDPH�WKH�HYHQWV�RI�WKH�SDVW�LQ�D�SRVLWLYH�DQG�SURJUHVVLYH�ZD\��
HPSKDVLVLQJ�SOXUDOLVP��LQFOXVLYLW\��DQG�KRSH�IRU�WKH�IXWXUH��+LV�FULWLFV�FRPSODLQHG�WKDW�KH�XVHG�WKH�HYHQW�WR�LQFUHDVH�
VXSSRUW�IRU�)LDQQD�)£LO��,W�LV�FHUWDLQO\�WUXH�WKDW�PDQ\�SUHVHQW�GD\�SROLWLFDO�SDUWLHV�H[SORLW�FRPPHPRUDWLRQ�IRU�WKHLU�
RZQ�SROLWLFDO�SXUSRVHV�
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QUESTIONS

?

1.    What is meant 
by the word 
“Commemoration”? 
Can you think of 
any examples of a 
commemoration 
that has happened 
recently?

3.   Why was 
WKH�RI̍FLDO�
commemoration 
smaller than 
originally planned 
on the 25th 
Anniversary of the 
Rising?

4.   Discuss the 
way the Easter 
Rising has been 
commemorated in 
the past century, 
and how this 
commemorative 
activity has 
changed.

2.   State 3 forms of 
commemoration. 
Give an example of 
how you have seen 
each of these being 
used.

?

EXTENSION ACTIVITY 2 
Think of an event or person that is 
commemorated in your own home 
(this could be a public event or 
KLVWRULFDO�̍JXUH��RU�LW�FRXOG�EH�D�IDPLO\�
event or relative). How is this event or 
person remembered? Are there any 
ceremonies, images or objects used 
to help your family remember? (1 
paragraph)  

EXTENSION ACTIVITY 1: 
Can you think of any reasons why 
commemorating such events as the Easter 
Rising may be contentious?

++ ++

TASK 1
2016 marks the 100th anniversary 
of the Easter Rising. Looking at the 
50th, 75th and 90th anniversary 
celebrations, and taking into 
consideration the current political 
climate, how do you think the Rising 
will be celebrated North and South of 
the border? Name any communities, 
political parties, politicians, people 
that you think will celebrate, or 
object to any celebrations. 
&DUU\�RXW�UHVHDUFK�LQWR�WKH����WK�
DQQLYHUVDU\�RI�WKH�VLJQLQJ�RI�WKH�8OVWHU�
&RYHQDQW�WR�KHOS�\RX�FRPH�WR�\RXU�
FRQFOXVLRQ�

TASK 2
Study the diagram which states forms of 
commemoration. Carry out some research and 
̍QG�DQ�H[DPSOH�UHODWLQJ�WR�WKH�(DVWHU�5LVLQJ�IRU�
each form of commemoration. Complete the task 
in the form of a presentation or word document 
using images, videos, audio, maps, etc...
:LWK�HDFK�H[DPSOH��VWDWH�ZKDW�LW�LV��ZKHUH�LW�LV�
ORFDWHG��ZKDW�LW�PHDQV�RU�DQ\�RWKHU�LQIRUPDWLRQ�
WKDW�\RX�WKLQN�LV�UHOHYDQW�

)URP�WKH�UHVHDUFK�\RX�KDYH�SHUIRUPHG��ZKDW�
GR�\RX�WKLQN�LV�WKH�PRVW�FRPPRQ�IRUP�RI�
FRPPHPRUDWLRQ"�:KLFK�GR�\RX�WKLQN�LV�WKH�PRVW�
HIIHFWLYH�ZKHQ�UHPHPEHULQJ�D�SHUVRQ�RU�HYHQW"
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SUGGESTED ADDITIONAL RESOURCES

ALTERNATE TASK

� �,Q�SDLUV��VWXGHQWV�ZLOO�FUHDWH�WZR�PLQG�PDSV�ZKLFK�UH̎HFW�WKH�
feelings of both sides of the community to commemorations 
concerning the Easter Rising. How and why do republicans 
commemorate the Easter Rising? How do you think unionists 
feel about these commemorations?

� �6WXGHQWV�VKRXOG�FDUU\�RXW�UHVHDUFK�WR�̍QG�H[DPSOHV�RI�
commemorations that people have supported in great 
numbers or taken offence to

  Completed mind maps will be swapped with another pair 
and discussed. Students should be encouraged to highlight 
anything that they agree/disagree with

1)  http://www.rte.ie/archives/exhibitions/681-history-of-
rte/704-rte-1960s/288127-cuimhneachain-1916-opening-
ceremony/ - 50th Anniversary of the Easter Rising

2)   http://www.theirishstory.com/2010/11/18/a-tv-pageant-
%E2%80%93-the-golden-jubilee-commemorations-of-the-
1916-rising/#.U_dES_ldXh4 – A TV Pageant – The Golden 
Jubilee Commemorations of the 1916 Rising

3)   http://www.bbc.co.uk/history/british/easterrising/
newspapers/ - Newspaper Archives

4)   http://www.belfasttelegraph.co.uk/debateni/blogs/declan-
kearney/remembering-the-1916-easter-rising-means-
discussing-the-future-30196109.html - A republican’s view on 
remembering the Rising

5)   http://www.irishtimes.com/news/social-affairs/children-
killed-in-1916-rising-remembered-1.1757855 - Children 
killed in 1916 Rising remembered 

6)   http://www.historyireland.com/20th-century-contemporary-
history/1966-and-all-that-the-50th-anniversary-
commemorations/ - 1966 and all that: the 50th anniversary 
commemorations

7)   http://www.dailymail.co.uk/news/article-2586742/Irish-
Government-invite-member-Royal-Family-centenary-
celebrations-1916-Easter-Rising-against-British-Rule.html 
- Planning for the centenary commemorations 

8)   http://www.thejournal.ie/in-pictures-crowds-gather-to-
remember-the-1916-easter-rising-410948-Apr2012/#slide-
slideshow1 – Crowds gather to remember the 1916 Easter 
Rising (2014)

9)   http://www.theeasterrising.eu/100Postc/Postca.htm - 1916 
Postcards

http://www.rte.ie/archives/exhibitions/681-history-of-rte/704-rte-1960s/288127-cuimhneachain-1916-opening-ceremony/
http://www.rte.ie/archives/exhibitions/681-history-of-rte/704-rte-1960s/288127-cuimhneachain-1916-opening-ceremony/
http://www.rte.ie/archives/exhibitions/681-history-of-rte/704-rte-1960s/288127-cuimhneachain-1916-opening-ceremony/
http://tinyurl.com/kn742pp
http://tinyurl.com/kn742pp
http://tinyurl.com/kn742pp
http://www.bbc.co.uk/history/british/easterrising/newspapers/
http://www.bbc.co.uk/history/british/easterrising/newspapers/
http://www.belfasttelegraph.co.uk/debateni/blogs/declan-kearney/remembering-the-1916-easter-rising-means-discussing-the-future-30196109.html
http://www.belfasttelegraph.co.uk/debateni/blogs/declan-kearney/remembering-the-1916-easter-rising-means-discussing-the-future-30196109.html
http://www.belfasttelegraph.co.uk/debateni/blogs/declan-kearney/remembering-the-1916-easter-rising-means-discussing-the-future-30196109.html
http://www.irishtimes.com/news/social-affairs/children-killed-in-1916-rising-remembered-1.1757855
http://www.irishtimes.com/news/social-affairs/children-killed-in-1916-rising-remembered-1.1757855
http://www.historyireland.com/20th-century-contemporary-history/1966-and-all-that-the-50th-anniversary-commemorations/
http://www.historyireland.com/20th-century-contemporary-history/1966-and-all-that-the-50th-anniversary-commemorations/
http://www.historyireland.com/20th-century-contemporary-history/1966-and-all-that-the-50th-anniversary-commemorations/
http://www.dailymail.co.uk/news/article-2586742/Irish-Government-invite-member-Royal-Family-centenary-celebrations-1916-Easter-Rising-against-British-Rule.html%20
http://www.dailymail.co.uk/news/article-2586742/Irish-Government-invite-member-Royal-Family-centenary-celebrations-1916-Easter-Rising-against-British-Rule.html%20
http://www.dailymail.co.uk/news/article-2586742/Irish-Government-invite-member-Royal-Family-centenary-celebrations-1916-Easter-Rising-against-British-Rule.html%20
http://www.thejournal.ie/in-pictures-crowds-gather-to-remember-the-1916-easter-rising-410948-Apr2012/%23slide-slideshow1
http://www.thejournal.ie/in-pictures-crowds-gather-to-remember-the-1916-easter-rising-410948-Apr2012/%23slide-slideshow1
http://www.thejournal.ie/in-pictures-crowds-gather-to-remember-the-1916-easter-rising-410948-Apr2012/%23slide-slideshow1
http://www.theeasterrising.eu/100Postc/Postca.htm
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MODULE 4. THE EASTER RISING 
6: COMMEMORATION

COMIC LIFE

TASK DESCRIPTION
Students will create a short audio-visual segment about an object, 
performance or event that was created to commemorate the Easter Rising. 
Students will research images (and if possible video) and information from the 
internet which will be used in their movies. Students will choose and photograph 
(or alternately, draw) an existing commemorative article, from their own town 
where possible. They will produce their own audio track explaining what the 
article is, what symbols it uses, who and what it remembers, and who or what it 
leaves out.  

PLAN
Information will be sourced from the internet and designed in the form of a 
storyboard.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV��YLGHRV��DXGLR�DQG�LQIRUPDWLRQ�IURP�WKH�LQWHUQHW�ŏ�DVN�
VWXGHQWV�WR�FRQVLGHU�WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LQIRUPDWLRQ�WR�XVH�DQG�VDYH�LW�DSSURSULDWHO\�
LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��WKLV�PD\�EH�LPDJHV�RU�
TXRWHV�WKDW�KHOSHG�WKHP�WR�ZULWH�WKHLU�VFULSW���

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

• 6WXGHQWV�ZLOO�XVH�WKH�LQIRUPDWLRQ�DQG�PHGLD�WKH\�KDYH�VRXUFHG�DQG�
FRQVWUXFW�D�VWRU\ERDUG�IRU�WKH�PDNLQJ�RI�WKHLU�PRYLH�

DO
Students will import the various media items they sourced from the internet. 
Using their storyboards as a guide, students will construct their movie using 
various editing tools (Splitting, Trimming, Transitions, Effects and Captions/
Titles). Students will complete their piece of work by exporting it in a 
VXLWDEOH�ƁOH�IRUPDW��H�J��:09�03���

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�VL]H�RI�
LPDJHV��WKH�HIIHFWV�WUDQVLWLRQV�XVHG�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�
WKH�VRIWZDUH�SDFNDJH��

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�DSSURSULDWH�
ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by viewing selected pieces of work or students may circulate the room.

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�
DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�
YLGHR�ƂOH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

FILM  
MAKING 
TASK

DIGITAL TASKS
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MODULE 4. THE EASTER RISING 
6: COMMEMORATION

GIMP

TASK DESCRIPTION
6WXGHQWV�ZLOO�FUHDWH�D�SRVWHU�IRU�DQ�LPDJLQDU\�ƁOP�DERXW�WKH�(DVWHU�5LVLQJ��
6WXGHQWV�ZLOO�UHVHDUFK�H[LVWLQJ�PRYLH�SRVWHUV��,PDJHV�ZLOO�EH�VRXUFHG�IURP�WKH�
LQWHUQHW�RU�FUHDWHG�E\�WKH�VWXGHQW��7KH�SRVWHU�VKRXOG�EH�FUHDWHG�LQ�WKH�VW\OH�RI�
DQ�DFWXDO�ƂOP�SRVWHU��,W�VKRXOG�LQFOXGH�D�WDJOLQH�DQG�WH[W��7KH�SRVWHU�VKRXOG�EH�
FUHDWHG�LQ�D�VW\OH�VLPLODU�WR�WKH�UHVHDUFKHG�H[DPSOHV��

PLAN
Images and information will be sourced from the internet and designed in 
the form of a sketch.

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LPDJHV�DQG�WH[W�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�
WKH�UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��$GYLVH�VWXGHQWV�
WKDW�LW�LV�EHVW�WR�WU\�DQG�VRXUFH�PHGLXP�ODUJH�LPDJHV��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�LPDJHV�WH[W�WR�XVH�DQG�VDYH�WKHP�
DSSURSULDWHO\�LQ�D�GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• 6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

DO
Students will import their sourced image into the software and use the 
FRORXU�ƁOWHU�WRROV�WR�DGG�DQ�HIIHFW�WR�WKH�LPDJH��6RPH�VWXGHQWV�PD\�XVH�
these tools in conjunction with the selection tools to highlight areas of the 
image. Students will then insert the quote/information they sourced by 
using the text tool. Students will complete their piece of work by exporting 
LW�LQ�D�VXLWDEOH�ƁOH�IRUPDW��H�J��-3(*��

• (QFRXUDJH�VWXGHQWV�WR�FRQVLGHU�WKH�VL]H�DQG�VW\OH�RI�IRQWV��WKH�FRORXU�ƂOWHU�
VW\OH�DQG�WKH�WRROV�DYDLODEOH�WR�WKHP�ZLWKLQ�WKH�VRIWZDUH�SDFNDJH��

• 5HPLQG�VWXGHQWV�WR�VDYH�WKHLU�ZRUN�LQ�D�GHGLFDWHG�IROGHU�ZLWK�DQ�
DSSURSULDWH�ƂOHQDPH�

REVIEW
Give students the opportunity to view each other’s work. This may be done 
by displaying the best work on the whiteboard or students may circulate 
the room.

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�
FKRLFHV�DQG�GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�
RI�WKHLU�LPDJH��7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

DIGITAL TASKS

IMAGE  
EDITING   
TASK



79www.nervecentre.org/teachingdividedhistories MODULE 4. LESSON 6: DIGITAL TASKS

MODULE 4. THE EASTER RISING 
6: COMMEMORATION

DIGITAL TASKS

COMIC LIFE

TASK DESCRIPTION
Students will use ZeeMaps interactive mapping software to create a map 
of memorials.�$W�OHDVW�ƂYH�ORFDWLRQV�VKRXOG�EH�PDSSHG��$�YLGHR�RU�VWLOO�LPDJH�
VKRXOG�EH�DWWDFKHG�WR�HDFK�PDS�SRLQW��GHSLFWLQJ�V\PEROV�RU�LPDJHU\�XVHG�E\�
WKH�PRYHPHQW�

PLAN
6WXGHQWV�ZLOO�UHJLVWHU�D�=HH0DSV�DFFRXQW�IURP��KWWS���ZZZ�]HHPDSV�
FRP���WKLV�LV�QRW�HVVHQWLDO�DV�=HH0DSV�DOORZV�\RX�WR�FUHDWH�DQG�VDYH�D�
free map). Students will then source information from the internet to be 
used in their map. 

• 6WXGHQWV�ZLOO�EH�VXSSOLHG�ZLWK�VHDUFK�WHUPV�E\�WKH�WHDFKHU�DQG�VRXUFH�
DSSURSULDWH�LQIRUPDWLRQ�IURP�WKH�LQWHUQHW�ŏ�DVN�VWXGHQWV�WR�FRQVLGHU�WKH�
UHOLDELOLW\�DQG�REMHFWLYLW\�RI�WKH�LQIRUPDWLRQ�WKH\�ƂQG��

• 6WXGHQWV�ZLOO�LGHQWLI\�DQG�VHOHFW�WH[W�WR�XVH�DQG�VDYH�LW�DSSURSULDWHO\�LQ�D�
GHGLFDWHG�IROGHU�ZLWK�D�PHDQLQJIXO�ƂOHQDPH��

• �6WXGHQWV�ZLOO�NHHS�DQ�DFFRXQW�RI�WKH�VLWHV�WKH\�KDYH�YLVLWHG�LQ�D�VDYHG�
GRFXPHQW��

DO
6WXGHQWV�ZLOO�ORJ�LQWR�WKHLU�=HH0DSV�DFFRXQW�DQG�EHJLQ�WR�FUHDWH�WKHLU�PDS��
Students will use the information they have sourced and insert at least four entries  
into their map.

REVIEW
Give students the opportunity to view each other’s work. This may be done by 
displaying the best work on the whiteboard or students may circulate the room. 

7DNLQJ�RWKHU�VWXGHQWV
�IHHGEDFN�LQWR�DFFRXQW��DVN�VWXGHQWV�WR�MXVWLI\�WKHLU�FKRLFHV�DQG�
GHFLVLRQV��LQFOXGLQJ�DQ\�GLIƂFXOWLHV�WKH\�HQFRXQWHUHG�LQ�WKH�FUHDWLRQ�RI�WKHLU�=HH0DS��
7KLV�PD\�EH�FRPSOHWHG�LQ�WKH�IRUP�RI�D�VDYHG�GRFXPHQW�

ZEE
MAPS
TASK
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LESSON 1 // BEFORE THE REVOLUTION
1. Explain the difference between constitutional and revolutionary 
nationalism. 
Constitutional nationalists wanted to reform the union using peaceful means and 
wanted self-government for Ireland within the Union. Revolutionary nationalists 
wanted an independent republic and were willing to use force if necessary to 
achieve it. 

2. Explain the goals of the three political forces – the IPP, the Liberal 
government and the Ulster Unionists - that clashed to create the Home 
Rule crisis.
The IPP's one major goal was Home Rule; the UUC was opposed to Home 
Rule which it believed was a threat to unionists' cultural identity; and the Liberal 
government was sympathetic to the IPP's campaign for Home Rule as the Liberals 
needed the support of the IPP to remain in power.   

3. Describe the two forms of unionist resistance to Home Rule. How were 
these forms of resistance different? 
The UUC carried out an opposition campaign against Home Rule with its high 
point being Ulster Day on 28th September 1912 – almost 500,000 people turned 
out to sign the Ulster Covenant and Declaration. In January 1913, the Ulster 
Volunteer Force was created as a citizen militia. The purpose of the UVF was 
to act as an armed resistance force to Home Rule. These forms of resistance 
were different as the signing of the Covenant and Declaration was a peaceful 
opposition whereas the creation of the UVF carried with it the threat of violence. 

4. Discuss how the Home Rule crisis radicalised Nationalism and Unionism.
Students' answers will highlight the creation of the UVF in response to Home Rule 
and then the creation of the republican militia group the Irish Volunteers (Óglaigh 
na Éireann).

EXTENSION ACTIVITY 1 
When partition did eventually occur, why do you think that 6 of the 9 
counties in Ulster became Northern Ireland?
Students should be able to glean from the text that Ulster had a majority unionist 
population and that if unionists could not block Home Rule, then they would 
request to have much of Ulster removed from it. 

EXTENSION ACTIVITY 2 
Imagine you are a Catholic shipyard worker living in Belfast in 1912. How 
do you feel about the prospect of Home Rule? What do you think about the 
response of the unionists living in your town? (1 paragraph)
Putting themselves in the shoes of a Catholic shipyard worker in 1912, students 
ZLOO�UHƃHFW�RQ�KRZ�D�&DWKROLF�ZKR�OLYHV�DQG�ZRUNV�DPRQJVW�D�PDMRULW\�RI�XQLRQLVWV�
feels about Home Rule being introduced. Some students may consider the 
economic arguments against Hone Rule.

QUESTIONS & 
ANSWERS

PRONI
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LESSON 2 // THE AIMS AND IDEALS OF THE 
REBELS
1. Who secretly formed a Military Council within the IRB to plan the Easter 
Rising?
Tom Clarke and Sean MacDermott secretly formed a Military Council within the 
IRB to plan the Easter Rising.

2. Why may Pearse’s beliefs have not appealed to unionists?
Pearse’s vision for Ireland was Gaelic and Catholic – ideals that would not appeal 
to most unionists.

3. List the key organisations and individuals that supported and were 
involved in planning the Easter Rising.
Going through the Key Information, students will identify and list the following:

Organisations 
The Irish Republican Brotherhood
The Irish Volunteers (split on rebellion)
The Citizen Army

4.  Explain why some revolutionary nationalists opposed the idea of the Rising.
Students will identify groups and individuals who opposed the Rising and explain 
why some IRB members were opposed to a Rising unless it was supported by a 
majority of the Irish people and had a realistic chance of success. Even though the 
,ULVK�9ROXQWHHUV�UHPDLQHG�ƂHUFHO\�RSSRVHG�WR�%ULWLVK�UXOH��WKH\�ZHUH�DOVR�GLYLGHG�
on the merits of the Rising. Eoin MacNeill and Bulmer Hobson, two important 
Irish Volunteer leaders, believed that because the Rising had little chance of 
success it would be both immoral and impractical.

EXTENSION ACTIVITY 1
Give a brief explanation as to why the Irish Republican Brotherhood and 
Irish Citizen Army supported the Rising. Why were the Irish Volunteers 
divided on the Rising?
Students will read the information regarding the groups involved in the Rising and 
explain why they supported the Rising or in the Volunteers case, divided about 
the Rising. Students should explain how...

...the IRB were split in their support – moderate members were opposed to a 
Rising unless it was supported by a majority of the Irish people and had a realistic 
chance of success. More radical members of the IRB – Clarke and MacDermott 
- saw the Rising as the opportunity to make a dramatic gesture that would 
encourage the nationalist cause in Ireland. They also wanted to destroy popular 
support for Home Rule which would have meant that Ireland remained within the 
UK.

..the Citizen Army supported the idea of armed insurrection as they were a 
socialist republican organization. They disagreed with those who wanted to delay 
the Rising. 

�7KH�&LWL]HQ�$UP\ŒV�UHDVRQV�IRU�VXSSRUWLQJ�WKH�5LVLQJ�ZLOO�EH�PRUH�GLIƂFXOW�
for some students to explain. Due to their adoption of the socialist beliefs of 

Individuals
Tom Clarke 
Sean MacDermott
James Connolly
Patrick Pearse
Thomas MacDonagh
Joseph Mary Plunkett
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&RQQROO\��WKH\�ZHUH�ƂJKWLQJ�QRW�MXVW�IRU�LQGHSHQGHQFH�EXW�DJDLQVW�FDSLWDOLVP�DQG�
VRFLDO�LQHTXDOLW\��

���WKH�,ULVK�9ROXQWHHUV�ZHUH�GLYLGHG�RQ�WKH�PHULWV�RI�WKH�5LVLQJ��(RLQ�0DF1HLOO�DQG�
%XOPHU�+REVRQ��WZR�LPSRUWDQW�,ULVK�9ROXQWHHU�OHDGHUV��EHOLHYHG�WKDW�EHFDXVH�WKH�
5LVLQJ�KDG�OLWWOH�FKDQFH�RI�VXFFHVV�LW�ZRXOG�EH�ERWK�LPPRUDO�DQG�LPSUDFWLFDO�IURP�
D�SROLWLFDO�SRLQW�RI�YLHZ��7KH\�ZDQWHG�WR�ZDLW�XQWLO�WKHUH�ZDV�PRUH�SXEOLF�VXSSRUW�
IRU�YLROHQFH��IRU�H[DPSOH��LI�WKH�%ULWLVK�DXWKRULWLHV�LPSRVHG�FRQVFULSWLRQ�

EXTENSION ACTIVITY 2
Discuss the key differences in the ideas of Pearse and Connolly.
6WXGHQWV�ZLOO�UHDG�WKH�SURƂOHV�RI�3HDUVH�DQG�&RQQROO\�DQG�FRQVLGHU�KRZ�
WKHLU�LGHDV�DQG�YLHZV�GLIIHUHG��6WXGHQWV�PD\�DOVR�UHIHUHQFH�WKH�TXRWHV�LQ�WKH�
3HUVSHFWLYHV�VHFWLRQ�RI�WKH�.H\�,QIRUPDWLRQ��6WXGHQWV�VKRXOG�LGHQWLI\�DV�WKH�NH\�
GLIIHUHQFH�KRZ�HDFK�YLHZHG�D�IXWXUH�,ULVK�5HSXEOLF�ŏ�3HDUVH�ZDQWHG�D�SURJUHVVLYH��
*DHOLF�DQG�&DWKROLF�,UHODQG�ZKLOVW�&RQQROO\�VRXJKW�D�VRFLDOLVW�VWDWH�ZLWK�D�IRFXV�RQ�
FODVV�XQLW\�DQG�QRW�UHOLJLRXV�GLYLVLRQ��

TASK 1
Who do you think said each quote? Justify the reason for your choice by 
explaining how the quote matches the ideal of Pearse or Connolly.
Ŕ7KH\�KDYH�WKRXJKW�RI�QDWLRQDOLW\�DV�D�WKLQJ�WR�EH�QHJRWLDWHG�DERXW�DV�PHQ�
QHJRWLDWH�DERXW�D�WDULII�RU�DERXW�D�WUDGH�URXWH��UDWKHU�WKDQ�DV�DQ�LPPHGLDWH�MHZHO�
WR�EH�SUHVHUYHG�DW�DOO�SHULO��D�WKLQJ�VR�VDFUHG�WKDW�LW�PD\�QRW�EH�EURXJKW�LQWR�WKH�
PDUNHW�SODFHV�DW�DOO�RU�VSRNHQ�RI�ZKHUH�PHQ�WUDIƂF�ŕ

Pearse
Ŕ
7KRVH�ZKR�OLYH�E\�WKH�VZRUG�VKDOO�SHULVK�E\�WKH�VZRUG
�VD\�WKH�6FULSWXUHV��DQG�
LW�PD\�ZHOO�EH�WKDW�LQ�WKH�SURJUHVV�RI�HYHQWV�WKH�ZRUNLQJ�FODVV�RI�,UHODQG�PD\�EH�
FDOOHG�XSRQ�WR�IDFH�WKH�VWHUQ�QHFHVVLW\�RI�WDNLQJ�WKH�VZRUG��RU�ULƃH��DJDLQVW�WKH�
FDSLWDOLVW�FODVV����

Connolly
6WXGHQWŒV�DQVZHUV�VKRXOG�EH�EDVHG�RQ�WKH�FRQWHQW�RI�HDFK�TXRWH�DQG�ZKDW�
LGHRORJ\�LW�UHSUHVHQWV��7KH�ƂUVW�TXRWH�UHƃHFWV�QDWLRQDOLVW�WKLQNLQJ��DQ�LGHRORJ\�
DGRSWHG�E\�3DWULFN�3HDUVH��7KH�VHFRQG�TXRWH�UHƃHFWV�VRFLDOLVW�EHOLHIV��DQ�
LGHRORJ\�DGRSWHG�E\�-DPHV�&RQQROO\����

LESSON 3 // EASTER WEEK
1. Describe how Eoin MacNeill was persuaded to set aside his opposition to 
the Rising. 
0DF1HLOO�ZDV�SHUVXDGHG�WR�VHW�DVLGH�KLV�RSSRVLWLRQ�WR�WKH�5LVLQJ�ZKHQ�KH�OHDUQHG�
RI�5RJHU�&DVHPHQWŒV�DWWHPSW�WR�VPXJJOH�*HUPDQ�DUPV�LQWR�,UHODQG�DERDUG�WKH�
VKLS��WKH�$XG��0DF1HLOO�KDG�DOVR�EHHQ�LQƃXHQFHG�E\�WKH�ő&DVWOH�'RFXPHQWŒ�ŏ�D�
OHWWHU�VXSSRVHGO\�VPXJJOHG�RXW�RI�'XEOLQ�&DVWOH�ZKLFK�LQGLFDWHG�WKDW�WKH�%ULWLVK�
ZHUH�SODQQLQJ�WR�DUUHVW�0DF1HLOO�DQG�RWKHU�,ULVK�9ROXQWHHUV�

2. Summarise the reasons for the poor turnout of Volunteers for the Rising. 
7KH�SRRU�WXUQRXW�ZDV�GXH�SDUWO\�WR�WKH�FRQIXVLRQ�DERXW�WKH�RUGHUV�DQG�WKH�
FKDQJH�RI�GDWHV��DQG�SDUWO\�WR�WKH�IDFW�WKDW�WKH�SODQV�KDG�EHHQ�NHSW�VR�VHFUHW�
WKDW�PDQ\�GLG�QRW�HYHQ�UHDOLVH�WKH�5LVLQJ�ZDV�SODQQHG�LQ�WKH�ƂUVW�SODFH��6RPH�
9ROXQWHHUV��ZKR�GLG�NQRZ�WKHUH�ZDV�WR�EH�D�5LVLQJ��ZHUH�QRW�SUHSDUHG�WR�ULVN�WKHLU�
OLYHV�IRU�ZKDW�WKH\�VDZ�DV�D�IXWLOH�JHVWXUH�

3. Explain the circumstances that created a state of confusion on Easter 
weekend.
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When MacNeill was opposed to the Rising, he was tricked into going along with 
the Rising. When MacNeill discovered he was tricked, the day before the Rising 
MacNeill issued an order to the Irish Volunteers that no parades, marches or 
movements would take place. These orders contradicted the Mitary Council’s 
plans. The Volunteers who had been prepared to act were now confused and 
uncertain about what to do next.

4. Describe the public reaction to the rebels and the Rising during Easter 
Week.
Most civilians in Dublin were not supportive of the Rising or the rebels. As a result 
RI�ORRWLQJ�DQG�GLVRUGHU�WKHUH�ZHUH�FRQƃLFWV�RQ�WKH�VWUHHWV�EHWZHHQ�FLYLOLDQV�DQG�
both armies. Most of the wounded were civilian and 250 civilians were killed in 
WKH�ƂJKWLQJ�DQG�ODUJH�SDUWV�RI�'XEOLQ�FLW\�FHQWUH�ZHUH�GHVWUR\HG�ŏ�PRVW�SHRSOH�
reacted negatively due to the impact of the Rising which caused great disruption 
and hardship for the people of Dublin. Others saw the Rising as a betrayal of the 
,ULVK�ƂJKWLQJ�RQ�WKH�:HVWHUQ�)URQW��

EXTENSION ACTIVITY 1
Explain why you think most Irish people had a negative response to the 
Rising. 
Students will explain why exactly they think that most of the public had a negative 
response to the Rising. Students will highlight the destruction to Dublin city 
FHQWUH��IRRG�VKRUWDJHV�DQG�WKH�GHDWK�RI�FLYLOLDQV�GXULQJ�WKH�ƂJKWLQJ��

EXTENSION ACTIVITY 2
Imagine that you are a civilian in Dublin on Easter Monday. Describe an 
incident you have witnessed. (1 paragraph)
6WXGHQWV�ZLOO�ZULWH�D�ƂUVWKDQG�DFFRXQW�RI�DQ�LQFLGHQW�WKH\�KDYH�ZLWQHVVHG�IURP�
the point of view of a civilian during the Easter Rising. The feelings expressed in 
VWXGHQWV
�DQVZHUV�VKRXOG�UHƃHFW�WKDW�RI�PRVW�FLYLOLDQV�GXULQJ�WKH�5LVLQJ��

LESSON 4 // SUPPRESSION AND IMPACT OF THE 
RISING
1. State one example of why you think Irish opinion was beginning to shift 
after the Rising.
6WXGHQWV�ZLOO�VWDWH�RQH�RI�WKH�UHDVRQV�OLVWHG�LQ�Ŕ7KH�,ULVK�5HVSRQVH��)URP�DQJHU�WR�
adoration” section of the Key Information. 

2. Finish the sentence: “After the Rising, many supporters of the Irish 
Parliamentary Party...”
6WXGHQWV�ZLOO�ƂQLVK�WKH�VHQWHQFH��H[SODLQLQJ�KRZ�WKH�,33�ORVW�PXFK�RI�LWV�VXSSRUW�
WR�6LQQ�)«LQ��6WXGHQWV�ZLOO�KLJKOLJKW�KRZ�DIWHU�WKH�5LVLQJ��WKH�,33ŒV�IRUPHU�
supporter started to become more radical and republican.  

3. As a military action the Rising was a failure, but why did some consider it a 
success?
Students will explain that some considered the Rising as a success symbolically, 
in that it was a propaganda success and attracted more supporters to the 
republican cause. 

4. List three factors that led to the rapid change in Irish public opinion about 
the Rising.
Students will list three factors that led to a change in opinion about the Rising 
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from “The Irish Response: From anger to adoration” section of the Key 
Information.

5. Describe the long-term effect of the Rising on Irish nationalism.
Reading “The Impact on Irish Nationalism” and “Other Factors” sections of the 
Key Information, students will describe how the Rising turned many moderate, 
constitutional nationalists into revolutionary republicans. 

EXTENSION ACTIVITY 1
Summarise the reasons why people who were opposed to the Rising 
beforehand, may have started to become more radical in their thinking 
afterwards.
Students will summarise the reasons detailed in “The Irish Response: From anger 
to adoration” section of the Key Information.

EXTENSION ACTIVITY 2
Imagine you are an Irish soldier in the Great War, reading about the Rising at 
home. What are your concerns or feelings? (1-2 paragraphs).  
6WXGHQWV�ZLOO�ZULWH�D�ƂUVW�KDQG�DFFRXQW�IURP�WKH�SRLQW�RI�YLHZ�RI�DQ�,ULVK�VROGLHU�
ƂJKWLQJ�LQ�:RUOG�:DU����6WXGHQWV�ZLOO�FRQVLGHU�KRZ�DQ�,ULVK�VROGLHU�DW�WKDW�WLPH�
PD\�KDYH�IHOW�DERXW�ZKDW�ZDV�JRLQJ�RQ�LQ�,UHODQG���H�J��ZKDW�DUH�WKHVH�UHEHOV�
WU\LQJ�WR�DFKLHYH"�:K\�DUHQŒW�WKH\�ƂJKWLQJ�LQ�WKH�*UHDW�:DU"

LESSON 5 // WOMEN AND THE RISING
1. What was meant by “Women’s suffrage”?
:RPHQŒV�VXIIUDJH�LV�WKH�ULJKW�IRU�ZRPHQ�WR�YRWH�RQ�HTXDO�WHUPV�ZLWK�PHQ�

2. How did Inghinidhe na hÉireann differ from Cumann na mBan?
Inghinidhe na hÉireann was primarily a cultural organisation that wanted 
to promote Irish culture and language, and was more concerned with Irish 
separatism than with feminism or suffragism. Cumann na mBan was a female 
paramilitary organisation that aimed to support the male Irish Volunteers.

3. Describe what roles were given to women during the Rising. 
From the Key Information, students will describe the various roles of women in 
WKH�5LVLQJ��6WXGHQWV�VKRXOG�LGHQWLI\�UROHV�VXFK�DV�ƂJKWLQJ��PHVVHQJHU��FRRNLQJ��
nursing and washing up. 

4. List the three important organisations set up by republican women in the 
years prior to the Rising. How did each contribute to the events of Easter 
Week?
The three main organisations were Inghinidhe na Éireann, Na Fianna Éireann 
and Cumann na mBan. Inghinidhe nah Éireann radicalised parts of Irish society, 
promoted Irish culture and language and then merged with Cumann na mBan 
LQ�������1D�)LDQQD��LUHDQQ�JDYH�LWV�PHPEHUV��PRVWO\�ER\V��PLOLWDU\�WUDLQLQJ��
XQLIRUPV��DQG�HTXLSPHQW��1D�)LDQQD��LUHDQQ�WRRN�SDUW�LQ�JXQ�UXQQLQJ�RSHUDWLRQV��
and played a part in the Rising: some boys acted as messengers during Easter 
:HHN�RU�HYHQ�IRXJKW�LQ�WKH�UHEHO�JDUULVRQV��&XPDQQ�QD�P%DQ�ZDV�IRUPHG�LQ�
�����DV�D�ZRPDQŒV�RUJDQLVDWLRQ�WKDW�DLPHG�WR�VXSSRUW�WKH�PDOH�,ULVK�9ROXQWHHUV��
$�KDQGIXO�RI�IHPDOH�UHEHOV��LQFOXGLQJ�&RXQWHVV�0DUNLHYLF]��WRRN�XS�DUPV�EXW�PRVW�
KHOSHG�E\�FRRNLQJ�RU�UXQQLQJ�PHVVDJHV�

EXTENSION ACTIVITY 1
What was different about how the Irish Citizen Army treated women?
0RVW�,ULVK�UHEHOV�EHOLHYHG�WKDW�ZRPHQ�VKRXOG�EH�FRQƂQHG�WR�UROHV�FRQVLGHUHG�
VXLWDEOH�WR�WKHLU�JHQGHU��7KH�,ULVK�&LWL]HQ�$UP\�JDYH�LWV�IHPDOH�PHPEHUV�D�JUHDWHU�
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military role: most ICA women were armed, although few took part in combat. 
The most prominent role of the female rebels was that of messenger: women 
carried orders, weapons and ammunition through the Dublin streets during the 
ƂJKWLQJ�ŏ�D�GDQJHURXV�WDVN�

EXTENSION ACTIVITY 2
Imagine you are a member of Cumann na mBan, reporting for duty on Easter 
Monday.  Describe your experience when you arrive (1 paragraph).  
6WXGHQWV�ZLOO�ZULWH�D�ƂUVWKDQG�DFFRXQW�IURP�WKH�SRLQW�RI�YLHZ�RI�D�&XPDQQ�QD�
mBan member on Easter Monday. In their account, students should describe 
WKLQJV�VXFK�DV��ZKDW�WKH\�KDYH�VHHQ��ZKR�WKH\�KDYH�VHHQ��KRZ�WKH\�IHHO�DERXW�
ZKDW�LV�KDSSHQLQJ��ZKDW�UROH�WKH\�KDYH�EHHQ�JLYHQ�DQG�KRZ�WKH\�IHHO�DERXW�
this role.

LESSON 6 // COMMEMORATION
1. What is meant by the word “Commemoration”? Can you think of any 
examples of a commemoration that has happened recently?
Commemoration is the public recollection of the past. The term commemoration 
FDQ�EH�XVHG�WR�GHVFULEH�REMHFWV��SHUIRUPDQFHV�RU�ULWXDOV��$IWHU�GHƂQLQJ�
&RPPHPRUDWLRQ��VWXGHQWV�ZLOO�WU\�WR�SURYLGH�DQ�H[DPSOH�RI�D�FRPPHPRUDWLRQ�
WKH\�KDYH�VHHQ�UHFHQWO\��

2. State 3 forms of commemoration. Give an example of how you have seen 
each of these being used.
From the diagram in the Key Information, students will state three forms of 
FRPPHPRUDWLRQV�DQG�SURYLGH�DQ�H[DPSOH�DV�WR�KRZ�WKH\�KDYH�VHHQ�WKLV�IRUP�RI�
communication being used. 

���:K\�ZDV�WKH�RI̍FLDO�FRPPHPRUDWLRQ�VPDOOHU�WKDQ�RULJLQDOO\�SODQQHG�RQ�
the 25th Anniversary of the Rising?
The commemoration was smaller than originally planned because of Southern 
Irish neutrality and increased tensions in Northern Ireland. 

4. Discuss the way the Easter Rising has been commemorated in the past 
century, and how this commemorative activity has changed.
Studying the list of commemorations, students will summarise and discuss how 
WKH�5LVLQJ�KDV�EHHQ�FHOHEUDWHG�DQG�GHVFULEH�KRZ�WKHVH�FRPPHPRUDWLRQV�KDYH�
HYROYHG�WKURXJKRXW�WKH�\HDUV��

EXTENSION ACTIVITY 1
Can you think of any reasons why commemorating such events as the Easter 
Rising may be contentious?
From reading through the Key Information and list of commemorations, students 
will highlight any reasons as to why commemorations may be contentious. 
Students should relate their answer to the muted Rising commemorations as a 
result of the Troubles. 

EXTENSION ACTIVITY 2 
Think of an event or person that is commemorated in your own home 
�WKLV�FRXOG�EH�D�SXEOLF�HYHQW�RU�KLVWRULFDO�̍JXUH��RU�LW�FRXOG�EH�D�IDPLO\�
event or relative). How is this event or person remembered? Are there 
any ceremonies, images or objects used to help your family remember? (1 
paragraph)  
After studying what commemoration is, and forms of commemoration from the 
.H\�,QIRUPDWLRQ��VWXGHQWV�ZLOO�GHVFULEH�D�SHUVRQ�RU�HYHQW�WKDW�LV�FRPPHPRUDWHG�
at home. 
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